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FOREWORD

This edition of the Certification Manual
again provides a handy source of information about requirements for teach-
ing and other school positions in the various states. But it does much more.
This volume, particularly Chapter I, goes far beyond the subject of certifica-
tion per se. It delves into a whole kost of mechanisms and activities in pro-
fessional governance which are related to standards. The Manual has become
a report cn many developments other than certification—accreditation,
piofessional standards and practices legislation, new staffing patterns, teacher
aides; indeed, governance of the profession. A next edition might well be
called a manual on standards and governance of the teaching profession.

We continue to be fortunate in having T. M. Stinnett mastermind the
writing and production of this publication. To date he has depended mainly
on the data gathered from state directors of teacher education and certifica-
tion. In the future, a number of other sources obviously will need to be
consulted—state legislation, documents of state education associations, rec-
ords of professional standards and practices bodies, documents of the
Commission of the States, and reference materials from other groups—and
the secretariats of such groups will need to be polled.

During the three years since publication of the 1967 Manual, the devel-
opments in certification (and in other aspects of professionalization in
teaching) have been substantial and, it is hoped, are precursors of develop-
ments in the decade to come. A perspective on these developments is included
here as in probably no other volume.

The first chapter of this edition of the Manual takes a broader view of
what is happening in teacher education and certification than it has taken
in previous volumes. We enjoy the harvest of Mr. Stinnett’s rich and varied
experience, the seasoned insights of a man who has lived with the growing
pains of teacher education but who remains critical and intensely perceptive;
and they make exciting reading of what could be dull stuff.

Roy A. Edelfelt
NCTEPS Executive Secretary
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AUTHOR’S PREFACE

The preparation cof this ninth volume
in the series of Manuals (1951, 1953, 1955, 1957, 1959, 1961, 1964, 1967,
and 1970) has been, perhaps, the most exciting and satisfying to me. The

basic reason is that there seems to be an unprecedented movement among
the state directors of teacher education and certification toward meeting the
awesome challenges of the times. This is evident in the new positions for
which preparation and certification programs have been defined. It is evident
in the dramatic reforms being made and in those proposed for future imple-
mentation. It is evident in the comprehensive efforts to simplify the processing
of certification applications and in the widespread abandonment of nit-pick-
ing course identification and credit-counting, with expanding reliance upon
institutional recommendations. It is evident, perhaps most of all, in a new
concept of the proper role of the state legal authorities: that of leadership
and stimulation rather than obsession with authority and legalisms. Of course,
there is yet a long way to go, as is true of all education, but the movement
is under way with gathering momentum.

As with the origin and continuing production of the Manual, this volume
and its predecessors constituted something of a labor of love on the part of
both the NEA National Commission on Teacher Education and Professional
Standards and the writer. Its motivation has been deeply grounded, basically,
in a sense of service to the profession and in a deep sense of faith in the ex-
‘ traordinary importance of the state teacher education-certification offices to
' affect materially the quality of public education. Although I have no precise
figures to support it, I surmise that the proceeds from the volumes have
scarcely covered the cos:s of publication, let alone the heavy cost of staff
time and other expenses of compiling the materials and preparing the manu-
scripts.

In order to effect economies and to simplify the text, several tables have
been dropped in this edition, as well as the former Chapter III, “Guides to
Securing Teaching Positions in the United States and Abroad.”

As with virtually all editions of the Manual, Geraldine E. Pershing of the
NCTEPS staff has performed the really drudging task of collecting the neces-
sary materials, tabulating them, preparing the tables, editing the manuscript,
and processing all the minute details through to publication. For these, she
has my admiration and thanks. Edna N. Frady, now with the NEA National
Higher Education Association, again rendered valuable assistance in the pro-
duction of this volume. Mrs. David Clark transcribed the questionnaire re-
plies from the states and typed the final manuscript copy.

Not because it is traditional, but because it is true, once again we add that
this volume could not have been brought into being without the splendid co-
operation of the respective state directors of teacher education and certifica-
tion.

Wi OV

College Station, Texas T. M. Stinnett

January 1970
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Chapter |

INNOVATIONS IN TEACHER EDUCATION-
CERTIFICATION-ACCREDITATION

The period 1964-
67, which was treate. ir. the 1967 Edition of the
Manual, was described in that volume as one of
“relative calm,” as one in which attacks on state
teacher education-certification-accreditation pro-
cedures had diminished scmewhat. The impact of
federal school legislation upon the procedires had
not yet appeared in the reports from the states.
But the charge persisted that the Establishment
continued to resist change rather than influence
it.

Significantly, the 197C Edition reports great
ferment among the state education legal authori-
ties in the search for new and better procedures
in the teacher education-certification-accreditation
process. It is clearly evident, from the reports de-
scribed in this volume, that the (Old) Establish-
ment—as represented by the Ameérican Associa-
tion of Colleges for Teacher Education (AACTE),
the NEA National Commission on Teacher Edu-
cation and Professional Standards (NCTEPS),
the Council of Chief State School Officers (CCS-
SO), and the National Association of State Direc-
tors of Teacher Education and Certification
(NASDTEC)—is moving with vigor and deter-
mination to effect changes approprizte to new con-
ditions.

The evidence would appear to indicate a shift
in direction insofar as NASDTEC is concerned,
which may be summarized in one sentence: The
new direction is away from inflexible adherence
to the regulatory function and toward construc-
tive, dynamic leadership—from the enforcement
role to a stimulation role. Conversely, it appears,
the inertia of the New Establishment (as repre-
sented by the proponents of the meritocracy con-
cept of education) toward some time-honored
practices is being overrun by the flow of the times
(see comments on accreditation, admission poli-
cies, standardized tests, pages 16-18). In sum-

. mary, it appé€ars that it is thé establishmentarians
who aré€ now on the defensive; the Old Establish-
ment is on the offensive.

This is perhaps too simplistic a description.
What has in the past been designated as the Old
Establishment and the New Establishment are be-
ing broken up by the flow of the times. Totally
new alignments are evolving.

This is not really a struggle for power, or a
struggle for contro! of education, between two
groups of combatants. It is really a struggle be-
tween society at large and proponents of the sta-
tus quo. Society necessarily upholds the thesis that
education, at whatever level, should serve to the
fullest possible degree the needs of all, nurturing
the potentials of all. Arrayed in resistance to this
thesis are those devoted to the conservation of
the status quo, a group that might be termed as
one educational establishment consisting of insti-
tutions, agericies, organizations, and personnel
who would defend and protect education and its
institutions inuch as they have been.

Another way to view the conflict is to state that
it is between those who advocate the continued
development of an intellectual aristocracy and
those who tend to the egalitarian concept of the
purposes of education.

Essentially, the conflict comes to focus in the
search for a redefinition both of the goals of ed-
ucation and of the roles of various segments of
educational personnel. In short, one segment tends
to drive toward conserving existing institutions
and practices while another is in revolt against
the obsolescenses both of education and of edu-
cational institutions. The latter group demands a
system of self-determinism in control of the teach-
ing profession in the lower schools in order to be
in the position to assure better teaching and better
learning conditions. This latter group is not likely
to make a peace of expediency with the former.
Thus, we are witnessing a new and contimiing ag-
gressiveness among personnel in the lower schoois,
aimed at securing the power to alter education for
all, toward higher levels of quality.

The “Introduction” to the 1967 Manual pre-
sented a plea to state teacher education-cértifica-
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tion directors for concerted efforts to reach
agreement regarding seven areas:

1. A basic rationale for the free movement of
qualified teachers across state lines.

2. A simplification of the number and names
of types of certificates.

3. A universally accepted definition and design
for implementation of the approved-
program approach.

4. A reasonably uniform approach—in both
standards or criteria and processes—to state
accreditation (approval) of teacher educa-
tion programs.

5. A reasonably uniform approach to provid-
ing for democratic participation of the
teaching profession in the formulation of
certification requirements (through advisory
councils, committees and commissions, ex-
amining boards—whether legal or extralegal
or voluntary—as well as through profes-
sional practices commissions and profes-
sional standards boaras).

6. The establishment of review boards to ex-
amine credentials and backgrounds of
applicants and to advise certification
authorities in cases where exceptions to the
established prescriptions, as a matter of
fairness and justice, may be indicated.

7. Finding antidotes for the widely alleged
defensivencss abcat current practices in
teacher educaticn and certification.

In all seven areas, and others, the reports from
the state directors indicate widespread exploration
and change or proposed change. This is not to
imply that the plea in the 1967 Edition influenced
these changes. As a matter of fact, it was the im-
pact of changes in education, a build-up of pres-
sures arising from many sources. New federal
programs, studies financed by federal funds, con-
cerns for the education of the disadvantaged,
needed revisions in school staffing patterns, pres-
sures from the profession to further simplify the
processing of certification applications, and in-
novation in teacher education were among the
major causal factors. Whatever the causes, state
programs and processes in teacher education-
certification-accreditation are clearly moving with
vigor toward meeting new needs. Of course, in a
few states there is little evidence of dynamic

2

action, only a comfortable clinging to the status
quo or a puzzled questioning of what to do, mostly
the latter. But from the evidence recorded in
this Manual, the state authorities in general can no
longer be charged with inertia and resistance to
change.

It is true, there is much bandying about of
shibboleths, the creation of new words by which
an exciting new jargon has found its way into
education. This may or may not presage new
and more effective practices. In some instances,
yes; in others, no. A new vocabulary with refer-
ence to state procedures has come into being.
Some of the new words and phrases are “per-
formance criteria,” “differentiaied staffing,” “the
teacher and his staff,” “career teacher,” “clinical
experience,” and that newest of all clichés,
“relevancy.”

THE FUTURE STRUCTURE OF
TEACHER EDUCATION

With the virtual disappearance of the single-
purpose teacher education institution and with
the huge size of the state colleges and universities
resulting from this transformation, nobody can be
sure of the future structure of teacher education.
It may be lost in the bigness of institutions.

From evidence already discernible, three broad,
probable developments are in the offing: (1) a pre-
dictable drastic overhaul of past campus routines
and procedures, including student-teaching re-
forms; (2) a drastic shift of preparation programs
to city school systems; and (3) an increasing
reliance upon the strengthening of state procedures
for teacher education-certification-accreditation.

With respect to these developments, the follow-
ing departures seem apparent:

1. Earlier and greater exposurz of education
students to the actual teaching situation. This will
include the assignment of student teachers as
part-time teacher helpers, often with pay on an
hourly basis, as a supplement to the usual labora-
tory experiences. There is general discontent with
overall student-teaching programs as being aca-
demic rather than pragmatic. The substitution of
practicums, including paid internships, seems to
be inevitable. Especially is this true for those pre-
paring to teach in inner-city schools. Already
some large universities have virtually abandoned

T
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their established student-teaching programs. One
dean of a graduate school of education writes:

We have completely abolished student teaching in
the traditicnal sense. Now we recruit young people
toward the end of their undergraduate years to come
to the university elementary school as teacher aides.
They are not observers, however; they are immedi-
ately absorbed into a teaching tcam where they have
definite respensibilities to fulfill. Following gradua-
tion with the bachelor’s degree, some of them stay on
as interns for the entire year. They are paid an hour-
ly rate throughout the aide and intern experience.
Then we select a very few people out of this group
for what we call a residency. These promising indi-
viduals are paid approximately three-fourths of the
regular salary and become members of the teaching
staff, almost always working in teaching teams.

That profound changes are ahead in the area of
the usual laboratory experiences is reflected in
already widespread adaptations. Closed-circuit
TV, microteaching, microfilms, and video tapes
are being used on many campuses to analyze
teaching strengths and weaknesses, supplementing
many of the mass observation procedures as well
as some of the actual teaching or internship ex-
periences. There is evidence that the number of
Master of Arts in Teaching (M.A.T.) programs,
involving internship, is increasing.

2. The shift of preparation programs from the
campus to large city school systems. This has re-
sulted from the unique problems of the big cities.
Campus programs all too often follow the well-
seasoned routines of preparing teachers for
middle-class or suburban settings.

While most of the school system preparation
programs are developed in close cooperation with
nearby universities, some are developing wholly
on the initiative and resources of the school dis-
tricts. Such systems establish their own Committee
on Preparation Programs, taking liberal arts
graduates and puiting them through a teacher aide
and internship program of orientation to teaching.

It is to be hoped that such programs will be
in full partnership with teacher education insti-
tutions. But it seems apparent that cities will move
ahead on their own if the cooperative approach
is not sought or forthcoming from the institutions.
Obviously, these school systems feel that insti-
tutional programs of preparation are not realistic.

3. A shift toward greater reliance on the
strengthening of state procedures in teacher
education-certification-accreditation. It appears
that we may be entering a period in whick ihere
will be a diminution of emphasis on national and
regional patterns and an escalation of emphasis
on siate patterns.

The development of national patterns of finan-
cial support—and this support will continue but
with a shift of focus, of proposed innovations,
Jemeonsirations, and seed money for experimenta-
tion, and guidelines—vas an essential and inevi-
table step toward breaking states loose from hard
and fast moorings. This was made necessary in
the past by the inertia of states toward exercising
quality controls over education and their inability
to rise above the dictates of local mores. But this
is changing. There are several factors emerging
that appear to indicate a resurgence of state re-
sponsibility. First is the virtual disappearance of
the wide diversity in minimum requirements for
certification at any teaching level.

Second, states are now coming up with imagina-
tive and frontier processes in certification—the
examples of Maryland, Massachusetts, and Wash-
ington are described below. True, the Massa-
chusetts proposals ran into misunderstanding,
some misinterpretation, and failed of passage in
the legislature, but a broad framework for future
progress was laid. In a sentence, the shift in state
processes clearly is from the regulatory, unilateral,
credit-counting control of both teachker education
and certification to a leadership and consultative
role.

Third, apparently the states are rapidly improv-
ing their roles in accrediting (or approving)
teacher education programs, with increased em-
phasis on the approved-program approach. The
old practice of, in effect, dictating institutional
teacher education curricula by specific certification
prescriptions is receding. Greater autonomy is be-
ing extended to approved institutions. Assuming
the continuance of this trend, it probably portends
a shift in the role of the National Council for
Accreditation of Teacher Education (NCATE)
to an advisory and consultative one.

There are several factors involved in this
possible shift. The NCATE, after seventeen years
of existence (actually only fifteen years of ac-
crediting), has accredited only 38 percent of the

3
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institutions approved by the respective states for
teacher education. In 1970, the number reached
470. The Council began with 284 accredited in-
stitutions inherited from the AACTE; a total of
186 have been added to the list, an average annual
increase of 13 institutions. The number of
NCATE-accredited institutions in selected years
is as follows:

Number of Institutions
Year Accredited
1955 284
1957 291
1959 317
1961 363
1963 414
1967 449
1968 456
1969 462
1970 470

The 1970 list represents, as mentioned above,
less than 40 percent of the total of 1,246 ap-
proved institutions, leaving 776 without NCATE
accreditation. Although NCATE institutions are
preparing about fourth-fifths of the new teachers
graduated each year, up from 60 percent in 1960,
still the large number of institutions not accredited
by the Council presents a real problem to certifi-
cation authorities seeking to achieve the free
movement of qualified teachers across state lines.

It may be that the NCATE has achieved the
basic goal for which it was established—the plac-
ing of a quality floor under institutional programs
of teacher education. Certainly, it should be said
that its work has been fruitful. In Chapter II is
reported the obvious enthusiasm of many state
directors for the work of the NCATE and their
belief that it still constitutes the real foundation
for reciprocity. Since its founding in 1952, the
NCATE has been harassed constantly by a cluster
of institutions determined to prevent national
accreditation of teacher education. It has been
compelled to undergo three successive reorganiza-
tions of structure and constituency (in 1954,
1956, and 1966). The original representation with
equal allotment to the three major interests—the
practitioners in the lower schools, as represented
by the National Education Association (6); the
preparing schools, as represented by the AACTE
(6); and the state education legal authorities, as
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represented by CCSSO and NASDTEC (6)—has
undergone a steady erosion until in 1970 the pre-
paring institutions have thirteen representatives,
the practitioners their original six, and the state
legal authorities two. This is a skewed arrange-
ment obviously intended to keep the practitioners
and legal authorities in inferior and ineffective
roles and to elevate the institutions to a command-
ing role. On a related point, Bernd has spoken
forthrightly:

Our [higher education personnel] definitions of
quality cause more discrimination and waste more
human resources every day than all the overt racists
could manage in a lifetime of effort. Given the op-
portunities to teach in, give money to, do research
with, or vote power for, we will exercise the options
in favor of places that rank high in the production of
what are conceived to be quality Ph.D.’s, no matter
what the need is for other services. And those schools,
of course, are the ones that devote minimal resources
to teacher education and know the least about and
accept the least responsibility for the cormmunities in
which they exist. . . . The trouble with the American
liberal arts professor is that he does not trealize how
much power he has. He is as profoundly dissatisfied
with the schools as I, but he thinks it the fault ur the
educationists, principals, and superintendents; school
beard members; or state education departments. He
does not realize that he has won his victory over the
teachers colleges. He not only outvotes them in fac-
ulty meetings, he is becoming increasingly successful
i imposing his research orientation upon them. Both
among the pedagogues and the nonpedagogues,
power adheres to those who know the least about the
schools for which they are presumably preparing
their students to teach.?

It is doubtful if this unbalanced power struc-
ture will hold up under the drive of teachers for
recognition -in policy-making in the face of an
aroused profession. The NEA Association of
Classroom Teachers apparently has become res-
tive under the impact of domination by higher
education of preparation programs, as indicated
by the following action:

By consensus, the Executive Committee decided
that the issue of teacher preparation would be an
ACT priority during 1969-70 . . . the goal is to have

! Bernd, Daniel. “Minding Our Own Business.” Journal
of Teacher Education 20:277-82; Fall 1969.
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teacher preparation institutions which would grad-
uate young people who would be the best educated
and the most professional element in American so-
ciety. . . . The basic need for this type program re-
lates to the fact that classroom teachers are not
meaningfully involved in the preparation of teachers,
rather that the decisions on training are being made
by those in higher education, state departments, and
the administrations.2

Concurrent with the rising militancy of teachers
is the decided trend of states toward strengthening
certification programs and accrediting procedures.
For this Manual, thirty-six states reported exten-
sive use of the approved-program approach, forty-
two states reported having developed and adopted
their own standards for approval, and forty states
reported the use of ad hoc professional commit-
tees for evaluation of institutional programs.

Other evidence of the burgeoning efforts of
states to strengthen their own procedures of ac-
creditation, certification, and reciprocity comes
from a survey made by Allen Rosebrock (New
Jersey) for the NASDTEC Standards Committee.
Twenty-eight states (including D.C.)) reported
that they will issue initial certificates to graduates
of approved programs under standards set forth
in Circular 3513; twenty will evaluate in-state
colleges on the basis of 351 standards (18 dupli-
cations) and ten on equivalent standards (8 dupli-
cations). Omitting the duplications in these three
alternatives, a total of thirty-two states will use
351 standards to a significant degree.

Paralleling these developments is the drive by
teachers for state professional negotiation laws,
of which there are now twenty-three; for profes-
sional practices acts, of which there are now six-
teen; and for the establishment of professional
standards boards, of which there are now perhaps

the Comell University Law School has pointed out
several of the probable difficulties. In an address
to the PIEA’s fourth annual Semiaar on Profes-
sional Negotiation he said that along with increas-
ing recognition by the law of the right of public
employees to strike must come “increasing resort
to compulsory arbitration. Also, one must expect
an erosion of the civil service system, at least in-
sofar as that techmique for achieving uniformity
of employee benefits is concerned . . . [including]
statutory schemes for teacher tenure protection.”
The public “will be motivated to counterorganiza-
tion.” The trend will be toward larger and larger
bargaining units. “Merit principles, largely absent
to this point . . . will come into play. For im-
provements in the terms and conditions of em-
ployment, public employees will be required to
improve in efficiency and productivity.” 4

But, apparently, these are risks the public
school teachers must take if they are to gain the
right to a substantial measure of control over
their own professional house, if they are to throw
off or ameliorate the domination by higher educa-
tion personnel of their preparation, of programs
of accreditation, and of certification.

Before the NCATE was established, the only
recourse the profession had to exercise some
measure of control over the preparation and cer-
tification of its members was through certification
specifications. This proved to be a bad practice.
But the answer is not an abolition of these prac-
tices unless therc are compensating recourses.

Too, the withdrawal of the AACTE from af-
filiation with the NEA clouds the partnership,
cooperative arrangement that served well to lift
teacher education from an inferior position to a
status as a respected endeavor of higher education
institutions of all types. The dissolution of this
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a half-dozen. These legislative enactments confer
at least quasilegal powers to help determine work-
ing conditions, standards for entry into the pro-
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fession, the quality of teacher education programs,
and standards of ethical conduct and practice.
While it is understandable that the teaching
profession in the lower schools should take this
route, in view of what amounts to the rejection
of a partnership approach among all segments of
teaching and areas of education, this direction will
not be without its difficulties. Walter E. Oberer of

Revision Committee. Proposed Standards for State Ap-
proval of Teacher Education. (A project of the National
Association of State Directors of Teacher Education and
Certification, assisted by the U.S. Office of Education.)
Circular No. 351 Revised. Washington, D.C.: Office of
Education, U.S. Department of Health, Education, and
Welfare, 1967. 43 pp.

 “Bargaining by Public Employees Seen Irreversible.”
NEA Reporter 8:4; October 24, 1969.
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partnership clouds the issue of adequate financial
support for the NCATE.

NCTEPS Feasibility Study

The ferment among public school personnel has
also had its impact on the NEA. In response to
a resolution (68-24) adopted by the NEA Repre-
sentative Assembly in Dallas in July 1968, the
NCTEPS developed a proposed plan of action.
The resolution reads in part:

The Association believes that, for maximum im-
provement in these areas [of uniformity and reci-
procity of professional certification and accreditation
standards and practices of educational institutions],
broad and intensified participation of the teaching
profession is essential.

The National Education Association, therefore,
calls upon the National Commission on Teacher Edu-
cation and Professional Standards to study the feasi-
bility of creating an Office of Certification and Ac-
creditation within the structure of the WNational
Education Association to:

a. Establish standards for professional certifica-
tion and standards for accreditation of teacher train-
ing institutions and school districts . . .;

b. Maintain a teacher placement service . . .; and

c. Coordinate all activities of the National Edu-
cation Association . . . toward the development and
application of educational standards for programs,
" facilities, and performance. . ..

The NCTEPS Feasibility Study which resulted
from the above resojution recommended, among
others, the following:

1. That the NEA establish the Office of Cer-
tification and Accreditation, under the
direction of the NCTEPS, to coordinate
NEA activities regarding certification, ac-
creditation, and professional practices,
working with the AACTE, the NCATE, in-
stitutions of higher education, and state and
local education associations.

2. That legislation should be enacted in each
state to create a professional teaching stand-
ards and practices agency, composed of
members of the profession, to approve
programs, issue licenses, enforce standards
of ethics and practice, and promote studies
and research designed to improve teacher
education—initial, graduate, and continuing.

3. That such state agencies should establish
the concept of a single initial legal teaching
license and that required advanced creden-
tialing should be developed cooperatively
by the appropriate specialty group.

4. That the NCATE must be strengthened
through a better balance of school instruc-
tional personnel on the policy-making body
and through increased representation of in-
structional personnel on accrediting teams.

5. That the NEA and its affiliates should sup-
port the Interstate Certification Project (see
Ch. 11, page 36).

6. That NEA* SEARCH (NEA’s computer-
ized job-locator service) should be
strengthened and expanded and be more
clearly related to the Association for School,
College, and University Staffing (ASCUS).

The proposals have been approved by the NEA
Executive Committee and the NCTEPS will pro-
ceed to implement its recommendations.

These developments portend a new approach,
with state legislation putting the practitioners in
a power position to bring vigorous support to the
assumption of leadership roles by state education
legal agencies rather than the pursuit of enforce-
ment roles in teacher education-certification-
accreditation. This shift can be accomplished
without adverse effects by making the NCATE’s
role primarily a consultative and advisory one in
accreditation and in the development and ap-
plication of state standards and criteria, and with
the AACTE and the NCTEPS assuming primary
roles of leadership directed toward improving
teacher education programs.

After a bitter struggle extending over 2 period
of 130 years, teacher education has fought its -way
into the mainstream of higher education. The
separate, single-purpose teacher education insti-
tutions (normal schools, teachers colleges, state
colleges of education) have virtually disappeared.
Only 5 such public institutions and 11 private
ones remain out of a total of more than 300
normal schools existing at the turn of the century,
and perhaps as many as 150 teachers colleges and
state colleges of education in 1930. (For the
1970 listing of institutions engaging in teacher
education and their classification as to types and
control, see Ch. IV. Also see Ch. II, page 38.)
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Commager phrased the outcome of this struggle
for acceptance as follows:

Almost imperceptibly, the normal schools imposed
their standards on many of the colleges. They have
long abandoned the name “Normal School” for
“Teackers College” and are now in the process of
abandoning “Teachers College” for “University.”
This change . . . suggests how successfully the nor-
mal schools of an earlier day have carried their stand-
ards, interests, and attitudes into the colleges and
universities. . . . As for tne teaching of subject mat-
ter—which traditionally belonged to the universities
rather than to teacher-training institutions—we need
no longer inquire; for the controversy has been ended
to all intents and purposes by the old familiar prin-
ciple: if you can’t lick them, join them. Teacher-
training colleges have joined, or have absorbed, or
have transformed themselves into colleges and uni-
versities, and thereby have made their own teaching
of subjects, on almost any level, respectable.d

This is, of course, a perceptive analysis. But there
is developing great apprehension among public
school practitioners that the professional concept
may be in the process of being absorbed and ob-
scured by the universities. A critical need now,
as we grope with new and baffling problems in
education, is for higher levels of professional com-
petence.

Teacher education must kzep faith with our
society, with all segments of its clientele, not just
with the needs of the children of the suburbs.
Teacher education to these ends ca1 be emascu-
lated by chasing after the cult of status. Many
educators are beginning to fear that this is hap-
pening on a widespread scale. There arc fears that
many of the newly transformed state colleges and
universities have become so big that they are
growing indifferent to teacher education, espe-
cially at the undergraduate level. The anxiety is
that many of these institutions, established and
long maintained for the primary purpose of pre-
paring teachers for the lower schools, now wish
that the problem of undergraduate teacher prepa-
ration would go away, leaving them to concen-
trate on graduate programs for the preparation of
specialists and college teachers of education. In an
address before the 1969 Convention of the
American Association of School Administrators
(AASA), the superintendent of the St. Louis
Public Schools said:

e T p—— T —

The St. Louis Public School System maintains one
of the two remaining teacher-training institutions
which are the creatures of the city system. Harris
Teachers College has been the major source of our
teacher supply during the critical decade of teacher
shortage, and we would be in even more desperate
straits had that institution not sustained us. The prac-
tice teaching is done in the inner city schools, and
the graduates are noticeably better prepared to deal
with the problems of the inner city classrooms than
are those from more respectable and traditional in-
stitutions. One may well speculate whether the big
city systems will not be driven again in the next dec-
ade to creating and controlling such institutions
which can perhaps develop the instantaneous flexi-
bility to meet the frightening big city classroom
needs for realistic teacher training and in-service pro-
grams which their classical counterparts are not
producing.®

This comment raises a serious question of the
future institutional structure of teacher education.

While a reverse trend toward the single-purpose
teacher e¢ducation institution may develop in some
of the large cities, there is little or no evidence
that such a trend will become general. What may
develop in the future is a greater division of labor
among the 1,246 teacher education institutions,
a greater degree of specialization. Such institu-
tional specialization may involve:

1. A decrease in the number of graduate pro-
grams offered by institutions especiaily well
equipped to provide undergraduate prepa-
ration.

2. An increase in the number of graduate
schools of education offering exclusively
fifth- and sixth-year programs of prepara-
tion for classroom teachers, with special em-
phasis on attracting liberal arts graduates.

3. An increase in the number of graduate
schools of education concentrating on sixth-
year and doctoral programs for the prep-
aration of special school service personnel
and college teachers of education.

5Commager, Henry Steele. “Challenges for Teacher
Education.” Frontiers in Teacher Education. Nineteenth
Yearbook. Washington, D.C.: American Association of
Colleges for Teacher Education, 1966. p. 55.

¢ Kottmeyer, William. “A Tale of Two Cities.” Your
AASA in 1969. Official Report. Washington, D.C.:
American Association of School Administrators, 1969,
p. 62.
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An analysis of the programs of the 456 institu-
tions accredited by the NCATE in 1967-68 points
up the possibilities of such specialization. Of the
456 institutions, 445 prepared elementary school
teachers and 448 prepared secondary teachers.
(NCATE institutions now prepare about 80 per-
cent of the new bachelor’s degree tedachers each
year.) As to the highest education degree or level
of program offered by the 456 institutions, 187
offered only the bachelor’s degree, 160 offered the
master’s degree, 25 offered six-year programs, and
84 offered the doctor’s degree.

Such an evolutionary, voluntary development
by institutions of areas of specialization ought to
have great influence in moving teaching up suc-
cessively to five- and six-year entrance require-
ments, comparable to most other professions. A
total of twelve states reported that they are pres-
ently enforcing the five-year requirement within
the term of the initial teaching certificate based on
the bachelor’s degree; most states are presently
enforcing the five-year requirement and almost
half are enforcing the six-year requirement for
administrative personnel at one or more levels.

CHANGES IN T4E CERTIFICATION PROCESS

As has been pointed cut previously, since the
1967 Manual was putiished there have been wide-
spread reexaminations of the certification process.
There appears to be a growing shift away from
the strictly regulatory function to one of consulta-
tive leadership on the part of state departments of
education.

Commenting upon the need to shift to new
bases in certification, Stone, who had many years
of experience as the teacher education-certification
director in California, writes:

Speaking as a former certification and accredita-
tion director, the first change I would make is to
eliminate that vast group which spends its profes-
sional life analyzing transcripts and counting credits.
In the state department with which I am most famil-
iar (California), this group now numbers more than
a hundred full-time ‘“analysts,” “technicians,” and
“clerks.” An annual budget of about $720,000 is re-
quired to support their activities. Since neither their
good intentions nor abundant professional devotion
to the job of enforcing the minutiae of certification
requirements contribute very much to teacher com-
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petence, I would use these funds for other and more
important programs. . . . I would accomplish the
demise of this network of able civil servants by the
simple expedient of requiring each person who de-
sires to be certificated by the statc to be recom-
mended by the institution where he receives his
professional training, and I would accept such rec-
ommendations only from colleges and universities
approved by the National Council for Accreditation
of Teacher Education.”

Stone suggests shifting the money spent on
credit-counting to support a leadership and con-
sultative role in teacher education on the part of
the stzie department of education staff. A number
of states have sponsored comprehensive studies
that resulted in sigpificant innovations or pro-
posed innovations to this end. Among these are
the states of Maryland, Massachusetts, New Jer-
sey, New York, and Washington.

The New Washington Plan

The Washington State Office of Public Instruc-
tion completed a three-year intensive restudy of
its teacher education-certification plan and put the
new procedures into effect on July 1, 1969. This
was a further refinement of the plan described as
in process in the 1967 Manual.

The historical background of the new proce-
dures in Washington is as follows: In 1949, the
State Board of Education authorized a dramatic
shift in the teacher preparation-certification proc-
ess. Instead of the traditional prescribed program
arrangement and credit-counting on transcripts of
applicants for certification, the Board accepted the
recommendations that an approved-program plan
be instituted and that certification for a given
applicant be automatic upon recommendation of
the preparing institution.

The Washington approved-program approach
provided that the state education legal authority
would describe in general terms what the essen-
tials of an adequate program of preparation
should include and urge colleges and universities
to develop the specifics of their own programs to

?Stone, James C. “The Future of Teacher Education:
Implications for a State Department of Education.” The
Seattle Conference: The Role of the State Departments
of Education in Teacher Education. Olympia: Washing-
ton State Superintendent of Public Instruction, 1967. pp.
31-32.




provide the essential components. This was one
of the first state programs—if, indeed, not the
first—to depart from the universal practice of
prescribing in detail the course and hour require-
ments which preparing institutions must meet to
assure certification for their graduates. To state
it another way, this was a departure from dictat-
ing institutional curricula for teacher education
by detailed prescription of courses toward invit-
ing institutional experimentation and creativeness.
It also represented a departure from the time-
honored practice of seeking to determine the com-
petence (or quaiification) of teachers after the
fact—after preparation—by adding up course and
credit totals to determine if the state’s precise
prescriptions had been met. In short, the new
process put the responsibility for identifying qual-
ified teachers upon those who had provided the
preparation and observed the performance of in-
dividuals over a number of years.

The 1949 plan provided provisional certifica-
tion for bachelor’s degree graduates. After one
year of successful teaching the new teacher was
required to complete a fifth year of preparation,
jointly planned by the teacher, his employing
school district, and the institution from which
he had eamed the baccalaureate degree. The net
effects of the new program were (a) to extend
teacher education in length in terms of years of
college work and actual teaching experiences; (b)
to broaden the academic preparation; (c) to re-
quire close cooperation between the employing
school systems and the preparing colleges; (d) to
encourage greater flexibility in the planning of
programs; and (e) to decentralize authority and
to provide greater democratization of responsi-
bility for teacher education.

In 1961, minor changes were made in these
standards. But by 1965, clearly identifiable
changes in society and in the schools dictated a
new assessment of the guidelines. Some of these
changes were as follows: new staff utilization in
the public schools was developing; the role of the
public school was changing under the impacts of
technology; vast reforms in curriculum offerings
were taking place; greater resources were be-
coming available to public education through in-
creased federal and state funds; there was greater
participation by professional organizations in the

preparation and welfare of their members; stu-
dents in both public schools and colleges were
challenging the inflexible, prepackaged programs
of study.

Thus, in 1965, the Washington State Office of
Public Instruction commenced a comprehensive
restudy of its teacher education-certification guide-
lines, resulting in the new standards adopted in
1969.8

The essential elements in the new guidelines
may be summarized as follows:
1. Basic Philosophy

a. Professional preparation of teachers
should continue throughout their ca-
reers.

b. School systems and professional asso-
ciations, along with colleges and uni-
versities, should be recognized as
preparing agencies.

c. Preparaticn should be anchored in per-
formance, in terms of stated objectives.

d. Preparation and career development
should be individualized.

2. Types and Categories of Certificates

a. Types (based upon three kinds of serv-
ice): teaching, administration, special
service.

b. Categories
(1) Preparatory certificate, issued to

teachers-in-preparation, authoriz-
ing preparatory experience in
school settings which lead to initial
certification. Term, one year.

(2) Initial certificate, authorizing initial
school service as a staff intern.
Term, from one to five years.

(3) Continuing certificate, authorizing
service on a continuing or career
basis. Term, continuing unless
holder leaves teaching for a period
of five years or more.

(4) Consultant certificate, available to
holders of the continuing certifi-
cate, authorizing roles which con-
tribute to professional preparation

* Statement of Standards for Preparation of School
Professional Personnel Leading to Certification. Fourth
Draft. Olympia: Washington State Superintendent of
Public Instruction, April 1968. 15 pp.
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and improvement of instruction.
Term, five years; renewable.

The above provisions are adaptable to differen-
tiated roles in the schools. The initial certificate,
for a staff intern, calls for a limited assignment
and special supervision. The continuing certificate
is for the career teacher and contemplates con-
tinuing preparation for the same or a different
role. The consultant certificate is for a specific
role and continuing preparation for that role.

Quite naturally, the new phraseology, “per-
formance criteria,” which is gaining wide use in
connection with innovations in teacher education
and certification, has aroused deep apprehension
among teachers that this is a backdoor, cleverly
shielded approach to merit pay. Wendell Allen
and his associates in the Washington State Office
of Public Instruction, in answer to a query about
fears, have issued the following forthright defini-
tion of the term:

The focus of our effort is personnel development,
i.e., career development, as distinguished from eval-
uation of performance for administrative purposes.

We, too, have to cope with the concern of many
professional people that the new Washington stand-
ards are a backdoor approach to merit pay. We
recognize and accept these concerns about our mo-
tives as legitimate. . . . It is obvious that we are try-
ing to change the system and we say so in all our
discussions of the new standards. . . . We em-
phasize that the focus of the new standards is the
development of preparation programs—career devel-
opment experiences—in direct relationship to per-
formance objectives; that the criterion levels of per-
formance associated with particular roles need to be
developed as a part of preparation; that the key
person in this process is the learner; that evaluation
is an internal part of the feedback process within
preparation, and all three agencies (colleges, school
administrators, professional associations) need to be
responsible participants. . . . Because the phrase
“performance criteria” often connotes evaluation for
administrative purposes, we now prefer to refer to
“performance objectives” and “desired behavioral
outcomes.” Thus, performance tasks need to be
selected and criterion levels of performance deter-
mined. . . . Performance objectives are tasks de-
sirable for teachers to perform in given contexts.
Performance criteria are limits or minimal evidence
that performance is acceptable. . . . We think it im-
portant to emphasize the learner’s [teacher’s] role in
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evaluating his performance, his own feedback (his
feeling and thoughts about his performance, his com-
fort and discomfort with that performance). This in-
put is essential. . . . It is the element which should
prevent mechanical application of performance
objectives to people.?

The above principles have been spelled out in
Bulletin No. 110-69, September 30, 1969, from
the Washington State Superintendent of Public
Instruction to school administrators.

The Maryland Report

In November 1965, the Maryland State Board
of Education appointed a Committee on Certifi-
cation (commonly known as the Pierce Commit-
tee, from the name of the chairman) to study the
requirements for certification. The Committee
submitted its report in September 1967.1° Key
recommendations were:

1. In addition to certain new avenues (sug-
gested later in the report), initial certification
should be based upon existing routes—accredita-
tion by the NCATE, agreements made through
the existing reciprocity compact (the Northeast or
Eleven-States Compact), and the Maryland
approved-program approach. Cases not covered
by these conditions should be evaluated on the
basis of specific course requirements.

2. The State Board of Education should estab-
lish a Professional Standards Board to engage in
continuing study and review of certification re-
quirements and their application. This Board
would be broadly representative of the profession
and institutions of higher education and should
serve the following functions: advise the State
Board of Education on bringing requirements up
to date, balance inconsistencies in requirements,
provide for justifiable exceptions to the set re-

?Quoted from a letter from Wendell C. Allen, Assis-
tant State Superintendent for Teacher Education and
Certification, Olympia, Washington, under date of Oc-
tober 1, 1969. Also see: Allen, Wendell C.; Cady, Lillian
V.; and Drummond, William H. “Performance Criteria
for Educational Personnel Development: A State Ap-
proach to Standards.” Journal of Teacher Education 20:
133-35; Summer 1969.

¥ Pierce, Elliot S., chairman. Report of the Committee
To Study Certification Requirements for Teachers in the
State of Maryland. Baltimore: State Department of Edu-
cation, September 1967. 42 pp.
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quirements, and encourage institutional experi-
meaqtation.

3. An appeals board should be established
(membership chosen from the Professional Stand-
ards Board) to review cases and advise the state
superintendent about questioned rulings on cer-
tification, exceptional preparation, or experience
of applicants and substitution of these for course
requirements.

4. The requirement of appointment to a teach-
ing position in Maryland for issuance of a profes-
sional certificate should be eliminated.

5. Graduates of Maryland institutions who
have completed an anproved program of teacher
education should be issued certificates with their
diplomas.

6. Substitute certificates should be eliminated
immediately and all substandard certificates as
soon as possible.

7. Reciprocity provisions should eliminate the
requirement of graduation from a college in the
Eleven-States Reciprocity Compact area, and there
should be recognition of professional certificates
issued within the last ten years by all states whose
certification practices are acceptable by the Mary-
land State Board of Education.

8. There should be optional avenues for the
certification of elementary and secondary school
teachers. The optional route for elementary
teachers who are liberal arts graduates of region-
ally accredited colleges is completion of two se-
mesters of professional work in an approved
Maryland institution. For secondary school teach-
ers, the optional route would require a bachelor’s
degree from a regionally accredited college (pre-
sumably this means a liberal arts degree), an
examination and professional evaluation of ex-
perience, required credits in the subject or sub-
jects to be taught, and two years of successful
teaching experience.

9. The personnel of the Division of Certifica-
tion and Accreditation should be increased by
adding at least ten professional members to the
certification staff and at least three to the staff
responsible for evaluation and approval of teacher
education programs.

The study recommended also that auxiliary per-
sonnel (paraprofessional aides and other non-

e —- p—— e — .

professional personnel) not be included in the
state certification process.

Certificates and requirements proposed in the
Maryland study are as follows:

Standard Certificate (for teachers)—Dbachelor’s
degree and completion of an approved pro-

gram.
Professional Certificate (and tenure)—three
consecutive years of teaching in Maryland,
completion of 6 credits earned since issuance
of the Standard Certificate or equivalent credits
in in-service training in state-approved work-
shops. Valid during continuous service, plus
seven years of inactive status.

Advanced Professional Certificate—master’s
degree with five or more years of teaching, in-
cluding at least one year in Maryland. Valid
during continuous service, plus seven years of
inactive status.

Adminstrative and Supervisory Certificate (in-
cluding superintendents and deputy, associate,
and assistant superintendents or equivalent
positions)—six years of preparation (minimum
of 60 graduate hours, with courses in admin-
istration and supervision) and six years of
teaching experience. For elementary or sec-
ondary school principals, or general supervisors
—Advanced Professional Certificate based
upon the master’s degree, including appropriate
work in school administration and supervision,
and five years of teaching-experience.

The Professional Standards Board

The constituency of the Professional Standards
Board as recommended by the Study Committee
was a membership of nineteen, at least half of
them public school and college teachers and in-
cluding the Assistant State Superintendent in Cer-
tification and Accreditation, the staff consultant of
the Committee on Teacher Education and Pro-
fessional Standards of the Maryland State Teach-
ers Association, and two lay people.

Under the proposal, the State Board of Edu-
cation should seek the advice of the Professional
Standards Board prior to proposing or establishing
policies or regulations relating to certification,
waiver of certification requirements, accreditation
of teacher education programs, studies and re-
search aimed at improvement of teacher education,
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including continuing education, and appeals from
decisions of certification authorities.

The Maryland State Board of Education
adopted the recommendations of the Study Com-
mittee and new regulations became effective on
November 26, 1968.

In the new regulations, provisions are made for
a Professional Standards Board consisting of
fifteen members, as follows: six public school
classroom teachers, two members from the ad-
ministrative and supervisory staffs of the public
schools (total of eight from the public schools),
one member from the faculty of two of the
colleges of the state, two members from the cur-
rent administrative and teaching staffs of approved
nonpublic schools, two lay members, and the
director of certification. The Board is responsible
for advising the State Board of Education on
policies and standards related to certification of
teachers, reviewing policies on waiver of certifica-
tion requirements, accrediting teacher education
programs, and conducting studies and research
aimed at improvement of teacher education, in-
cluding continuing and in-service education.

Review Board

The new regulations also provide for a Review -

Board made up of five professional members, ap-
pointed by the State Board of Education upon
recommendation of the State Superintendent of
Schools, to act in an advisory capacity to him.
This Board is to review and make recommenda-
tions to the superintendent on appeals from
rulings of the certification staff.

In a follow-up to the work of the Committee on
Certification, the Office of the Assistant State
Superintendent in Certification and Accreditation
began an intensive study in August 1969 aimed
at finding means of simplifying the processing of
applications for certification. The processing load
had become unbearably heavy, with a woefully in-
adequate staff using the traditional course pre-
scriptions and detailed analyses of transcripts.
From the recommendations of this study it ap-
pears that Maryland will (a) shift radically from
the detailed processing of applications to full im-
plementation of the approved-program approach
for in-state applicants and those from the Eleven-
States Reciprocity Compact area, and perhaps to
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all graduates of NCATE-accredited institutions,
based largely upon institutional recommenda-
iions; (b) seek to simplify the processing of out-
of-state applications from graduates of approved
teacher education programs as certified by the re-
spective state departments of education; (c) re-
quest additional personnel to work closely with
its twenty-four in-state institutions in developing
approved programs rather than seek the recom-
mended increase in staff for processing applica-
tions for certification.

The Massachusetts Revision

In many ways, the Massachusetts study and
conclusions, under the sponsorship of the Massa-
chusetts Advisory Councii on Education (MACE),
1966-68, were somewhat similar to those de-
veloped in the Washington reappraisal. Pre-
liminary agreements by the study committee were
that new approaches to certification were needed;
that the state should provide financial support
to improve the clinical training of teachers; that
there should be a partnership of college and
school personnel to test ways to redesign learning
for students; that this partnership should dif-
ferentiate the roles and responsibilities of teachers
within instructional teams, making use of para-
professionals and technology.!!

The study was predicated upon the inadequacy
of existing standards and procedures for certifying
educational personnel, as follows: (a) they fail
to guarantee that the licensed-to-practice will be
competent; (b) they do not differentiate between
levels of professional performance; (c) they do
not protect against professional obsolescence;
(d) the empbhasis on specific course requirements
tends to block experimental efforts to improve
teacher education and repel some from entering
educational work; (e) they may operate to reduce
the supply and the quality of educational
personnel.

Recommendations of the Study

Specific recommendations resulting from the
MACE Study may be summarized as follows:

1 Teacher Certijication and Preparation in Massachu-
setts: Status, Problems and Proposed Solutions. Report
No: 1 of the Massachusetts Advisory Council on Educa-
tion. Boston: Office of the Secretary of State; June 1968.
132 pp.
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1. Certification should be based upon knowl-
edge and professional performance rather than
transcript records.

2. Standards of professional performance should
be developed by leaders in colleges (academic
and professional areas), teachers in elementary
and secondary schools, and school officials.

3. There should be alternate routes to certifica-
tion throiligh accommodation to differences in in-
dividual and institutional programs of preparation.
The +se of approved institutional plans for judging
knowledge of subject matter and ability to perform
is advocated, as well as certification by examina-
tion that includss performance tests, and pro-
fessional judgments of qualified colleagues in
schools and colleges.

4; The number of licenses should be reduced to
a minimum. Four levels of certificates were
suggested:

Internship License—for those in training; term,
one year.

Associate Teacher License—for beginning
teachérs; term, three years.

Professional License—for those who demon-
strate ability to handle assignments without
supervision; term, seven years.

Educational Specialist License—for high-level
teachers and special school personnel; term,
seven years.

5. Provision should be made for periodic re-
newal of licenses, without reference to tenure,
based on demonstrated maintenance of scholar-
ship and professional competence. (The terms
listed above indicate the renewal periods.)

Other Recommendations of the
Massachiusetts Study

The creation of a Commission on Certification
and Preparation of Educational Personnel was
advocated. The Commission would have quasi-
legal powers to develop standards and procedures
for the certification of educational personnel, to
certify to the State Board of Education all those
eligible for licenses, to provide leadership for the
improvement of teacher education, and to ad-
mifiister the plan of support proposed for the
clinical training of teachers (student teaching).

The make-up of this Commission would consist
of elementary and secondary teachers, adminis-
trators, academic and education professors, and
key laymen. The Commission would be provided
a professional staff and be empowered to estab-
lish credential committees to recommend stand-
ards in the different areas of specialization.

Provisions of the 1969 Proposed
Certification Law

The recommendations of MACE were in-
corporated into a proposed act of the 1969 Massa-
chusetts Legislature. This proposed act provided
for the following:

1. A Commission for Preparation and Certi-
fication of Educational Personnel would be cre-
ated as an integral part of the State Department of
Education, appointed by the Board of Education.
The membership would consist of seven persons
employed as professional personnel in public
elementary and secondary schools in the Common-
wealth, at least five of them classroom teachers;
one public school superintendent; five facully
members of public or private colleges in the
Commonwealth which are acciedited by the New
England Association of Colleges and Secondary
Schools, at least tliree of them engaged in teaching
and at ]éast three from the faculties of public
higher education institutions; and two public
school committee members (total — 15). The
terms of members would be five years, excepi thé
first appointees, who would have staggered terms.

2. The members would serve without com-
pensation, with travel expenses to meetings being
reimbursed by the state.

3. The Commission would elect its chairman.

4. At least six meetings of the Commission
woud be held each year. (Meetings in July and
August could be omitted and the chairman could
call additional meetings.)

5. The Assistant Commissioner for Certifica-
tion and Preparation of Educational Personnel
would be the secretary and chief executive officer
of the Commission.

6. The purposes of the Commission would be
to establish and promulgate standards and pro-
cedures with the approval of the Board of Edu-
cation for certifying educational personnel as
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qualified for a license to practice in the public
schools of the Commonwealth and to support,
facilitate, and delineate functions and programs of
preparation for the teaching profession. The
Board of Education would approve such standards
and procedures as submitted or refer them back
to the Commission with recommendations to be
considered by the Commission.

7. The Commission would have the following

powers and duties:

a. To develop standards and procedures for
the certification of educational personnel.

b. To promulgate appropriate rules and regu-
lations.

c. To certify to the State Board of Education
all eligible for licenses.

d. To provide leadership and to coordinate
resources for the improvement of teacher
education.

e. To establish credential committees made
up of representatives from various profes-
sional groups related to each subject spe-
cialization which will help formulate per-
formance standards for general teaching and
other educational specialties.

f. To develop alternate ways in which to
demonstrate qualifications for licensure
which are adapted to individual differences
in candidates, preparing institutions, and
performance requirements while at the same
time protecting against incompetence.

8. The act would not be retroactive, either as
regards persons already certified or those already
in teacher preparation in the state. Such persons
would be permitted to seek certification under the
terms of the new act.

9. The act was to become effective July 1,
1969.

An interesting commentary on the proposed
legislation resulting from the MACE report char-
acterized the study as “not a minor reconstruction
which MACE advocates, but a total demolition—
followed by a very carefully planned rebuilding of
the total system.” 12

But when the study was finished and ready for
the drafting of enabling legislation, the Massachu-
setts Teachers Association (MTA), which had
participated in the study, insisted upon a series of
assurances in the legislation, as follows:
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That the requircments not be retroactive.

. That there be a guarantee of an appeals
procedure through the courts from any ad-
ministrative decisions which affect certifica-
tion or which otherwise affect teachers’
professional status.

3. That the new provisions not be in conflict
with the current tenure law.

4. That the Commission on Teacher Prepara-
tion and Certification be made up of at
least a majority of full-time practicing
teachers.

5. That provisions assire maintenance of re-
tirement benefits.

6. That exempted teachers be permitted to
voluntarily seek certification under the new
provisions without waiving their exemp-
tions.

7. That teachers “be assured that the proposed
preparation levels be levels of professional
competence based upon professional prepa-
ration and peer-established standards, and
that this is not intended as a proposal for
merit pay operating without the agreement
of the teaching profession.”

8. That adequate financial support be pro-
vided to assure that the program will be
fully implemented.

9. That “the Commission will enjoy Division
status within the Department of Education
and that such Division shall encompass . . .
both the Bureau of Teacher Preparation
and the Bureau of Certification.” 13

These safeguard assurances were bound to arise
over the push for differentiated staffing and per-
formance evaluation, as they have in other states,
however hornest the proposals.

In addition, complaints continued to originate
with teachers about their apprehension of seem-
ingly elaborate efforts, under the guise of new
catchwords, to drive them back to campuses for
additional credits by use of the police power of
the state. They resented such efforts to force

l\):—l

2 Hottelman, Girard D. “The MACE Study—How
Will It Change Teacher Certification?”’ Massachusetts
Teacher 48:12; September 1968.

Z“The MACE Study.” (Editorial) Massachusetis
Teacher 47:32; December 1968.
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them to collect more credits periodically, regard-
less of their years of preparation and experience.
Professionals tend to abhor this principle; and
they tend to raise the question, “How would col-
lege teachers react if this principle were made
applicable to them?”

The proposed act failed of passage in the 1969
Jassachusetts Legislature. Vigorous attacks by
teachers were the cause of its defeat.

The strong resistance to the implementation of
some of the recommendations of the MACE
study perhaps contains a valuable lesson for
those who seek to reform existing processes of
teacher education-certification. That the study
contained a comprehensive and valid indictment,
at many points, of these processes as they exist in
many states seems to be undebatable. Yet, the
issuance of the report and the subsequent struc-
turing of legislation stirred up emotional and
often erroneous reactions among many teachers.
These reactions probably were caused by some
of the approaches used and the dictumn nature of
the analyses of existing weaknesses, as well as by
some of the recommendations. It appears, too,
that a strong factor involved in resistance to the
proposed legislation was the belief of many teach-
ers that public school personnel had not been ex-
tensively involved in developing the report and
its recommendations. The record clearly shows
that the MTA made extensive efforts to involve
its members through conferences, numerous arti-
cles in The Massachusetts Teacher, and a sam-
pling poll of its membership; still, communication
seems to have broken down when distorted
charges and unwarranted conclusions against the
report were widely disseminated.

To begin with, the MACE Study Committee
consisted of twenty-four members, of which only
four were public school personnel—two class-
room teachers and two superintendents of schools.
Nine members represented higher education. The
remainder were lay people, school committee
members, or representatives of nonpublic schools.
In fairness, it should be pointed out that there
were two reprzsentatives of the MTA staff, one
from the State Department of Education staff,
and one representative of the Massachusetts
School Counselors Association, making a total of
nine representatives of the public schools.

Secondly, despite the backing of the MTA con-
ditioned upon cértain additions to protect the
rights of its members as defined under existing
law, vigorous opposition to the measure developed
both among MTA members and the American
Federation of Teachers (AFT). The Federation
issued a vehement attack on the proposed legis-
lation. The focus of the dissent was on the al-
legedly threatened violation of certain rights of
teachers. Specific charges were that the proposals
would result in (a) the end of tenure; (b) dif-
ferentiated staffing, creating new hierarchies of
nonclassroom-teacher specialists; (c) a subtle ap-
proach to merit pay; and (d) an end to citizen-
ship and degree requirements for certification.

However wrong the opposition te the measure
may have been in their interpretation of the pro-
visions, enough doubt was created to make mem-
bers of the legislature hesitant to act favorably on
the bill.

Perhaps the measure was rushed along too fast
for statewide discussion and debate. At any rate,
the Massachusetts Teachers Association plans to
initiate, through legislation, a joint committee of
teachers and legislators to study the proposed
legislation and to make recommendations regard-
ing its provisions. It is to be hoped that the pro-
posed revisions of the processes in Massachusetts
may result in preserving the many merits of the
study as well as clarifying refinements that will
ensure passage of the bill.

In connection with the Massachusetts study,
Edelfelt set forth a defensible rationale for the
career-teacher status and the participation of
school districts and professional associations in
the certification process for career teachers:

. . . The school district and professional associa-
tions should take increasing responsibility for ap-
proving certification as the level goes up and as the
focus of evaluation sharpens on performance. For
example, the school district and professional associa-
tions will have a secondary role in approving the
initial certificate, as they will be minimally involved.
At the career-teacher level, however, the school dis-
trict and the professional association should have
primary roles. The main criteria for career-teacher
status should be concerned with performance, which
the school district and professional associations are
in the best position to adjudicate.
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The particulars of standards and procedures for
career-teacher certification will need to be worked
out at the local district level. The professional asso-
ciations and societies can be involved centrally in
establishing criteria and procedures for career-
teacher designation. Policies for both criteria and
procedures should be written into collective negotia-
tion agreements.

Teachers stand to benefit significantly from estab-
lishing a career-teacher classification, but they must
also demonstrate professional-responsibility in appily-
ing standards. Collective negotiation agreements
which include policies and procedures for local
certification will indeed have struck a bargain. And
there will be assurance that such a bargain will be
kept, because the state department of education will
serve in an approving capacity, just as it does for all
colleges and universities at lower levels of certifica-
tion. The state’s role of approving the agency which
grants certification will not be eliminated. It will be
made to include both the local school district and the
professional association.14

New York Pilot Program

The New York Legislature, in January 1968,
amended the state education law to provide a five-
year pilot program on differentiated staffs in ele-
mentary schools and appropriated $3 million to
finance the experimental programs. Provision was
made for an advisory committee of from twelve
to twenty persons to provide guidelines under
which participating institutions shall cooperate.

In the language of the act, the basic purpose of
the experiment is as follows: “Pilot programs
shall be instituted in those areas characterized by
either representative problems, or serious or
unique problems, with disadvantaged children.”
The plan is to be operated in cooperation with
the State Education Department but not under its
jurisdiction.

NEw DILEMMAS IN ACCREDITATION

A recent landmark decision (if sustained by the
U.E. Supreme Court) by the U.S. District Court
in Washington, D.C., may vitally affect future di-
rections of accrediting in higher education. On
July 25, 1969, the presiding judge in the case of
Marjorie Webster College vs. the Middle States
Association of Colleges and Secondary Schools
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ruled that a refusal by the Association to consider
application for accreditation on the grourds that
the College was operated for profit constituted a
violation of federal antitrust laws and ordered the
Association to consider the application for ac-
creditation. The court declared that “higher edu-
cation today possesses many of the attributes of
business. When higher education displays those
attributes, it is barred from illegal restraints of
trade. . . . Education . . . is a commodity being
sold on a competitive basis, and the students are
the customers. That competition . . . is unfairly
and illegally restrained by the refusal of regional
accrediting services to recognize any schools
operated for profit.” 13

What this sweeping and unprecedented deci-
sion, if allowed to stand, may portend for higher
education in this country is startling when all
facets are examined. It could mean the abandon-
ment of the historic role of voluntary associations
in accrediting. It could lead to exclusive accredit-
ing by legal authorities. It could eventuate in
business enterprises entering the field of education,
in competition with state and private institutions.
It could imply strict judicial and legal controls of
the standards of the profession of education. What
does this decision portend for the NCATE?

A syndicated columnist commented on the
court decision as follows:

When private organizations assume the prime
function of a political government and begin to ex-
ercise compulsory power, it is time to stop, look and
listen. The labor union that insists on the closed
shop, or on dictatorial control of hiring halls, is per-
haps the most notorious example of the type of
organization that seeks to become a state within a
state. However, the accreditation bodies that presume
to dictate the content of higher education without a
by-your-leave from anybody but themselves or the
institutions they protect are right up there with the
compuisory union advocates when it comes to assum-

% Edelfelt, Roy A. “Certification and Teacher Compe-
tence: Repair or Reform.” Address before the Massachu-
setts Teacher Education and Certification Adyisory Com-
mittee, Boston, February 3, 1968. Washington, D.C.: Na-
tional Commission on Teacher Education and Profes-
sional Standards, National Education Association, 1968.
9 pp. (Mimeographed)

% Lippman, Thomas W. “Court Holds Profits No Bar
to Accreditation of School.” The Washington Post, July
25, 1969. p. Bl.
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ing monopoly powers. . . . We talk a lot about the
need for educational experimentation and the quest
for relevance. But our rage for institutionalizing
everything acts as a drag on change. Relevant change
always develops outside an official or quasi-official
system. . . . Just why a college bent on survival must
get the rating of an accrediting committee that rep-
resents a closed-circuit concept of education, with a
self-appointed group establishing a self-designed seal
of approval, is one of those mysteries of life that is
suffocating in formalism even when it is crying to be
free.16

If the Middle States Association should lose its
appeal to the U.S. Supreme Court, the extent of
the resulting upheaval in higher cducation, and
in the teaching profession, challenges the imagina-
tion.

An additional element in the concern about in-
roads on voluntary accrediting associations is the
entrance of the U.S. Office of Education iato the
accrediting field. While its “List of Nationally
Recognized Accrediting Agencies and Associa-
tions” 162 emphasizes the traditionally accepted
work of voluntary agencies (6 regional and 31
professional associations are recognized), there
are intimations of broader invasion of the field
by the federal government. For example:

For purposes of determining eligibility for United
States Government assistance under certain legisla-
tion, the U.S. Commissioner is required to publish
a list of nationally recognized accrediting agencies
and associations which he determines to be reliable
as to the quality of training offered by educational
institutions and programs. Most institutions thus
become eligible for Federal funds by way of accredi-
tation or preaccreditation by one of the accrediting
bodies recognized by the Commissioner of Education.
In some legislation, especially that intended to help
developing institutions, provision is made for special
qualifying steps that may be taken as alternatives to
the normal accreditation process. [Editor’s italics.]*

To conform to federal legislation, the Commis-
sioner has established (a) a special Accreditation
and Institutional Eligibility Staff whose major
functions include administration of the recogni-
tion process, and (b) an Advisory Committee on
Accreditation and Institutional Eligibility, con-
sisting of eleven nongovernmental educators, to
assist him in determining agency eligibility for
recognition. The procedures for recognition stipu-

late that (a) accrediting bodies and associations
shall file requests for recognition with the director
of the Accreditation and Imstitutional Eligibility
Staff whose (b) Accreditation Policy Unit shall
study the standards and procedures of the appli-
cants for conformity to established criteria; (c)
the Advisory Committee shall review the resulting
report and may recommend that recognition be
granted or that approval be deferred or denied.
All nationally recognized accrediting agencies
and associations shall be reevaluated by the Com-
missioner of Education at least every four years.

What the ultimate impact of the federal role
will be on accreditation of schools, colleges, and
professional programs, under legislation designed
to exercise some controls over federal funds, can-
not be predicted. It can be surmised, however,
that the impact will be significant. With the ad-
vent of massive school support from the central
government in the 1960’s, the Office of Education
was projecting directly into the accrediting field
for the first time. Two earlier and indirect
efforts—in 1867 and 1912—were beater down
by vehement protests from the schools affected.

The Future of Standardized Testing

A somewhat parallel situation is developing, not
by court decree, but by external pressures in the
arcas of admission to higher education and to
teaching. Open admission policies at several
prestigious universities and dual admission poli-
cies at others leave puzzling implications, particu-
larly with reference to the use of prescribed scores
on standardized examinations. Apparently the
test-makers are facing an insoluble dilemma.

Pressures during the last two years have forced
several cities and at least one state to declare a
moratorium on the use of scores on the National
Teacher Examinations. San Francisco, New York,
and the District of Columbia and several other
cities have temporarily shelved such scores for
achieving eligibility lists.

' Chamberlain, John. “Watch Groups Assuming Pow-
ers of Government,” August 24, 1969. © 1969 by King
Features Syndicate, New York, N.Y.

2 Issued by the Accreditation and Institutional Eligi-
bility Staff, Bureau of Higher Education, Office of
Education. Washington, D.C.: U.S. Department of
Health, Education, and Welfare, 1969. 9 pp. (Multilithed)

1 Ibid., p. 2.
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Basically, there is an open and sometimes vio-
lent conflict between two philosophies of the
meaning of education. One is the meritocratic
concept based largely upon literary-cultural ver-
balism, in which success is measured in terms of
ability to demonstrate degrees of mastery through
tests. Admission policies are based on scores on
standardized tests. Those who cannot achieve the
cut-off scores are not admitted and thus are
catalogued adversely. The second philosophy de-
mands that, instead of compelling students or
prospective students to conform to the standards
of admission and performance set by higher edu-
cation, these institutions should conform to the
varied needs of students. This conflict poses a
threat to the use of existing standardized tests for
college admission, at least in present forms. The
proponents of this philosophy contend that the
tests are class-oriented, biased against minority
groups.

Similar restiveness is currently being witnessed
in England, where the Labour Party is proposing
to abolish the eleven-year examinations as a
means of selecting those persons destined for the
grammar schools and for college and thus for
prestige occupations. The proposal is that all chil-
dren be sent to the comprehensive high schools
which would, its proponents believe, tend to
break down class and social lines.

STUDY OF PART-TIME TEACHERS

Catalyst, a national organization formed in
1962 -to encourage educated women to seek part-
time employment in teaching and other public
service, recently issued a study of the use of part-
time teachers as one means of solving man-
power problems in education. In 1965, a sam-
pling study was made of 700 school districts
through the questionnaire method, and a sub-
sequent thorough inquiry of the practices in the
use of part-time teachers was made in five
communities.!?

In the survey of the 700 school systems, 400
reported no use of part-time teachers and 300 re-
ported some use. Superintenden:s in the 300 dis-
tricts employing part-time teachers were reported
as overwhelmingly in favor of their employment.

The profile of the typical part-time teacher is
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reported: She is married, in her late thirties or
early forties, with one child or more. She is often
a former teacher, averaging around five years of
experience, is almost always fully certified for the
grade or subject she is teaching, and has been
busily improving her qualifications through study
and practice. Eventually, she may return to full-
time teaching.

The five communities in which intensive ex-
amination of practices was made consisted of two
large cities—Detroit and Miami—and three small-
er communities—Framingham, Massachusetts;
Cedar Falls, Iowa; and Niskayuna, New York.
Close to 500 part-time teachers were employed in
these five communities—more than 400 in De-
troit, 12 in Miami, 10 in Framingham, and 24
each in Cedar Falls and Niskayuna.

The Framingham plan is called “partnership
teaching,” in which two fully certified teachers
share one full-time teaching position; one teaches
in the morning and the other in the afternoon. The
big task is matching teachers so that the cur-
riculum, schedules, and assignments are coordi-
nated and students are not frustrated or upset
over having two teachers. In the Framingham
plan, the part-time teaching teams function in
the elementary schools.

Cedar Falls has been using part-time teachers
for a decade or more, now having 24 in a full-time
staff of 300. The experiment here has become a
permanent arrangement. The part-time teachers in
Cedar Falls serve to augment school services and
to reduce class size. Partnership teaching, as in
Framingham, is predominant here. The time
served by these teachers ranges from one-fifth to
nine-tenths of full time, with the modal practice
being half-time. In Cedar Falls, part-time teachers
are utilized from kindergarten through the high
school, including the specialized areas of ele-
mentary school music, physical education, and
vocal music. In the high school, there are part-
time specialists in French, Latin, German, En-
glish, speech, social studies, homemaking, business
education, and orchestra. Some of these teachers
teach one daily class each in two or more schools;
some handle an extra class only, where crowding

¥ Catalyst in Education. Part-time Teachers and How
They Work: A Study of Five School Systems. New York:
Catalyst, n.d. 39 pp.
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compels another section; some serve as teacher
aides and library helpers, although fully certified;
some serve as lay readers of themes.

The use of part-time teachers in Niskayuna is
similar to that in Cedar Falls. All are experienced
teachers and the range of time is from two-fifths
to four-fifths of the school day. The teaching areas
range from kindergarten through senior high
school, with emphasis at the upper levels being in
special fields such as art, music, home eccnomics,
reading, guidance, and nursing as well as in the
academic fields of math, science, and social
studies.

The use of part-time teachers, which appears to
be growing, developed because of the large num-
ber of women (especially) whose family obliga-
tions preclude acceptance of full-time assignments.
The Catalyst study reports principals and super-
visors as favoring the plan on the following
grounds: (a) It helps reduce class size; (b) it
provides some diversity of teaching procedure
which students, in general, welcome; (c) it draws
upon community resources of great talent; (d) it
provides experts in special areas where the school
needs a teacher for only one or two classes; (e)
it is a source of productive community relations;
and (f) it increases flexibility in scheduling.

Utilization of part-time teachers presents a real
problem for certification. In cases of full qualifica-
tion there is no problem, and in the Catalyst re-
port this appears to be the predominant condi-
tion. The difficult problem arises with the liberal
arts graduate or with the special subject teachers
such as those in music, art, or home economics,
and even in the academic fields of math and
science.

Perhaps the use of proficiency examinations
and the addition of performance criteria may be-
come keys to solving this problem. Most states
already have lower requirements in the subjects
for teaching half-time or less than for full-time
teaching. That leaves, however, the problem of
required education credits.

In Detroit, where there has been a continuing
teacher shortage of grave proportions, over 400
part-time teachers are employed (4 percent of a
total teaching staff of 10,000); but the schools
employ more than 800 substitute teachers, almost
half of whom are without degrees. The prevailing

pattern in Detroit is as follows: (a) More than
half the part-time teachers work in the elementary
schools; (b) one teacher works two days a week,
the other three days; (c) they are about equally
divided beiween homeroom teachers and those
who teach music or art; (d) over 100 work in
kindergartens or in special education.

In Detroit, there appears to be greater satis-
faction with the work of fully certified part-time
teachers than with the substitute teachers. Part-
time teachers get tenure after two years; substitute
teachers do not. This is cited as a probable rea-
son why the central administration office appears
to favor employing substitute teachers over part-
time teachers. There is no systematic program for
recruiting or effective use of part-time teachers,
the program being regarded as a stop-gap, tempo-
rary, or emergency one.

Miami, with a total staff of 9,500 full-time
teachers, employs only a dozen part-time teachers
and about 2,000 substitute teachers. This is what
central office records show. However, the Catalyst
study found greater use of part-time teachers than
the central office knew about. Part-time teachers
were found to be teaching in foreign languages,
art, and Asian studies.

The Catalyst study concludes:

1. There is an abundance of well-educated
women able and willing to teach part-time.

2. Many schools make use of part-time teach-
ers, in a variety of subjects and services and in a
wide variety of time patterns.

3. Chief restrictive influences to the wider use
of part-time teachers are rigid certification re-
quirements, inflexible rules on retirement pay, and
inflexibility of school administrators who have had
no experience in using part-time teachers.

4. Preconceptions about part-time teaching
generally tend to be mistaken, for example, that
partnership teaching would confuse children, the
partners would clash, and parents wouldn’t like
the plan.

5. Part-time teachers are most successful
where, instead of using them to beat the teacher
shortage, there is an organized, well-planned
process to improve the quality of education.
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FLorIDA STUDY OF FLEXIBLE
STAFF ORGANIZATION

A significant study of flexible staff organization
(FSO) in Florida was conducted by the Siate
Department of Education as described below.

Enabling legislation, following close on the
heels of Florida’s 1968 educational crisis in-
volving mass teacher resignations, provided.the
impetus to undertake the Flexible Staff Organiza-
tion Feasibility Study. This study, completed in
February 1968, led to a statewide involvement of
teachers, administrators, lay citizens, college and
university personnel, and government personnel.
The study further came forth with a general frame-
work for the development of *“model projects” to
be implemented in selected places throughout
Florida leading toward new designs in staffing,
with emphasis on the teacher and his staff, the
teacher and curriculum—instructional decision
making, and the management of the general learn-
ing environment.

In general, the purpose of the FSO Feasibility
Study pilot models was to explore and identify
better methods of staff utilization which would
not only lead to improvement in the total teaching-
learning process but also contribute significantly
to the growth of education as a profession. The
concept of differentiated staffing was seen as a
possible way to achieve this objective.

More specific objectives of the proposed pilot
model projects include the following:

1. To attract and hold talented teaching per-
sonnel in the profession by providing the
opportunity for competent teachers to
achieve professional status and compensa-
tion commensurate with their skills, experi-
ences, and responsibilities.

2. To alter the curricular program and staff-
ing patterns to fit student needs and abilities
by identifying student performance criteria.

3. To support an individualized instructional
progrtam by identifying specific teaching
tasks. (The grouping of these tasks will re-
sult in the identification of teacher per-
formance criteria and in the facilitation of
the evaluation of instructional programs.)

4. To identify criteria for pre- and in-service
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training programs for all personnel involved
in flexible staff patterns.

5. To provide criteria for utilization of time
and operational flexibility (e.g, modular
scheduling) which will result in better ap-
plications of alternative instructional plans.

6. To provide instructional support systems
which would utilize both human (specialist
and auxiliary) and nonhuman (media and
materials) resources.

7. To identify, train, and utilize personnel
from all available sources to serve in a
variety of ways in the process of education.

All of the solutions to educational problems in
the latter part of the twentieth century are not to
be contained in staff organization and utilization
as this relates to learning. Yet, if public education
is to continue in the great American tradition,
complexities inherent in staffing must first be
seen and then, with the involvement of the pro-
fession, recast tc meet the demands of a new set
of conditions.’®

DIFFERENTIATED STAFFING

Since 1966, the NCTEPS has been advocating
the need for defining and developing teaching
positions requiring different preparation, different
responsibilities, and presumably different pay
levels.8 This proposal obviously is based upon
several pressing needs: (a) To provide within the
cadre of classroom teachers several categories of
teaching positions. (b) To provide a means of
continuous promotional possibilities. In a large
degree, the promotional choices in the present
organization tend to drive teachers into other
careers. (c) To eliminate the present flatness in
a classroom teaching career by providing gradu-
ated steps in the performance routine so as to
avoid a given teacher being a captive of a set of
routines which vary little during an entire career.
Presently, a teacher, after twenty years of experi-
ence, may be going through the same routines that

1 Reported by Rodney ‘Smith, Florida State Depart-
ment of Education.

12 Edelfelt, Roy A. “Redesigning the Education Pro-
fession.” Washington, D.C.: National Commission on
Teacher Education and Professional Standards, National
Education Association, 1969. 17 pp. (Multilithed)
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made up his first year of teaching. The sameness
and deadness of repetition kills enthusiasm and
spontaneity and almost guarantees that some-
where along the way a life career in teaching will
turn into one of deadly monotony. (d) To make
it possible to increase needed manpower for the
schools by identifying positions requiring a wide
range of skills and knowledge. (e) To add a
series of specializations within the job of teach-
; ing and to provide differentiated pay scales, based
not upon some presumed measure of merit among
teachers with precisely the same preparation and
the same assignment, but upon varying prepara-
tion levels, areas of specialization, varying assign-
ments, and varying responsibilities.

The NCTEPS suggested as one definition that
“under a differentiated staffing arrangement edu-
cation personnel would be selected, educated, and
A deployed in ways that would make optimum use
| of interests, abilities, and commitments and afford
7 them greater autonomy in determining their own
: professional development.” 1® This definition con-
: templates a staff which would include (a) teach-
ers, some serving as leaders responsible for in-
duction of new teachers, coordinators of teams of
associates and assistants, diagnosticians of learn-
ing difficulties, etc.; and (b) a variety of spe-
cialists, administrators, student teachers, interns,
persons from other professions, craftsmen, para-
3 professionals, and teacher aides. The NCTEPS
: Year of the Non-Conference” 192 began to empha-
> size this concept with the identification of 220
demonstration centers.!?* This was followed up in
= the 1968 series of Regional TEPS Conferences
and resulted in the report on The Teacher and
His Staff: Differentiating Teaching Roles *®° and
several other publications.

There has been considerable ferment in ex-
ploring the possibilities of the concept of dif-
ferentiated staffing. it is yet too early, perhaps, to
sauge either the extent of the movement or the
success of it. Grants under the Education Pro-
fessions Development Act (EPDA) have stimu-
lated a number of comprehensive state studies
and experiments with the idea. Yet, the reports of
the state directors did not indicate widespread
adoption of the plan; the reports tended to focus
on experimentations utilizing teacher aides. A few
states (Florida, Maryland, Massachusetts, New
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Jersey, New York, and Washington, for example)
reported some progress in this direction.

The teacher aide-paraprofessional concept
seems to be moving toward wide acceptance and
implementation. One estimate is that there are
now, perhaps, about 100,000 teacher aides em-
ployed in the public schools, a ratio of roughly
one aide to twenty teachers. This movement
toward employment of teacher aides and para-
professionals apparently will grow until there is a
1:3, 1:2, or even 1:1 ratio. It will grow because
of the pressing need to redeploy the teaching task
to the extent that it becomes a tolerable one. Also,
it will grow because of the desperate need to get
more adults into the classroom. The discipline
problem, if all other considerations are obscured,
will require this.

For the implementation of the differentiated
staff concept, however, there are obvious obsta-
cles. Teachers tend to be wary of the concept on
the following fears: (a) that it is a backdoor
approach to merit pay; (b) that it is another
hierarchical arrangement geared to differentiated
pay scales; (c) that the differentiations will pro-
liferate the positions of specialists without creat-
ing similar diversity of positions among classroom
teachers with pay differentials enabling them to
stay in the classroom; (d) that the concept origi-
nates with and is being pushed by professors
whose purpose is to fasten on the public schools
the staff gradations and pay differentials accord-
ing to rank which exist in the colleges; and (e)
that this concept is a revival (in part, at least) of

Y National Education Association, Mational Commis-
sion on Teacher Education and Professional Standards.
“A Position Statement on the Concept of Differentiated
Siaffing.” Washington, D.C.: the Commission, May 11,
1969. 8 pp. (Multilithed)

#3 National Education Association, National Commis-
sion on Teacher Education and Professional Standards.
Prospectus (Year of the Non-Conference). Washington,
D.C.: the Commission, 1966. 10 pp.

b National! Education Association, National Commis-
sion on Tezcher Education and Professional Standards.
The Teacher and His Staff: Selected Demonstration
Centers. St. Paul, Minn.: 3M Education Press, 1967.
143 pp. © 1967 by the National Education Association.

* Report of the 1968 Regional TEPS Conferences.
Washington, D.C.: National Commission on Teacher
Education and Professional Standards, National Educa-
tion Association, 1969. 120 pp.
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the old Lancastrian or monitorial system as a bar-
gain-basement approach to education.2!

Of course, many such fears may be imaginary.
But many are real. Parallel actions by the
NCTEPS in the area of governance should serve
as safeguards against much of this. But basically,
the answer to genuine progress is broad participa-
tion by classroom teachers in experimentation with
and exploration of the concept.

SOURCES

In the writing of this chapter on innovations in
teacher education, certification, and accreditation,
the comprehensive information furnished by the
state directors was the major source. However,
there were several other helpful sources, as
follows:

1. Bowman, Garda W., and Klopf, Gordon J., et al.
New Careers and Roles in the American School.
Research conducted under contract with the Office
of Economic Opportunity. New York: Bank Street
College of Education, 1969. 256 Pp-

2. Catalyst in Education. Teaching: A National Direc-
tory of Preparatory Programs for Women College
Graduates. Englewood Cliffs, N.J.: Prentice-Hall,
1964. 274 pp.

3. Crenshaw, Joseph W. Florida Flexible Staff Or-
ganization Feasibility Study. Interim report. Talla-
hassee: Florida State Department of Education,
1969. 40 pp., Appendixes A-I.

4. Edelfelt, Roy A., editor. The Role of the State
Educational Agency in the Development of Inno-
vative Programs in Student Teaching. Report of a
national conference funded by the US. Office of
Education under P.L. 89-10, Elementary and
Secondary Education Act, Title V, Sect. 505. Balti-
more: Maryland State Department of Education,
1969. 149 pp.

- “Whither NCATE?” (Editorial) Journal
of Teacher Education 21: 3-44; Spring 1970.

6. Florida State Department of Education. “Differen-
tiated Staffing—Plugging the Classrcom Drain.”
Florida Schools 31:1-31; September-October 1968.

7. Howe, Harold. The People Who Serve Education.
A Report on the Siate of the Education Profes-
sions. U.S. Department of Health, Education, and
Welfare, Office of Education, OE-10059. Washing-
ton, D.C.: Government Printing Office, 1969. 20 PP-

8. Joyce, Bruce R. The Teacher and His Staff: Man,
Media, and Machines. Washington, D.C.: National
Commission on Teacher Education and Professional
Standards and Center for the Study of Instruction,
National Education Association, 1967. 28 pp.
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9. Klopf, Gordon J., and Bowman. Garda W. A Learn-
ing Team: Teacher and Auxiliary. Prepared by the
Bank Street College of Education for the U.S.
Office of Education. Washington, D.C.: Government
Printing Office, 1969. 163 pp.

10. Maryland State Department of Education. Public
School Laws of Maryland, 1969. Baltimore: the
Department, 1969. 74 pp.

11. National Education Association, National Commis-
sion on ‘Teacher Education and Professional Stand-
ards. “A Position Statement on Certification and
Accreditation.” Washington, D.C.: the Commission,
May 5, 1969. 4 pp. (Multilithed)

. TEPS Write-in Papers on Flexible Staffing
Patterns. Washington, D. C.: the Commission,
1969.
No. 1, “Differentiated Staffing: Expectations and
Pitfalls,” by Don Barbee.
No. 2, “An Anchor to Windward: A Framework
of State Certification To Accommodate Current
Developments in Differentiating Staff Roles,” by
Alvin P. Lierheimer.
No. 3, “Studying Teacher Classroom Behavior
To Determine How Paraprofessionals Can Help
in the Classroom,” by Donald M. Sharpe.
No. 4, “Et Tu, Educator, Differentiated Staffing?”
by Fenwick W. English.

The Teacher and His Staff/Occasional
Papers. Washington, D. C.: the Commission.

No. 1, “Differentiated Staff: Putting Teaching
Talent to Work,” by Dwight W. Allen, 1967.

No. 2, “A Plan for a New Type of Professional
Training for a New Type of Teaching Staff,” by
Kevin A. Ryan, 1968.

14, , in conjunction with the Kansas City, Mis-
souri Public Schools. Differentiated Staffing Evalua-
tion. Washington, D.C.: the Commission. June 19609.
97 pp.

15. New York State Education Department, Division of
Teacher Education and Certification. Taking Your
Talents Across State Lines. Interstate Certification
Project. Albany: the Department, n.d. 9 pp.

. State Education Departments’ Policies and
Practices in the Approved Program Approach to
Teacher Certification. Interstate Certification Project.
Albany: the Department, n.d. 125 pp.

17. Smith, B. Othanel; Cohen, Saul B.; and Pearl,
Arthur. Teachers for the Real World. Washington,
D.C.: American Association of Colleges for Teacher
Education, 1969. 185 pp.

12.

13.

16.

* For a summary of these and other apprehensions,
see National Education Association, Association of Class-
room Teachers. Classroom Teachers Speak on Differen-
tiated Teaching Assignments. Washington, D.C.: the
Association, 1969. 32 pp.
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Chapter 11

SUMMARY OF PREPARATION-CERTIFICATION
STANDARDS AND PROCEDURES

The even - paced
progress toward increasing state minimum stand-
ards for certification, reported consistently since
1961, continues to be reflected in this edition of
the Manual.

Elementary Teachers

Since 1961, only four states have moved to the
minimum requirement of a bachelor’s degree for
elementary school teachers. In 1967, four states
(Nebraska, North Dakota, South Dakota, Wiscon-
sin) and Puerto Rico were reported as not requir-
ing the degree. In 1970 the numbers remain the
same, but there has been one shift upward and one
downward—North Dakota now requires the de-
gree and Vermont has dropped back to the 90-
hour level.

Thus, in 1970, all states except Nebraska, South
Dakota, Vermont, and Wisconsin enforce the
minimum of the bachelor’s degree for beginning
elementary school teachers. Arizona reported a
five-year requirement, but this is for the standard
certificate; temporary certificates, valid for five
years, may be issued on completion of a bachelor’s
degree and an approved program. Nebraska re-
ported that effective September 1, 1972, elemen-
tary teachers in accredited schools must have a
certificate based on degree preparation. In South
Dakota, effective July 1, 1972, no regular certifi-
cates will be issued on less than the degree, and
virtually no use of below-degree certificates is ex-
pected after July 1, 1970. Wisconsin reported that
the degree will become the minimum requirement
beginning with the 1972-73 school year. In the
meantime, holders of certificates issued to gradu-
ates of two- and three-year programs must com-
plete the degree within seven years.

So, in 1970, only four states and Puerto Rico *
are not enforcing the degree requirement for ele-
mentary teachers, but three of the four (Nebraska,
South Dakota, and Wisconsin) officially have set
deadlines for enforcement of the degree.

Secondary Teachers

For secondary school teachers, all states en-
force the minimum of the bachelor’s degree for
initial certification, with Arizona specifying five
years but with the same qualification as noted
above for eclementary teachers. The District of
Columbia specifies the bachelor’s degree as the
minimum for junior high school teachers and the
master’s degree for senior and vocational high
school teachers. (See Table 1, page 48.)

Administrators

The upward movement of minimum standards
for certification of administrative positions con-
tinues to be reflected in the Manual (Table 6, page
64).

For elementary school principals, forty-seven
states (including the District of Columbia) re-
quire five years of preparation or more, with three
requiring six years; and four states require less
than five years. For secondary principals, a total
of forty-nine states (including D.C.) require five
years or more, with three states requiring six years;
only two states require less than five years. At
both levels, one state neither issues such a certifi-
cate nor specifies required preparation. For super-
intendents, forty-nine states (including D.C.) re-
quire five years or more, twenty-four require six
years or more, and one requires seven years. Only
one state requires less than five years. Two states
do pot issue such a certificate or specify required
preparation.

FirTH YEAR OF PREPARATION

Twelve states reported that completion of a
fifth year of preparation is required, in most cases

1 N.B. Puerto Rico did not submit a report for this
edition of the Manual. Where answers are included, they
are from the material submitted for the 1967 Edition.
For up-to-date information, write the Certification Of-
ficer, Department of Education, Hato Rey, P.R. 00900.
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for both elementiry and secondary school teachers,
within a specified period of teaching on the initial
or bachelor’s degree certificate. Arizona requires
the master’s degree or equivalent in credits within
a period of six years for both elementary and sec-
ondary teachers. California has the same require-
ment within a seven-year period. Connecticut re-
quires completion of a fifth year within ten years.
Indiana requires the master’s degree within five
years. Kentucky requires completion of a fifth
year within ten years. Maryland specifies the mas-
ter’s or equivalent within ten years. Nebraska re-
quires the degree for the Professional Teaching
Certificate but no mandatory period was specified.
In New Mexico, those who entered college after
September 1, 1963, must complete the fifth year
or master’s degree within a period of eight years.
New York requires completion within a five-year
period. Oregon requires the master’s or 45 quar-
ter hours for secondary teachers only but did not
specify a time limit. Rhode Island requires a de-
gree or 36 semester hours within a six-year period.
Washington requires the fifth year within a period
of six years.

Indiana appears to be the only state that man-
dates completion of the master’s degree. The
others accept the degree or a year of postbacca-
laureate preparation.

Two other states reported requiring advanced
preparation but less than the fifth year. Michigan
in 1967 reported that a fifth year was required
within five years but in 1970 reported the require-
ment as 10 semester hours within six years. Penn-
sylvania requires 24 semester hours within six
years.

There is no readily -apparent reason for a de-
crease from eighteen in 1967 to twelve in 1970 in
the number of states mandating completion of the
fifth year (with the exceptions of Michigan and
Peansylvania which were included in the 1967
total). In the 1967 report, only ten of the eighteen
states specified a time limit for completion of the
advanced preparation. Thus, the decrease may be
more apparent than real.

INCREASED LEVELS OF PREPARATION

To a question about the adoption of future
deadlines for requiring increased preparation,
eleven states responded as follows:
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Georgia. In 1974, the fifth year will be re-
quired for a continuing teaching certificate.

Kansas. On January 1, 1970, Administrator’s
Certificate I changed from 30 to 36 hours of grad-
uate credit, Certificate 1I from 36 to 48, and
Certificate III from 48 to 60.

Michigan. After July 1, 1970, teachers receiv-
ing the provisional certificate must qualify for the
continuing certificate with 18 hours of credit be-
yond the bachelor’s degree.

Minnesota. Supervisory certification require-
ments may be increased to the level required for
superintendents or principals.

Missouri. Increased standards for both ele-
mentary and secondary teacher certification be-
come effective on July 1, 1970, including in-
creased requirements in general education and
teaching fields.

Nebraska. Effective September 1, 1972, ele-
mentary teachers in accredited schools must hold
a teaching certificate based on degree preparation.

Nevada. On September 1, 1969, the supervised-
teaching requirement was increased to 6 semester
hours and professional preparation for secondary
school certification to 20 semester hours.

Pennsylvania. New regulations issued in 1968
provide for comprehensive revision and upgrading
of requirements, with emphasis on approved pro-
grams.

South Carolina. Six semester hours are required
each five years for the continuance of a teacher’s
certificate.

South Dakota. The issuance of nondegree cer-
tificates will be discontinued effective July 1, 1972.

West Virginia. Cousideration is being given to
increasing the number of hours required for the
secondary principal endorsement.

SIGNIFICANT CHANGEs SINCE 1967

States reported the following major changes in
certification requirements and procedures, or in
teacher education, since publication of the 1967
Manual:

Alaska is at present rewriting rules in order to
base certification on approved programs in teacher
education.

Arkansas, since 1968, has required 60 semester
hours of graduate work for the administrative cer-
tificate and began in 1969 to certify reading teach-
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ers and kindergarten teachers. Arkansas is moving
toward NCATE reciprocity and toward the ap-
proved-program approach to certification.
California. (a) The State Board of Education
eliminated most of the specific requirements in
favor of an approved-program approach. There
will be a transition period until January 1, 1974,
when the plan is expected to be fully implemented.
Approved-program regulations were adopted for
teaching credentials only. It is hoped that other
areas will follow. (b) The state became a mermber
of the Interstate Reciprocity Compact. (c) School
districts are authorized to initiate teaching intern-
ship and school service internship programs in
cooperation with colleges and universities. (d)
Legislation was proposed creating a fifteen-mem-
ber Professional Commission for Teacher Prepara-
tion and Licensing (except for five public mem-
bers); it also provided for a complete examination
system to determine authorizations in lieu of cer-
tain alternatives at the discretion of the Commis-
sion. The legislation passed but was vetoed by
the Governor. The Governor’s veto message is an
interesting document; here are some excerpts:

This bill enacts the Teacher Licensing and Prep-
aration Law of 1969. It transfers the credential is-
suance and renewal administration from the State
Board of Education to a newly created Commission
for Teacher Preparation and Licensing.

There is little doubt that a major overhaul is very
much needed in the areas of teacher preparation,
evaluation, and credentialing. Scarcely a voice has
been raised to the contrary. It is also obvious that it
would be desirable to develop, as is stated in AB 740,
licensing regulations which are “flexible, realistic,
responsible, and simple.”

In view of the above, it is perhaps not surprising
that responsible and informed people of the greatest
good will argue with intensity on both sides, for and
against, AB 740. Within its many broad, complex,
and innovative provisions, there are some things to
please most. There are also some things which give
concern to many. I veto this bill at this time not
because I wish to discourage attempts at change in
this area; on the contrary, I encourage change in the
area covered by the bill.

Because so many responsible educators report sec-
tions of the bill which they “don’t understand,” be-
cause of elements within the bill which are seen by
some as contradictory, because there is a major ques-
tion as to whether testing for measuring the qualifica-

tions of teachers is a hope for the future or a proven
dinosaur of the past, because there are questions
regarding the jurisdiction and responsibility of the
State Board of Education in its relationship to the
Commission suggested by AB 740, and, finally, be-
cause, where there are so many questions, it would
be so much better to develop clear answers before,
and not after, a bill becomes law, I veto this
measure. ...

Connecticut. New administrative and supervi-
sory requirements became effective in September
1968. Provision for acceptance of equivalent
preparation was expzcted to become effective in
fall 1969. There was establishment by statute
(1965 of a State Advisory Board.

Delaware. There was approval for reciprocity
purposes of (a) graduates from institutions ap-
proved on the basis of Circular 351, and (b) the
Interstate Compact. Requirements changed for
general science, driver education, and administra-
tive assistants. New certificates were added: assis-
tant superintendent, director, supervisor of trans-
portation, transportation manager, substitute
teachers, interns, teacher aides; elementary or
secondary certificate valid in middle school (grades
5-8). A permit program was developed for auxil-
iary staff.

Florida. (a) Rank 1A Certificate was estab-
lished. (b) Noncitizens must have the equivalent
of a four-year degree granted by an institution of
higher education in the United States. (c) The
Netional Teacher Examinations, Graduate Record
Examination, and Scholastic Aptitude Test are no
longer required or accepted for Florida teacher
certification. (d) Teaching certificates may be
extended on the basis of in-service education (in
an approved program, without college credit).

Georgia is moving toward the fifth-year level
of education for a continuing teaching certificate
(as mentioned previously). Minor changes pro-
vide for a narrow, single-subject specialization for
social studies and natural science rather than a
broad-field type of certification; for a broad cer-
tificate in administration and supervision; for an
internship program in lieu of student teaching; and
for recognition through certification and salary of
the doctor’s degree.

Hawc.. . Effective September 1, 1969, there
were changes in certification requirements for
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teachers and specialists; separate certification for
administraters was adopted, as was a temporary
teaching certificate and an adult education teaching
certificate.

Idaho. The issuance of provisional certificates
was discontinued.

Illinois. Administrative certificates—general su-
pervisory, general administrative, superintendent
—were upgraded, and there was a change in
registration of substitute certificates.

Kansas. The State Department of Public In-
struction became the State Department of Educa-
tion under which all educational enterprises in the
state must be accredited or licensed. Authority
changed from a state superintendent of public
instruction to a State Board of Educatiorn; ten
members are elected by popular vote from each
of ten districts into which the state is divided.
All public school districts in the state were unified.
A Teachers Professional Practices Act was passed
by the 1969 legislature. Program approval for
certification was given to each of the twenty-four
teacher-preparing colieges and universities in
Kansas.

Kentucky. There are new programs for school
administrative positions and for school social
workers and kindergarten teachers. A Certifica-
tion Review Committee was authorized.

Maryland. A lay-professional committee ap-
pointed by the State Board of Education to study
the certification requirements completed its report,
and after very thorough review by the Board, the
revised regulations were adopted on November 26,
1968. Two of the most important changes were
the establishment of a Professional Standards
Board and a Review Board and the broadening
of provisions for reciprocity. Maryland was the
first state to pass legislation permitting the use of
the Interstate Compact. In February 1967, the
State Board of Education adopted standards for
the approval of teacher education programs in
Maryland and is now about to adopt proposed
procedures for team visits.

Massachusetts. An extensive study of teacher
education and certification has been made by the
Massachusetts Advisory Council on Education
and a report issued (MACE Study). Legislation
to implement the report failed to pass.

Michigan. A new certification code was ap-
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proved, effective July 1, 1967. It will be fully
implemented for initial certification by July 1,
1970, and for continuing certification by July 1,
1976.

Minnesota. Certification requirements are mov-
ing toward performance objectives. Specific credit
hours are being eliminated in favor of varying
programs.

Mississippi. Effective September 1, 1972, ele-
mentary teacher certificates, presently valid for
grades 1-8, will be endorsed for K-3 or 4-8 and
will require 39 hours of specialized and profes-
sional education plus an area of concentration.

Missouri. There was a general upgrading of
teaching field requirements from 24 to 30 or 40
semester hours. Special education fields added
were learning disabilities, emotionally disturbed,
and remedial reading.

Nebraska. Legislation was passed in 1969 per-
mitting the employment as teacher aides of persons
who do not hold a valid Nebraska teaching cer-
tificate, provided they may not assume any teach-
ing responsibilities.

Nevada. New requirements for teacher cer-
tification were adopted, effective November 1,
1968. A single certificate is endorsed for teaching
field specialization(s).

New Hampshire. A study commission has been
at work since December 1968. Their report was
scheduled for completion in the fall of 1969.

New Jersey revised professional education re-
quirements for subject cerfificates to emphasize
earlier field experience in both school and com-
munity agencies and intercultural relations for
teachers in urban areas. Also significant are the
formation of an Appeals Commiticc, emphasis on
the approved-program approach to certification,
adoption of the Interstate Reciprocity Compact,
and a reduction in the number of separate cer-
tificates issued.

New Ycrk revised certification requirements for
elementary teachers, secondary academic and spe-
cial subject teachers, and administrators and su-
pervisors; eliminated the citizenship requirement;
established eleven regional offices; adopted a per-
mit for teaching service in areas for which no cer-
tificates exist; adopted regulations for employment
of teaching assistants; and initiated the Interstate
Certification Project (see page 36).
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North Carolina. The elementary certificate has
been changed to provide a program w:th more
flexibility and relevancy to the teacher’s role, in
favor of more flexible situations. There are new
certificates for early childhood education and
middle or intermediate grades.

Oklahoma. New certificates are available for
journalism, special education of deaf and hard-of-
hearing, audiovisual specialist, school nurse, and
reading specialist.

Pennsylvania. A complete revision of the teach-
er certification regujations has been developed,
based upon the approved-program approach. Cer-
tificates are classified into four basic types—In-
structional, Educaticn Specialist, Supervisory, and
Administrative. Provisions have been made for
issuing vocational education certificates to persons
completing nondegree requirements at Pennsyl-
vania institutions with approved programs. Effec-
tive July 1, 1969, all graduates of approved Penn-
sylvania teacher education programs receive their
certificates through program approval, upon rec-
ommendation of the institution; the certificates
are issued by data processing. The Department
no longer advises persons about courses or credit
hours needed for certificates; this information is
now obtained through advisers in approved insti-
tutions.

Rhode Island adopted certification requirements
for school social workers, upgraded requirements

for guidance counselors and supervisors, and.

passed the Interstate Compact agreement.

South Carolina changed the grading of certif-
icates based on a score or the NTE Common Ex-
amination to a single passing grade of 975, with
minimums of 450 on the common and 450 on a
teaching area examination.

South Dakota added an approved six-year
course (specialist’s degree) and advanced super-
intendent to its list of endorsements.

Texas adopted certification for kindergarten
teachers and new requirements for visiting teachers
of 36 hours above the bachelor’s degree and three
years of teaching experience.

Virginia. The State Board of Education au-
thorized the approved-program approach to teach-
er certification in 1968. Certification requirzments
were upgraded effective July 1, 1968.

Washington. The State Board adopted perfor-
mance-based standards for professional support
personnel and educational staff associate, effective
July 1, 1969. A pilct program for teachers and
administrators under similar standards is under
way.

Wisconsin. Standards have been revised for
certification of counselors, vocational teachers,
librarians, social workers, school business m:nag-
ers, and nonprofessional personnel.

Wyoming. The teacher certification regulations
were revised, effective January 1, 1969, and the
Professional Standards Board was established.

PERSONNEL REQUIRED To Horp CERTIFICATES

In every state, professional school personnel in
public elementary and secondary schools are re-
quired by law or regulation to hold certificates
issued by the designated legal authority (usually
the state department or board of education). (See
Table 7, page 66.) Personnel include adminis-

" trators, supervisors, teachers, and professional

nonteaching specialists—counselors, curriculum
directors, etc.—usually designated as special
school service personnel.

A total of forty-seven states (including D.C.
and P.R.) require kindergarten teachers to hold
certificates if the kindergarten is opcrated as part
of the public school system, while nineteen states
require teachers in both publicly supported pre-
kindergarten (nursery) and kindergarten schools
to hold certificates.

Five states do not require the certification of
kindergarten teachers and thirty-three states (in-
cluding D.C. and P.R.) do not require the cer-
tification of nursery school teachers, presumably
because they do not provide for public support of
such schools. Only eight states (Connecticut,
Iowa, Kansas, New Jersey, New York, Pennsyl-
vania, Rhode Island, and Utah) reported that state
or local support is provided for nursery schools,
while thirty-seven states reported some such aid
for kindergartens.

Seven states (Arizona, California, Florida,
Iowa, Kansas, Massachusetts, and Missouri) re-
quire teachers and administrators in public junior
colleges to be certificated. Kansas also has this
requirement for private junior colleges accredited
by the State Department of Education.
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Twenty-six states require either by law or
regulation that teachers at one or more levels in
nonpublic schools be certified. Fourteen states
specified that this is required by law (Connecticut,
Hawaii, Iowa, Kentucky. Maine, Michigan, Ne-
braska, North Carolina, Ohio, Pennsylvania,
Rhode Island, South Dakota, ashington, and
West Virginia). In Connecticut, Pennsylvania,
and Rhode Island, new laws allocate aid to teach-
ers (usually of nonreligious subjects) in nonpublic
schools, requiring that they must be certified
within three years in Connecticut and within five
years in Pennsylvania and Rhode Island.

Nine states (Alabama, Alaska, Colorado, Kan-
sas, Montana, Nevada, New Mexico, North Da-
kota, and Oklahoma) specified that by regulation
they require the certification of teachers in non-
public schools. Louisiana and Virginia did not
specify, and Puerto Rico did not report for 1970.

Maryland and South Carolina said they will
issue certificates on request to nonpublic school
teachers who meet requirements. Nine states
(Alaska, Colorado, Connecticut, Kansas, Lou-
isiana, Montana, North Dakota, Oklahoma, and
Virginia) require certification of teachers is non-
public schools if the schools are accredited by the
state department of education.

Thus, twenty-six states apparently have no pro-
vision for the certification of teachers in nonpublic
schools.

LICENSURE OF SUBPROFESSIONALS

Only eight states reported some form of li-
censure for subprofessionals, paraprofessionals, or
teacher aides—Delaware, Illinois, Iowa, Michi-
gan, New Jersey, New Mexico, Vermont, and
Wisconsin.

Delaware issues permits to teacher aides; this
will also be applied to teacher assistants and asso-
ciates. They must be high school graduates and
local districts must provide job descriptions and
plans for preservice and in-service training. Illi-
nois has set a minimum requirement of 30 semes-
ter hours of training for teacher aides but does
not issue a license. Iowa licenses teacher asso-
ciates. Michigan originally licensed teacher aides
in the Bay City Experiment beginning in 1953.
Presently, if aides are employed in a noninstruc-
tional capacity, licensure is not required.
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Many states reported that the regulation of
subprofessionals is a problem of growing concern
and under study, and most states reported control
over the use of aides by guidelines or regulations.

Colorado has published a comprehensive book-
let (“The Use of Teacher Aides in Colorado™)
for the guidance of school districts in the recruit-
ment, training, and employment of aides. Sc has
Kansas (“What You Should Know About Tedcher
Aides™). Missouri has specified quaiifications
(clerks, high school graduation; teacher assistants,
a minimum of 64 semester hours) but no licen-
sure. Nevada has a statute, as follows:

The Board of Trustees of a school district (a) may
employ teacher aides and other auxiliary, nonprofes-
sional persornnel to assist certificated personnel in the
instruction or supervision of children, either in the
classroom or any other place in the school or on the
grounds thercoi. Such noncertified personnel shall
be given direct supervision of certificated personnel
in all duties which are instructional in nature, but
may perform duties which are not primarily instruc-
tional in nature without a certified person in atten-
dance. (b) Shall establish policies governing the
duties and performance of teacher aides.

The New Jersey State Board of Education speci-
fies in its adopted regulations that school districts
employing aides shall submit to the county super-
intendent for approval job descriptions for each
type of aide to be employed, including types of
proficiency needed, qualifications, duties, and ar-
rangements for supervision. Uniform statewide
standards for licensure are not established as yet.

Extensive guidelines regarding the qualifications,
use, and supervision of aides have been issued by
eleven states (Colorado, Kansas, Mississippi,
Montana, New Jersey, New Mexico, Rhode Is-
land, South Dakota, Washington, West Virginia,
and Wyoming).

GENERAL REQUIREMENTS FOR CERTIFICATES

Very few changes in the general requirements
for certification (sec Table 8, page 68) have been
reported in successive editions of the Marnual.
There has been a small drop (two) in the total
of states requiring U.S. citizenship, which now
stands at thirty, and a decrease of four in the
number of states requiring a loyalty oath, to a
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total of twenty-one. Only ten states now require
employment as a prerequisite to certification;
forty-four states require recommendation of the
preparing college or the employing superintendent
for issuance or reissuance of a certificate. The
modal minimum age for certification is 18, re-
quired by twenty-cight states (including P.R.),
while eighteen states (including D.C.) have no
minimum age requirement. A total of twenty-five
states (including D.C. and P.R.) now require no
fee for issuing a certificate; the fees required by
the other twenty-seven states range from $1 to $20.
Only twenty-one states now require a general health
certificate and fourteen require a chest x-ray.

Special Courses

A total of twelve states reported the requirement
of a special course, but only the following eight
actually require a special course as defined herein,
i.e., one which can be secured only in an in-state
institution: Arizona—state constitution; Louisi-
ana—state history (for elementary teachers only);
Nevada—state school law and constitution (can
be satisfied by credit or examination); Oklaho-
ma—state history (credit or examination); Texas
—state and federal governments (by credit or
examinat:on): Washington—state or Northwest
history and government (required of teachers
recommended for all elementary grades or for
intermediate grades and teachers of social studies);
Wisconsin—cooperatives for teachers of econom-
ics, social studies, and agriculture; conservation
for teachers of science and social studies; Wyom-
ing—state constitution (by credit or examination).
Only four of the eight states (Arizona, Louisiana,
Washington, and Wisconsin) require credit in the
required special course, with Louisiana and Wash-
ington requiring it of certain teachers only and
Texas permitting one year to take it. Thus, the
special course with discriminatory nuances for
out-of-state applicants has virtually disappeared.

TyYPES OF CERTIFICATES ISSUED

Twenty-six states (a decrease of one since
1967) issue a life or permanent certificate. Eleven
states (a decrease of one) issue a blanket or gen-
eral high school certificate, without endorsement
of teaching subjects or areas. This represents a
decrease of four states since 1961. The predom-

inant practice (forty-five states) is to endorse the
academic ficlds on high school teaching certificates.
Five states issue both types, blanket and endorsed.
Forty-two states endorse special fields on high
school certificates. Twelve states issue a separate
certificate for each special field, and six of these
also issue endorsed certificates for special fields.

SEPARATE-NAME CERTIFICATES

According to the reports from the states,
there was a small decrease (11) since 19567 in
the number of separate-name certificates issued.
The total reported in 1967 was 550; for 1970 the
total was 539. The largest reduction was in
Nevada—from 21 to 1. Nevada reports that they
now issue one basic certificate with multiple en-
dorsements. Washington reported a reduction of
5. The largest increase was reported by California,
from 15 to 21.

Several new teaching fields have emerged in
recent years. Also, efforts to achieve differen-
tiated staffs have resulted in new designations for
specialist positions. If is surprising, therefore, that
a significant increase in the number and types of
certificates was not reperted, especially in view of
the fact, as suggested in previous editions of the
Manual, that the real pressures for proliferation
of certificates come largely from within the pro-
fession itself—from members of a new category of
teaching or specialization seeking the status of a
distinctive certificate.

SPECIAL CERTIFICATION PROGRAMS

Peace Corps

Sixteen states reported special certification plans
for Peace Corps teachers, as follows:

California—Peace Corps preparation and serv-
ice are accepted in substitution for professional
requirements. All other scholastic requirements
must be met. Hawaii—bachelor’s degree and two
years of Peace Corps experience. Kentucky—
bachelor’s degree, one summer of professional
preparation, and completion of 8 semester hours
of credit each year after employment until fuil
requirements are met. (These same requirements
apply to liberal arts graduates.) Maryland and
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Massachusetts—Peace Corps teaching experience
may be substituted for student teaching. Minne-
sota—experience and credits arc acceptable. Mis-
souri—a one-year temporary certificat: is granted;
the applicant must sign an academic contract with
an accredited college to complete 8 semester hours
toward removing any deficiencies. New Hamp-
shire—equivalency. New York—an extensive pro-
gram for recruitment and education; 12 scmester
hours in professional requirements and studeat
teaching are waived for Peace Corps experience.
School districts are urged to allow credit on salary
schedules for Corps experience. North Carolina—
Peace Corps experience is recognized on the reg-
ular certificate for salary purposes. Ohio—waiver
of student teaching. Oregon—baccalaureate and
two years of teaching experience in the Peace
Corps. Pennsylvania—plan is under negotiation.
Rhode Island—two years of Peace Corps teaching
experience is accepted in lieu of student teaching.
Vermont—automatic professional probationary
certification. Washington accepts those eligible
for temporary or provisional certification; those
not eligible are referred to teacher education insti-
tutions which may give consideration to Peace
Corps teaching experience in planning the program
to be completed for certification.

Adult Education Teachers

Twelve states said specificaily that they have
special certification plans for adult education

teachers. Some of the state responses follow:

Arizona—candidate must be a member of a
coilege faculty, hold a regular certificate, or have
experience and competence in a specialized area.
California—four years of education or experi-
ence or a combination of education and experi-
ence in the subject to be taught. Delaware—
bachelor’s degree in professional education or a
major in social studies or English for teachers of
adult basic education; bachelor’s degree with two
years of training or three years of experience in a
special field for general adult education. Florida—
temporary certificates are reissued without addi-
tional credit. Georgia—in 1970; programs and
requirements are being developed. Indiana—if
adult education involves the granting of high
school credit, regular certification is required; if
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classes are in vocational areas, conditional certifi-
cates are issued. Michigan—a special permit is
issued. AMinnesota and Washington—teachers are
certified at the request of local school authorities.
Montana and South Dakota—certification is re-
quired for adult education involving high school
credit. New Mexico—certification is granted on
request of the Adult Basic Education Unit of the
State Department of Education. New York—
valid regular teaching certificate, adult education
certificate, or evening vocationa! certificate. West
Virginia—the requirements for certification are
administered by the Vocational Division of the
State Department of Education. Wisconsin—adult
education is a function of vocational schools,
which have their own state board and certification

regulations.

Head Start Teachers

Only seven states reported special certification
plans for Head Start teachers. As a general rule,
they are expected to meet the same requirements
as other clementary or early childhood teachers.
If they have completed the bachelor’s degree, such
teachers can secure emergency certificates in a

few states.

Teacher Corps Interns

Twenty-seven states reported that special cer-
tification plans have been developed for Teacher
Corps interns. Kentucky, Maryland, Massachu-
setts, Minnesota, Rhode Island, Utah, Vermont—
same provisions as for Peace Corps applicants.
Arizona, Michigan, Pennsylvania, Wisconsin—stu-
dent intern certificates. Calijornia—authorizes in-
tern programs in school districts and colleges.
Colorado—issues a letter of authorization for
interns. Florida, Georgia, Missouri, Oregon, Tex-
as, West Virginia—agreements with certain insti-
tutions regarding preparation programs. Nebraska,
New Hampshire, New Mexico, South Dakota,
Washington — one-year provisional certificates.
Mississippi—certification after a two-year program
is completed. New York—a comprehensive pro-
gram under the Teacher Reserve Program includes
recruits from the Teacher Corps. North Carolina
—recognizes experience for salary placement.
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Retired Military Personnel

Twelve states reported special certification plans
for retired military personnel, but no clear pattem
emerged from an analysis of the provisions. A
half-dozen states issue certificates to junior ROTC
instructors. A few issue emergency certificates
and several apply the same provisions as for Peace
Corps and Teacher Corps applicants. One state
reported an accelerated bachelor’s degree program.
As a general rule, the certification requirements
are the same as applied to any other applicant.

SPECIAL TEACHER EDUCATION PROGRAMS

Twenty-two states reported special teacher edu-
cation programs for one or more of returned Peace
Corps volunteers, Teacher Corps interns, military
personnel, Head Start teachers, or adult education
or other teachers. A summary of the programs:
Arizona, California, Florida, Louisiana—for mem-
bers of the Teacher Corps. Colorado—junior col-
lege programs for preparing teacher aides and
paraprofessionals. Indiana—workshops for adult
education teachers and teachers of migrant work-
ers. Nevada—for teachers in rural schools. New
Mexico—new programs leading to M.T.Ed. and
M.Ed. degrees. Oklahoma—for special education
teachers. Rhode Island—Intensive Teacher Train-
ing Program to prepare general college graduates
for teaching. South Carolina—for adult education.
Texas—accelerated program for preparing liberal
arts graduates for certification. Utahi—approved
teacher education institutions are authorized to
provide programs that make exceptions for such
personnel.

THE CERTIFICATION AUTHORITY

All states except Arizona, California, Colorado,
Kentucky, Minnesota, New Hampshire, New Mex-
ico, North Dakota, and Ohio reported a broad
grant of authority by law to the state board of
education. This means that state boards are em-
powered to issue regulations prescribing the re-
quirements to be met for certificates and to issue
certificates to qualified applicants. Of course,
most state legislatures specify in law many of the
general requirements for certificates—age, citizen-

ship, loyalty oaths, good health, etc. But in the
main, the broad legal powers are vested in the
chief state education agencies. (See Table 9,
page 70.)

A total of nine states reported that the legal
authority for certification is shared to some extent
with other agencies, as follows:

California. County boards of education may
issue county certificates for payroll purposes, pend-
ing the processing of applications in the state
office, for a maximum of 120 days or until state
credentials are issued or denied. Also, county
superintendents are authorized to issue certificates
for student teaching upon recommendation of in-
stitutions accredited by the Staie Board of Educa-
tion. The Governing Board of Community Col-
leges formulates standards for public junior college
certification.

Delaware. The City of Wilmington is autho-
rized to certify its teachers.

Illinois. Cities of more than 500,000 popula-
tion (Chicago) are authorized to issue certificates
to their teachers.

Kentucky. The Council on Public Higher Edu-
cation is authorized to prescribe curricula for
teacher education, and its recommendations must
be adopted by the State Board of Education.

Massachusetts. Statutes authorize certain bu-
reaus to certify in some specialty fields. (Voca-
tional Bureau approves vocational teachers; Bu-
reau of Civic Education approves citizenship
teachers; teachers of the blind and of the emo-
tionally disturbed are approved by appropriate
bureaus.)

Missouri. State colleges and universities are
authorized to grant life certificates to B.S.E. grad-
uates.

New York. Buffalo and New York City are
empowered to issue certificates based on minimum
state standards.

North Dakota. State colleges can issue initial
certificates.

Oklahoma. The new Professional Standards
Board will serve in an advisory capacity.

Washington. Public four-year colleges and uni-
versities are authorized to issue initial certificates
only, in accordance with standards prescribed by
the State Board of Education.

31




——

——

e b mios e g e o s bt v i i o

e+ R e -

MiISASSIGNMENT OF TEACHERS

In general, four processes for exercising con-
trol over the misassignment of teachers were re-
ported by the states: (a) certification, {b) threat
of loss of accreditation, (c) loss of state aid allot-
ments for teachers’ salaries, and (d) a combination
of (b) and (c).

Twenty-one states (Alabama, Arkansas, Colo-
rado, Florida, Georgia, Illinois, Minnesota, Mis-
sissippi, Montana, Nebraska, New Mexico, North
Carolina, North Dakota, South Carolina, South
Dakota, Tennessee, Texas, Utah, Virginia, Wash-
ington, and Wyoming) rely heavily upon the threat
of loss of state accreditation for enforcement. This
is often accompanied by reduction in state aid for
misassigned teachers. Nine states (Delaware,
Kentucky, Maine, Massachusetts, Michigan, New
York, Pennsylvania, Rhode Island, and South
Dakota) mentioned specifically the threat of loss
of state aid.

Eleven states (California, Hawaii, Idaho, In-
diana, Kansas, Nevada, Ohio, Oklahoma, Oregon,
West Virginia, and Wisconsin) seem to rely upon
the provisions of law or certification regulations
(endorsements) as control measures.

Only in a few instances is the certification office
charged with responsibility for the enforcement of
assignment. Most states conduct a check of as-
signments against certification endorsements. These
checks are usually made by the office responsible
for school azcreditation or by the office administer-
ing state aid allotment to schools. Several states
reported the use of computers in such checking.

REVOCATION OF CERTIFICATES

One aspect of teacher certification that has
received relatively little attention, as measured by
the paucity of published studies, is that of the
revocation of practitioners’ certificates. Certainly,
one obligation of any profession is to exercise
primary concern for eliminating the incompetent
and the unethical from its ranks. Expulsion from
membership in the professional association is one
means of doing this. But only when this is coupled
with revocation of the certificate is complete
expulsion effected. Grounds for such revocation
are a matter of 1aw in each state.
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DiNello and Hawkins,? in a study made in 1969
with the cooperation of the state certification direc-
tors, inquired into the existing bases for revocation
and the extent of the actual application of these
bases. The most frequently cited bases for possible
revocation of certificates were immorality (forty-
five states), incompetency (thirty-one states), and
violation of the law (thirty states). Insubordina-
tion was the least frequently cited among the
major causes in law (fifteen states).

Other bases for possible revocation reported in
state laws were abandonment of contract (twenty-
five states), unprofessional conduct (twenty-three
states), and negligence (twenty states). Twenty-
two states cited a variety of “‘other causes” for
possible revocation of licenses. Among these were
substantial noncompliance with school laws and
regulations, inability to perform teaching duties,
fraud, willful neglect of duty, misconduct in office,
faisification of credentials, disloyalty to state or
U.S. Constitution, dishonesty, intemperance, alco-
holism and physical inability, cruelty, nonpayment
of state teaching scholarships, habitual use of
drugs and narcotics, commitment to a mental insti-
tution by a court, violation of rules of the board
of education, revocation in another state, and
voluntary revocation.

A total of 398 revocations were reported by the
states for the two-year period 1967 and 1968 (223
in 1967 and 175 in 1968). The frequencies of
causes for revocation were as follows: violation
of the law (128), immorality (104), abandon-
ment of contract (32). These three causes repre-
sented about two-thirds of all revocations. Cali-
fornia led all states in the number of revocations
(212), followed by Florida (30), Georgia (24),
and Jowa (23). Seven states (California, Florida,
Georgia, Hawaii, Jowa, New Mexico, and North
Carolina) accounted for 326 of the 398 revoca-
tions, or about 81 percent of the total. California
accounted for about 53 percent of the total revoca-
tions. A total of twenty-six states reported no
revocations during the two-year period.

The vested legal authority for revocation of
teachers’ certificates was reported as follows: state

*DiNello, Maria C., and Hawkins, Harold L. “A
Survey of the Revocation of Teaching Certificates.” Un-
published paper, College of Education, Texas A&M Uni-
versity, 1968. 17 pp.




board of education (thirty states); state superin-
tendent of schools (fifteen states); in Illinois, the
State Teacher Certification Board; in the District
of Columbia, the Chief Examiner; and in Pennsyl-
vania, the State Department of Education.

APPROVED-PROGRAM APPROACH

A total of thirty-six states reported extensive
use of the approved-program approach to certifica-
tion. From all the reports of the states it appears
that some interpreted “approved program” zs
meaning approval of institutions for teacher edu-
cation, not for specific programs in advance of
certification. Ir twenty-six states, graduates of
approved in-state programs are certified auto-
matically (without transcript analysis) upon rec-
ommendation of the preparing institution. Nine
states reported no use of this nrecess and three
did not reply to the question.

Some of the states that reported use of the
approved-program approach require a transciipt
for the record and for spot checking for reasonable
adherence to the approved program, but certifica-
tion is based upon institutional recommendation,
without resort to credit- and course-counting.
Some states do not require that transcripts be
submitied.

A companion question was, “Or does certifica-
tion require both recommendation and transcript
of course work completed?” Twenty-eight states
replied “yes.” Eight states (New Jersey, New
York, Ohio, Pennsylvania, Rhode Island, Texas,
Utah, and Wisconsin) do not require transcripte
to be submitted. Utah requires that they be sub-
mitted during the year following certification for
use in spot checking on possible deviations from
the approved program, and Rhode Island has a
similar requirement. The other states require both
institutional recommendation and the submission
of transcripts. But many of these states require
the transcripts for purposes other than bases for
certification. Some examples: Colorado—for spot
checking of institutions. Delaware—the teacher
may change teaching fields and have to be evalu-
ated for another area. Kentucky—for auditing
the approved-program process and for establishing
salary status of the teacher under the Foundation
Program Law. A spot check of transcripts gives

clues to the typc of assistance needed by the
recommending colleges from the teacher educa-
tion staff. South Dakota—available for use by
other departments. Virginia—necessary for record
updating, adding endorsements, and upgrading.

Presumably, virtuaily all states require tran-
scripts for out-of-state applicants.

PROCEDURES FOR OUT-OF-STATE APPLICANTS

Virtually all states require submission of tran-
scripts and recommendation of the preparing insti-
tution for out-of-state applicants for certification.
A number of states certify on the basis of recom-
mendation from NCATE-approved institutions
without extensive scrutiny of transcripts (Arizona,
Colorado, Delaware, Georgia, Maryland, Missis-
sippi, New Hampshire, New Jersey, North Caro-
lina, North Dakota, Oklahoma, Oregon, Rhode
Island, South Carolina, South Dakota, Tennessee,
Utah, and Wyoming). The eleven states in the
Northeast Reciprocity area also certify (elemen-
tary teachers) on recommendation of institutions
in the Compact area. The comments of some
states on how they process applications from out-
of-state candidates follow:

Alabama. Credits are evaluated by the state
standards for the type of certificate wanted. The
applicant must make up deficiencies before a pio-
fessional ceriificate is issued.

Arizona. Degrees in education from regionally
or NCATE-accredited institutions are accepted
for initial certification. Other applicants are sub-
ject to transcript evaluation and are required to
meet State Board of Education standards.

Connecticut. Institutional recommendation is
required, supported by transcript review. The
regulations are not particularly prescriptive, and
most recommended graduates are certifiable with-
out difficulty. A one-year certificate can be issued
when specific deficiencies aggregate 6 semester
hours or less.

Hawaii. Certificates are issued on the basis of
college transcripts verifying completion of a state-
approved teacher preparation program. Equiv-
alent certificates are issued upon submission oi
teaching certificates issued by any state with com-
parable requirements.
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Indigna. An applicant who is a graduate of an
out-of-state institution, to determine his eligibility
for an Indiana certificate, must supply official
transcripts and any valid out-of-state teaching
certificate held. If eligible, he will receive an
application to be completed before the proper
certificate is issued.

Iowe. Recommendation of institution and veri-
fication of successful experience in teaching, if
any, are required; transcript is reviewed for stu-
dent teaching and American history or govern-
ment.

Kentucky. If the applicant completed the teach-
er education program at an instituticn approved
by its state department of education, and this is
verified on the official application form, the appli-
cant will be issued an appropriate Kentucky
certificate.

Maryland. An application for a certificate with
accompanying official transcripts is submitted by
the employing superintendent. If the applicant is
a graduate of an NCATE-approved institution or
one in the Reciprocity Compact area, this is veri-
fied by the college. In other cases the transcript
is reviewed.

Montana. Transcripts are checked for recency
of training, degree, college accreditation, major,
minor, and professional credit hours (for secon-
dary) to determine for which class of certificate
an application form may be sent.

New Hampshire. An applicant is eligible if a
graduate of an NCATE-approved school, gradu-
ate of a program approved by the State Board
of Education, candidate under reciprocal arrange-
ments, or holder of a standard credential from
another state whose certification requirements are
comparable.

New Jersey. Transcript evaluation, or NCATE
plan, or NASDTEC plan, or Northeast Reciprocity
Compact, or provisions for experienced personnel
from other states.

Pennsylvania. A Pennsylvania certificate may
be issued to an out-of-state applicant recom-
mended by a regionally and NCATE-accredited
institution as having completed an approved pro-
gram. An official transcript and previous experi-
ence evaluation will be conducted on all applica-
tions submitted.
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South Dakota accepts the recommendation of
the teacher-training institution if it is NCATE-
approved or approved for teacher certification by
its state department of education.

Texas. Transcripts are evaluated for deficien-
cies. Upon completion of deficiencies, certificates
are issued.

Washington. Candidates submit official tran-
script and recent experience record for review. If
standards for out-of-state certification are met,
they receive a statement of eligibility. Formal
application is made through the employing school
district.

West Virginia. The applicant is responsible for
filing an application with transcript of credits and
must secure recommendation of the preparing
institution or attach a copy of a valid certificate
from another state. An evaluation of the program
based on substantial equivalency is performed by
an analyst in certification.

Use oF EXAMINATIONS IN CERTIFICATION

Twenty-one states reported some use of pro-
ficiency examinations in the certification process.

California makes use of the Modern Language
Association (MLA) Examination for Teachers
and Advanced Students; trade and skill examina-
tions for vocational credentials; and the reading
specialist part of the National Teacher Examina-
tions (NTE). Colorado uses proficiency examina-
tions in typewriting and shorthand to qualify for
teaching the subjects in high school; also, MLA
examinations are recommended to test proficiency
of senior students preparing to teach modern
languages. Connecticut uses foreign language
exams to establish language competency in only
a few cases. Delaware uses exams (a) to validate
work from unaccredited colleges; (b) to complete
qualification for a major teaching field where an
applicant has a degree but lacks 6 semester hours
or less and has had three years of experience in
the field; (c) as a substitute, for experienced
teachers, for courses needed to qualify for an
additional teaching field; and (d) to validate lan-
guage proficiency (MLA). Hawaii uses the Miller
Analogy Test (MAT) and NTE to validate prep-
aration in unaccredited colleges; the applicant
must have completed a degree, including 18 se-
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mester hours in education. Maine allows up to 6
semester hours in education on the basis of NTE
scores in lieu of courses toward renewal of condi-
tional certificates. New Hampshire uses MLA
exams for foreign language teachers and NTE
for professional requirements. New Jersey allows
the use of proficiency examinations with graduates
of foreign universities where records are unavail-
able or indefinite, to determine equivalency.

New York makes the most extensive use of
proficiency examinations; the State Education De-
partment has published a book describing the
various uses.® The proficiency tests cover a wide
range of needs. The program was developed in co-
operation with the higher education institutions
in the state. Examinations are given in January
and May at twelve college centers, except for the
MLA exams which are available four times a
year. In the certification process, an individual
who has completed a degree but does not meet
specific requirements may present satisfactory per-
formance on a college proficiency examination in
lieu of these specific course requirements.

Rhode Island requires applicants for certifica-
tion in foreign languages to present a statement
showing competence. This may be used to waive
certain course requirements. Virginia will accept
proficiency exams in foreign languages in lieu of
course credit. Since 1958, West Virginia has been
using specified scores on the NTE as an alternate
route to certification for liberal arts graduates.
MLA examinations are used for foreign languages.
About 100 applicants last year were issued cer-
tificates on these scores.*

Ten states indicated that they accept the use of
proficiency examinations by higher education in-
stitutions but that credit must be awarded in order
for them to be counted toward certification.

North Carolina aud South Carolina appear to
be the only states using the NTE as prerequisite
to certification for applicants who have completed
a degree teacher education program. Georgia
makes such use of the NTE for the issuance of a
certificate based on six years of preparation.
Florida repealed its legislation, effective July 1,
1967, requiring NTE or GRE scores as prerequi-
sites to certificatiori. Presumably, the legislature’s
authorization of the use of these examinations as
a basis for merit pay scales for experienced te2ch-

ers resulted in such outcry that the practice was
abolished.

Several states—including Texas and West Vir-
ginia—require teacher educatior institutions to
give the NTE to all graduating seniors, basically
as a means of institutional evaluation of its prep-
aration programs.

In California, the reading specialist examina-
tion is required by law. Legislation which would
have established a complete examination system
was vetoed. Colorado will permit waiver of the
professional sequence and student teaching to an
applicant with a degree who has completed five or
more years of teaching and who scores at or
above the seventy-fifth percentile on the NTE
Common Battery. New Jersey law requires an
examination (or credit course) in physiology and
hygiene. Texas permits the meeting of statutory
requirements for credit in state and federal con-
stitutions by examination.

ALTERNATE ROUTES TO CERTIFICATION

A total of sixteen states reported alternate routes
to certification, through appeal to or review by a
higher authority appeals or review committee:
Colorado and Connecticut (advisory boards);
Indiana (Teacher Training and Licensing Com-
mission); Kansas (Certification Review Commit-
tee); Kentucky (Certification Keview Board);
Maine (Appeals Committee of the Advisory
Committee on Teacher Education and Certifica-
tion); Maryland (Certification Review Board);
New Hampshire (Professional Standards Board);
New Jersey (Certification Review Committee);
North Carolina and Ohio (reviewing committee
of staff); Pennsylvania (Certification Review
Committee); Utah (State Certification Commit-
tee); Vermont (equivalency evaluation by a com-
mittee of peers; also six-week Intensive Teacher
Training Programs); West Virginia (certification
by examination); Wisconsin (applicant may ap-
peal directly to the State Department if the pre-
paring institution refuses recommendation).

3 College Proficiency Examination Program. Albany:
the Department, n.d. 152 pp.

* West Virginia State Department of Education. “Li-
censure by Examination.” Charleston: the Department,
1969. 14 pp.
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RECIPROCITY IN CERTIFICATION

Role of NCATE

The role served by NCATE accreditation in
aiding the movement of teachers across state lines
was reported as “significant” by twenty-four states
and “some” by sixteen states, while ten states and
D.C. reported “none.” Thus, NCATE is reported
as exerting a measure of influence on interstate
reciprocity in teacher certification by forty of the
fifty states and D.C. Some comments on NCATE’s
role were as follows:

Alabama accepts credits without reservation for
people who complete an NCATE-approved pro-
gram.

Arizona. Teacher education graduates of NCA-
TE-approved institutions are automatically issued
appropriate certification upon receipt of institu-
tional recommendation and transcripts.

Arkansas. The State Board of Education has
requested that all institutions preparing teachers
seek NCATE accreditation. By 1971, the stae
probably will use NCATE as a basis for reci-
procity.

Cadlifornia. Actually, the role of NCATE in
California certification is small. Under the new
approved-program approach, the state will accept
recommendation from any NCATE-accredited in-
stitution. However, there are no reciprocity agrez-
ments or no special provisions for certification of
NCATE graduates.

Illinois. Graduates of NCATE-approved insti-
tutions find certification simplified.

Kentucky. NCATE standards provide a com-
mon denominator by which accrediting standards
of each state may be compared.

Mary!and feels that NCATE does a good job of
reviewing teacher education programs and there-
fore uses its list of institutions to expedite the
process of certification. This permits Maryland to
accept graduates of institutions other than those
in the Eleven-States Northeast Reciprocity group.

Missouri issues a life certificate in the appli-
cant’s major field (from an NCATE institution).
“We feel that the Interstate Reciprocity Compact
could give us nothing we do not already have
through NCATE.”

Nevada. No use of NCATE; regional accredita-
tion for teacher education is the primary require-
ment.
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Interstate Reciprocity Compact

A total of twenty-three states (California, Con-
necticut, Delaware, Florida, Hawaii, Idaho, In-
diana, Maine, Maryland, Massachusetts, Minne-
sota, New Hampshire, New Jersey, New York,
North Carolina, Ohio, Pennsylvania, Rhode Is-
land, South Dakota, Vermont, Washington, West
Virginia, and Wisconsin) are reported to have
enacted legislation to adopt the Interstate Reci-
procity Compact. This compact resulted from the
study sponsored by the New York State Educa-
tion Department on a grant from the U.S. Office
of Education under Title V of the Elementary and
Secondary Education Act. Alaska reported that
legislation was being held over until January
1970, and Kansas reported that a bill has been
introduced. In five states (Arizona, Illinois, Mon-
tana, Nevada, and Utah) the proposed act failed
to pass the legislatures. The proposal is under
study in Louisiana, Michigan, Nebraska, Okla-
homa, and Virginia. Several states (Colorado and
Kentucky, for example) reported no need for
legislation since existing laws or regulations per-
mit effective reciprocity procedures. Kentucky,
however, said that enabling legislation will still
be sought.

The New York State Education Department
prepared a model bill, which became the basis for
the Interstate Reciprocity Compact, to be sub-
mitted to the respective state legislatures. Salicnt
provisions of the legislation are:

1. The States party to this Agreement, desiring by
common action to improve their respective school
systems by utilizing the teacher or other professional
education person wherever educated, declare that it
is the policy of each of them, on the basis of coopera-
tion with one another, to take advantage of the
preparation and experieace of such persons wherever
gained, thereby serving the best interests of society,
of education, and of the teaching profession. It is
the purpose of this Agreement to provide for the
development and execution of such programs of
cooperation as will facilitate the movement of teach-
ers and other professional educational personnel
among the States party to it, and to authorize specific
interstate educational personnel contracts to achieve
that end.

2. The party States find that included in the large
movement of population among all sections of the
nation are many qualified educational personnel who
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move for family and other personal reasons but who
are hindered in using their professional skill and
experience in their new locations. Variations from
State to State in requirements for qualifying educa-
tional personnel discourage such personnel from tak-
ing the steps necessary to qualify in other States. As
a consequence, a significant number of professionally
prepared and experienced educators are lost to our
school systems. Facilitating the employment of quali-
fied educational personnel, without reference to their
States of origin, can increase the available educa-
tional resources. Participation in this Compact can
increase the availability of educational manpower.5

The respective state acts:

1. Authorize the designated state official to
make one or more contracts with one or
more party states only in which there are
programs of education, certification stand-
ards, or other acceptable qualifications
which assure that the preparation of educa-
tional personnel is on a basis sufficiently
comparable even though not identical to
that prevailing in his own state.

2. Provide that no contract shall be for a term
longer than five years but may be renewed
for like or lesser periods.

3. Provide that contracts do not apply to ac-
ceptance by the receiving state of any per-
sons completing programs prior to January
1, 1954.

4. Provide that no certificate issued according
to the terms of a contract shall be revoked
or otherwise impaired because the contract
has expired or been terminzted.

5. Do not repeal or mod: ~ any law or regula-
tion of a party state rel*ing * the approval
of preparation programs having effect
solely on the qualifications of educational
personnel within that state.

It is, of course, too early to make any judgment
or projection of the probab.e effect of this legisla-
tion. Also, it is impossible to determine whether
the approach to reciprocity by legislation will be
more effective than agreements by regulation.

Other Reciprocity Plans and Procedures

Outside of the Northeast and Interstate Com-
pacts, only four states report that they are parties
to a reciprocity agreement. Iowa still reports

membeiship in the Central States Compact, but
no other state did, and that agreement now seems
to be defunct. The other thre: states—Colorado,
Georgia, and Utah—repeit the use of NCATE
accreditation as being in the nawre o a compact.

The Northeast Reciprocity Compact, which, ex-
cept for Maryland, applies only to elementary
teachers, includes the six New England states and
Delaware, Maryland, New Jersey, New York, and
Pennsylvania. Connecticut does not accept Massa-
chusetts teachers under the Compact.

Following are the comments of some states on
the degree of effectiveness of existing reciprocity
provisions:

Colorado. The vast majority of out-of-state
applicants for Colorado certificates will meet
Colorado’s requirements, so the matter of reci-
procity dces not come up. If they do not, it is
often possible to resolve the matter by presenting
the valid certificate from another state.

Connecticut. The Northeast Compact is very
effective in certifying graduates of currently ap-
proved elementary programs. “We have also
found it useful in perhaps 30-50 cases a year
involving experienced teachers who may lack some
specific or quantitative requirements. The other
states, however, appear to use it only rarely, at
least with us [referring to the original compact
for teachers with three years or more of experi-
encel.”

Delaware. The NCATE and ine Northeast
Compact are very effective in Delaware. Lists of
approved colleges are sent to all chief school of-
ficers, who use them as a primary source for
recruitment.

Georgia. NCATE reciprocity with twenty-seven
other states is liked very much. “It is, however,
basically unilateral reciprocity.”

Maine. The Northeast Compact states have
worked together in making the program effective.

Maryland. True reciprocity is at the elementary
level only and, therefore, is somewhat limited. The
Northeast states have not been in agreement con-

“New York State Education Department. “Interstate
Agreement on Qualification of Educational Personnel.”
Taking Your Talents Across State Lines. Albany: the
Department, n.d.
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cerning the secondary level, although this has been
discussed. Maryland arbitrarily applied reciprocity
to the other states at the secondary level by regu-
lation.

New Hampshire. The efiect of the Northeast
agreement is hindered in certain cases by the
absence of legally binding provisions.

South Dakota. The informal basis is quite satis-
factory but lacks the effectiveness of a legal, formal
agreement.

Utah. The effectiveness of NCATE reciprocity
depends upon integrity of the institutions. “We
like the agreement.”

‘TEACHER EDUCATION ACCREDITING PROCEDURES

Number and Classification of Institutions

In 1970, a total of 1,246 colleges and univer-
sities were approved for teacher education (see
Ch. 1V, Table 1, page 168). This number repre-
sents an incerase of 46 over the 1,200 reported in
the 1967 Mariual.

The classification of these 1,246 colleges and
universities is as follows:

Public  Private  Total

Teachers Colleges 5 11 16
Universities 180 172 352
General Colleges 206 636 842
Junior Colleges 36
Total 1,246

As would be expected, because of burgeoning
enrollments, the total number of colleges and uni-
versities has been increasing in recent years. So
has the number of these institutions approved for
teacher education: the number in 1961 was 1,150;
in 1964 it was 1,173; in 1967, it was 1,200.

The increass since 1967 in the number of insti-
tutions approved for teacher education was quite
general. One or more institutions were added in
twenty-four states, with a decrease in only six
states. Tne number of public universities increased
by 29; the number of private universities by 18;
the number of private liberal arts colleges increased
by 38; while * e number of state colleges decreased
by 1. Junior colleges decreased by 3. The in-
creases do not necessarily mean the founding of
new institutions, although that contributed in
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some instances. Perhaps most of the increases oc-
curred through change of status (e.g., state col-
leges becoming state universities) or additional
existing institutions beirg approved for teacher
education. A contributing factor, noi to the in-
crease in the total number of institutions but to
the increase mainly in the number of private col-
leges, is that institutions heretofore considered
“technical” were transferred to other classifica-
tions.

A continuing trend which has been reported in
successive editions of the Manual since 1955 is
again reflected in this volume. This is the steady
diminution in the number of single-purpose teach-
er education institutions. In 1970, only 5 public
and 11 private institutions remain, for a total of 16
as contrasied with 19 in 1967. This decrease was
in the number of public state teachers colleges or
state colleges of education. The 5 public institu-
tions that remain are District of Columbia Teach-
ers College, Lewis Clark Norrial School {Idsho),
Kansas State Teachers College at Emporia, Hairis
Teachers College (Missouri), and Oregon College
of Education.® The 11 zxisting private teachers
colleges are Concordia Teachers College, National
College of Education, and Pestalozzi Froebel
Teachers College (Illinois); Hebrew Teachers
College (Massachusetts); Concordia Teachers
Cdllege (Nebraska); Bank Street College of Edu-
cation, Mills College of Education, and Teachers
College, Columbia University (New York) ; Cath-
olic Teachers College (Rhode Island); George
Peabody College for Teachers (Tennessee); and
Antioch-Putney Graduate School of Education
(Vermont).

Accreditation

As to types of accreditation of these 1,246
institutions (Ch. 1V, Table 2, page 169), only
1,234 are reported as approved by their respec-
tive state departments of education, a difference
of 12. There obviously is some discrepancy here
in the reporting since the listing of an institution
by a state would indicate some form of state ap-
proval for teacher education.

¢Oregon Coilege of Education was classified as a
single-purpose teacher education institution under the
definition used by the editors of this Manual. (See Ch.
1V, Table 1, footnote a, page 171.) It was not so classi-
fied by the state director in Oregon.




The following states report either no legal
authority or no formal process for accreditation:
Alaska, District of Columbia, Missouri, Montana,
Nevada, and Puerto Rico. But here again, the fact
that the graduates of these institutions are eligible
for certificates indicates some form of approval of
their teacher education programs.

Of the 1,246 institutions, 1,137 are accredited
by the regional associations, leaving 109 institu-
tions with only state approval or accreditation.
Four hundred seventy are accredited by the Na-
tional Council for Accreditation of Teacher Edu-
cation (NCATE), leaving 776 as non-NCATE
accredited. Pennsylvania leads in the number of
NCATE-accredited institutions, with 25, followed
by Illinois and New York, each with 23, and
Texas and Wisconsin, with 21 each. Three states
—Alaska, Hawaii, and Delaware—had no institu-
tions accredited by the NCATE. The University
of Delaware was reported to be seeking such
accreditation.

Trend Toward Seeking NCATE Accreditation

A total of thirty states reported a growing
trend amorg institutions not accredited by the
NCATE to seck such accreditation. Sixteen states
reported no discernible trend in this direction.
Some of the latter reported pronounced resistance
to NCATE accreditation. Among the adverse
comments were the following:

The data asked for by the NCATE are so specific
and voluminous that soile institutions question
whether it is worth the effort.

Seven of our sixteen institutions are now accred-
ited. . . . I doubt that any of the others could be
accredited at this point—a criticism as much of
NCATE standards as of the institutions.

Small liberal arts colleges wish State Department
of Education recognition and regional accreditation
only. The small liberal arts colleges (1,000 enroll-
ment or less) recejve little encouragement from the
NCATE, even though from 40 to 70 percent of the
enrollmert is in teacher education.

In fairness tu the NCATE, several of the states
which reported no trend in the direction of secking
NCATE accreditation did so because all or all
major teacher education institutions in those states
are already accredited.

As regards recognition given to graduates of

in-state NCATE-accredited institutions, the sur-
prising number of thirtv-five states reported no
role for NCATE in initial certification, while only
seven reported that such graduates are auto-
matically certified. This apparently reflects (a)
a growing reliance of state departments of educa-
tion upon their own aproval procedures for teach-
er education programs, and (b) a growing re-
liance upon NCATE for appraisal of out-of-state
institutions.

In its continuing efiorts to improve the accredi-
tation of teacher education, the NCATE adopted
new standards in January 1970. These standards,
developed after a three-year study sponsored by
the American Association of Colleges for Teacher
Education, were approved and recommended to
the Council in the fall of 1969.¢ Imstitutions
seeking national accreditation will have the option
of using cither the cld or the new standards
through the spring of 1971. After that, the new
standards will be mandatory.

State Accrediting

It was indicated in Chapter I that states are
strengthening iheir programs and processes for
ay ~roving (or accrediting) teacher education pro-
grams.

For 1970, ail but about a half-dozen states
reported the development and use of state stand-
ards (in 1967, twenty states reported no state
standards). Two states (Arizona and Wyoming)
reported reliance upon regional association and
NCATE standards. North Dakota reported no
jurisdiction over teacher education programs.
Twelve states (Delaware, Indiana, Louisiana,
Massachusetts, New Hampshire, vew Jersey, New
York, South Carolina, Tennessee, Vermont, West
Virginia, and Wisconsin) reported full or major
reliance upon state-adopted standards, some based
on U.S. Office of Education Circular 351 pre-
pared by the National Association of State Direc-
tors of Teacher Education and Certification (NA-
SDTEC). A total of ten states reporied reliance

% American Association of Colleges for Teacher Edu-
cation, Evaluative Criteria Study Committee. Recom-
mended Standards for Teacher Education: The Accredi-
tation of Basic and Advanced Preparation Programs for
Professional School Personnel. Washington, D.C.: the
Association, November 1969. 22 pp.
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upon state standards supplemented by regional
standards (California, Connecticut, Fiorida, Geor-
gia, Michigan, Nevada, New Mexico, Oklahoma,
Rhode Island. and Washingtecn). Twenty re-
ported the use of state, regional, and NCATE
standards (Alabama, Arkansas, Colorado, Hawaii,
Idaho, Ilinois, Kansas, Kentucky, Maine, Missis-
sippi, Missouri, Montana, North Carolina, Ohio,
Oregon, Penncylvania, South Dakota, Texas, Utah,
and Virginia). Iowa reported exclusive reliance
upon NCATE standards, and three states (Mary-
land, Minnesota, and Nebraska) use state and
NCATE standards.

As to the types of evaluating teams used, five
states { Alaska, Arizona, Montana, North Dakota,
and Wyoming) reported no teams. A surprising
total of forty states reported the use of evaluation
committees (ad hoc committees of professionals,
staff committees, or a combination of the two).
These are procedures universally employed by
regional associations and the NCATE. Only two
states (Missouri and South Dakota) reported the
use of a staff person as the sole evaluator. A
total of twenty-three states reported exclusive use
of ad hoc committees of professional people (Ar-
kansas, Colorado, Iowa, Kansas, Kentucky, Loui-
siana, Maryland, Massachusetts, Michigan, Missis-
sippi, New Hampshire, New Jersey, New Mexico,
Oregor, Pennsylvania, South Carolina, Tennes-
see, Texas, Utah, Vermort, Virginia, Washington,
and West Virginia). Eleven states reported that
they use a combination of staff committees and
ad hoc committees (Alabama, Califernia, Con-
necticut, Delaware, Georgia, Idaho, 1llinois, Indi-
ana, Jowa, North Carolina, and Rhode Island).
Five states reported exclusive use of staff com-
nittees (Fiorida, Hawaii, New York, Ohio, and
Wisconsin). Thirteen states reported the use of a
staff person in the process, and twelve states
reported the use of a staff committee. A few states
use all three, and a few statcs use different com-
binations of the three.

These daia reflect a drastic shift from the one-
man evaluation to a team of professional people.

CoNTROL OF STATE COLLEGES

The once-prevalent control of state teachers
colleges and state colleges by state boards of
education has declined rapidly in recent years.
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This shift is in large measure due to the changed
character of these institutions from the single-
purpose type, offering only preparation of teachers
for the public schools, to multiple- or general-
purpose institutions. For single-purpose institu-
tions exclusively preparing teachers, it was logical
for their governing body to be the state board of
education. Bui when the institutions’ purposes
were broadened, it became necessary to broaden
the constituency of their controlling bodies.

A total of twelve states reported controls of
some state institutions by the state board of educa-
tion, as follows: Alabama (Alabama A&M College
and Alabama State College, both predominantly
Negro in enrollment); Florida (the state univer-
sities); Idaho (University of Idaho, Idaho State
University, Boise State College, and Lewis Clark
Normal School) ; Iowa (area community colleges) ;
Louisiana (state colleges, Southern University,
University of Southwestern Louisiana); Missouri
(public junior colleges); Montana (State Board
of Education is ex officio Board of Regents of the
State University System for three state colleges,
twe state universities, and the Montana College
of Mineral Technology); New York (all state
colleges and universities) ; Pennsylvania (thirteen
state colleges and Indiana University of Pennsyl-
vania); Rhode Island (new Board of Regents
established July 1, 1969, will control public
education at all levels); Tennessee (state univer-
sities) ; West Virginia (eight state colleges and two
universities are under control of the State Board
of Regents).

ADpvISORY COUNCILS

All states now have some form of advisory body
on teacher education and certification. (See Ap-
pendix, pages 215-21.) "u thirty states the single
advisory tody is a voluntary or extra-legal one,
usually created by the state board of education, its
members being appointed by the state commis-
sioner of education and approved by the board.
Fourteen states reported bodies created by law.
(Alaska, California, Connecticut, Florida, Illinois,
Indiana, Kansas, Kentucky, New Hampshire, New
Jersey, Oklahoma, Oregon, Tennessee, and
Texas.)

Four of the states listed above (California, Illi-
nois, Kansas, and Kentucky) reported two advis-
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ory bodies, one voluntary and one created by law.
Hawaii, Maryland, and Nevada reported two vol-
untary bodies. North Dakota reported that the
Legislative Committee of the Council on Educa-
tion could be considered an advisory body, and
Wisconsin reported the State TEPS Commission
as serving as the advisory body. Several states
reported that a professional practices commission
or professional standards board serves in an ad-
visory capacity (see below).

The general and specific functions served by
these advisory bodies, as reported by some of the
states, are as follows:

Alabama. Suggests revisions in certification re-
quirements.

Colorado. (a) To determine and to publish
findings on which institutions of higher learning
meet the required standards, which programs meet
requirements of an approved program of prepara-
tion, and what endorsements may be appropriate
for each type of certificate or letter of authoriza-
tion, its recommendations being subject to review
by the State Board; (b) to make periodic visits
to colleges and universities to observe and evaluate
programs of preparation; (c) to conduct research
with the approval of the State Board, including
but not limited to teacher employment, certifica-
tion, and preparation.

Connecticut. The State Board of Education
must “seek and consider™ the advice of the Ad-
visory Board before changing certification regula-
tions but need not follow that advice. The Ad-
visory Board may also initiate recommendations
for change.

Delaware. Recommends to the State Board of
Education through the Division of Teacher Edu-
cation and Professional Standards the approval of
new certificates, major changes in certificates, new
programs in teacher education, and regulations in
the Plus 30 salary increment program.

Maryland. Aims at continual improvement of
preparation for the education profession through
cooperative involvement of schools, higher institu-
tions, and the State Department of Education.

Montana. Adviso:y to the state superintendent.
Although there is no “direct line” to the State
Board of Education except through the superin-
tendent, the Board pays attention to this Com-
mittee.

Ohio. Makes recommendations to the Superin-
tendent of Public Instruction on the nced for
directing a comprehensive study of teaching man-
power needs, certification requirements, or prep-
aration patterns.

Oklahcma. Provides leadership for the improve-
ment of teacher education and standards for cer-
tification of teachers. The Board is charged with
such responsibilities as reviewing approved pro-
grams; reviewing certificate requirements and rec-
ommending standards for new certificates, en-
couraging studies and research designed to im-
prove teacher education, including the continuing
education of teachers.

Rhode Island. Continual review of certification
requirements. Recommends to the Commissioner
o Education any changes in or additions to policy
in areas of teacher education and certification.

South Carolina. Recommends criteria for the
approval of teacher education programs; recom-
mends institutions to be approved; recommends
changes in the procedures and requirements for
certifying professional personnel; recommends
procedures for certifying out-of-state applicants
and desirable reciprocal arrangements with other
states.

Washington. Broad advisory responsibility in
all areas of teacher education and certification
policy developmernt.

Wyoming. Concerned with certification of teach-
ers; revocation or suspension of certificates; review
of waiver of certain requirements; assignment of
teachers; accreditation of teacher education; pro-
grams, studies, and research designed to improve
teacher education.

PROFESSIONAL PRACTICES ACTS

The 1964 Manual reported two states (Ken-
tucky and Florida) as having enacted into law
Professional Practices Acts. The 1967 Manual
reported four additional states (Alaska, North
Dakota, Oklahoma, and Oregon), for a total of
six. This volume reports the addition of ten states
to the list (Colorado, Georgia, Idaho, Iowa, Kan-
sas, Minnesota, Nebraska, Nevada, South Dakota,
and Texas), for a total of sixteen. The Oklahoma
law enacted in 1965 was amended in 1969. Legis-
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lation tG create a Professional Commission for
Teacher Preparation and Licensing was passed in
California but was vetoed by the Governor. The
act proposed in Maryland actually went through
both houses of the legislature, but there was not
time to get concurrence on amendments, so the bill
failed of passage.

Dates of Passage. Alaska (1966), Colorado
(1969), Florida (1963), Georgia (1967), Idaho
(1968), Iowa (1967), Kansas (1969), Kentucky
(1962), Minnesota (1967), Nebraska (1967),
Nevada (1968), North Dakota (1965), Okla-
homa (1965; amended 1969), Oregon (1964),
South Dakota (1969), Texas (1969).

It is apparent from the reports that some of
the respondents were confused about or some
states have combined the functions of a profes-
sional practices commission and a professional
standards board. According to the concept formu-
lated by the NEA National Commission on
Teacher Education and Professional Standards,
the former has to do with establishing codes
of ethical conduct and standards of practice and
competence and with conducting hearings on
alleged violations, and is delegated the power to
recommend suspension or revocation of teaching
certificates. The latier refers to boards legally
established to recommend standards of selection,
preparation, and certification. Although ten states
reported that they have professional standards
boards, only one or two do according to the above
concept; some are combined with professional
practices commissions. At least one state—Mary-
land—reported the creation of a Certification Re-
view Board.

The NEA National Commissions on Teacher
Education and Professional Standards (TEPS)
and Professional Rights and Responsibilities (PR-
&R) are conducting a joint project to develop
model legislation on practices and standards to
guide state education associations and their affili-
ated departments or associations in seeking such
acts by their legislatures. At present it has not
been decided whether such legislation should em-
power one agency to perform the functions of
both a standards board and a practices commis-
sion (as the Oregon law, for example, provides)
or whether two agencies should be established
as recommended originally by the NCTEPS. What-
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ever the final recommendation of the joint project
on this point, it seems clear that much will depend
on how each state wishes to approaci the ques-
tion. Whether there is one agency or two is not
so important as the powers granted.

In general, the several state professional prac-
tices acts (a) recognize that teaching is a pro-
fession and therefore should have the responsi-
bility of assuring competent and ethical practice
and be held accountable for the ethical coaduct
and practice of its members, and (b) create a
commission varying in membership from 12 to 42,
broadly representative of the profession, with a
majority of members being classroom teachers.
In regard to duties and powers, the following
excerpts from the North Dakota law are typical:

Duties of commission and superintendent of public
instruction.—It shail be the duty of the commission
to develop and revise, consistent with state law, pro-
fessional codes or standards relating to ethics, con-
duct, and professional performance and practices of
persons engaged in the profession of teaching in the
public schools. In the development of such profes-
sional codes and standards, the commission shall
solicit the assistance of members of the teaching
profession and representatives of school adminis-
trators, school board officers, and other interested
citizens. The commission shall recommend such
professional codes and standards as it may approve
to the superintendent of public instruction, who after
a hearing thereon may, consistent with state law,
approve or revise such codes and standards as he
deems proper and in the best interest of the public
and the profession, and thereafter shall promulgate
such approved or revised codes and standards as
regulations in accordance with chapter 28-32.

Complaints against teachers—The commission
shall accept and investigate complaints against any
member of the teaching profession engaged in teach-
ing in the public schocls in regard to violation of
regulations promulgated in accordance with section
15-38-18 or otherwise pertaining to his personal or
professional conduct or performance, or such investi-
gation may be made upcn its own motion. Following
such investigation, the commission may dismiss such
complaint as unfounded, issue a written warning and
reprimand, or, following an opportunity for such
teacher to informally appear before the commission,
file a formal complaint with the superintendent of
public instruction requesting the suspension for a
period of time or revocation of the teacher’s cer-
tificate of the teacher involved and stating the rea-




sons therefor. The commission shall make the results
of its investigation fully available o the superinten-
dent of public instruction in such cases. Upon receipt
of such formal complaint, the superintendeni of
public instruction shall proceed as provided in sec-
tions 15-36-16 and 15-36-17 and in accordance with
section 15-36-15.

An unusual section appears in the Texas law.
This provides that the Professional Practices Com-
mission shall adopt and enforce items in the Code
of Ethics or Rules of Practice that have been
approved by a majority of the certificated school
personnel in the s.ate. The Commissioner of
Education is empowered to poll the total of cer-
tificated personnel on proposed items.

CERTIFICATION REVIEW COMMITTEES

One of the significant, much needed develop-
ments in the certification process is reflected in
the use of review or appeals committees by six-
teen states (Connecticut, Georgia, Hawaii, Indi-
ana, Kentucky, Maine, Maryland, Michigan, Ne-
braska, New Hampshire, New Jersey, Oklahoma,
Cregon, Pennsylvania, South Dakota, and Utah).
This is an effort toward democratizing the proc-
essing of applications of candidates whose official
records may show some deviations from the pre-
cise prescriptions of a given state but who may
have other qualifications (related experience, re-
lated content and professional courses, unusual
educational background and experiences) that
deserve consideration. It is an effort toward pro-
viding the same kind of flexibility in the processing
of applications for certification as has been urged
upon institutions in their teacher education pro-
grams. Some of these review or appeal groups are
informal; some are restricted to certification staff;
and some are full-fledged committees.

New Jersey instituted a Ceriification Appeals
Committee in December 1968, by repulation, and
described the projected outcome as follows:

1. Provision of a method whereby competent per-
sons who do not meet the regular requirements
may be employed in the schools.

2. Establishment of a body of approved precedents
which can serve as a guide to the secretary of
the Board of Examiners in exercising appro-
priate discretionary judgment in issuance of
certificates.

3. Revealing to the Board of Examiners improve-
ments which can be made in the regular re-
quircments by providing for recognition of
additional routes. to certification. Such adjust-
ments in the regular rules, in turn, will reduce
the number of cases in which the appeal pro-
cedure would be needed.

Other aspects of the New Jersey plan: The
Certification Appeals Committee consists of mem-
bers of the profession who serve for two-year,
overlapping terms, supplemented by persons from
specialized fields as cases arise involving a partic-
ular field. In such cases, the president of the
state specialized association is asked to serve.
Meetings are generally held one month prior to
meetings of the Board of Examiners, to which
recommendations are made. The Commiittee may
recommend the issuance of a regular certificate,
or recommend a provisional certificate with sug-
gestions regarding add:itional preparation that
should be required for a regular certificate. Where
a regular certificate is issued, it shall be for a
two-year term until the holder has demonstrated
his competency and justified the exception made
in his case.

The states noted below provided comments on
an appeals or review procedure. Some of these
procedures provide for review only by certification
staff. In Connecticut, Kentucky, Maine, Mary-
land, New Jersey, North Dakota, and Utah, the
review apparently provides for representation out-
side the certification staff.

Calijornia. Neither the State Department staff
nor any advisory body has authority to make
exceptions. Interpretations can be made. To
make an exception or “pass over” a regulation is
a misdeiieanor.

Colorado. Staff consultation on individual cases.

Connecticut. New regulations were effective in
fall 1969 to serve that purpose when an appeal is
sought from an equivalency ruling of certification
officials.

Delaware. Advice is provided by the Advisory
Council on TEPS.

Georgia. A review committee consists of the
state superintendent, associate superintendent, and
director of the Division of Teacher Education

and Certification.
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Hawaii. Informal committee of members of
the Office of Personnel Services and program spe-
cialists of the Office of Instructional Services.

Kentucky. A Certification Review Committee,
established by regulation, is not yet fully operative.

Maine. An Appeals Committee has been estab-
lished to review cases referred to it. It reports to
the State Board of Education through the Advisory
Committee on Teacher Education and Certifica-
tion.

Maryland. An appeals board of five profes-
sional members is provided for in new certification
regulations. It will review appeal cases and make
recommendations to the state superintendent.

Michigan. A staff commit‘ee of several mem-
bers, including two from the Division of Accredita-
tion and Certification.

Nebraska. Staff committee appointed by the
assistant commissioner for instruction.

New Hampshire. A staff committee performs
this function; the state is moving toward direct
involvement of professional associations.

Oklahoma. Staff review committee,

Pennsylvania. Certification Review Committee,
cousisting of six Department of Education leaders
who meet once or twice a month to rule on ex-
ceptional cases.

South Dakota. Committee appointed by the
State Board of Education, consisting of staff mem-
bers and representatives of professional organiza-
tions of teachers.

Utah. State Certification Committee.

CHIEF PROBLEMS OF THE STATES

Teacher Education

In identifying the chief problems faced by the
respective states in teacher education, the lack of
adequate staffing to work with colleges and univer-
sities in implementing the approved-program ap-
proach was most frequently mentioned by the
directors of teacher education and certification.
All but one or two directors emphasized that addi-
tional staff was needed, not for processing cer-
tification applications, but to work with preparing
institutions, Particular stress was placed upon
securing better coordination among the state de-
partment, the institutions, and the schools.
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Improvement in teacher education, with em-
phasis on a changed format for student teaching,
was second in frequency of mention. Apparently
there is a widespread feeling among the state
directors that a radical overhaul of existing con-
cepts of teacher education programs is a must.
Several mentioned the inertia that stifled accep-
tance of innovations. Others mentioned unrealistic
guidance that produces grave imbalances in the
production of high school and elementary school
teachers, as well as grave shortages in some high
school fields. One state (California) mentioned
the infringement of state legislation upon the cur-
riculum of colleges and universities. The follow-
ing are specimen responses about chief problems:

Connecticut. (a) Lack of staffing. No one person
(other than the writer, who has two other jobs) at the
state level has specific responsibility for teacher edu-
cation. (b) The need for a consortium of feacher-
preparing institutions to share mutual problems, de-
velop standards for program approval, and implement
them. This is now forming. (c) The need for much
closer cooperation between preparing institutions and
school systems.

Kentucry. (a) An overproduction of teachers at
the secondary level while still experiencing some de-
gree of shortage at the elementary level. (b) The
increasing difficulty in providing quality student
teaching for the tremendously increased enrollment
in teacher education—6,000 student teachers in a
state which employs approximately 28,000 classroom
teachers (32,000 total professional personnel). (c)
The continuing lack of assistance to the first-year
teacher.

Maine. (a) Lack of coordination among State
Department of Education, colleges, and local educa-
tional agencies in the preparation of teachers, includ-
ing preservice and in-service education. (b) Inade-
quate programs for preparation of primary teachers.
() Programs of teacher preparation not flexible
cnough to include experimentation with varied ap-
proaches in teacher education (e.g., individualized
instruction, behavioral-objectives approach, teachirg
centers). (d) Providing an effective student-teaching
program at a reasonable cost. (e) A critical shortage
of teachers prepared to work in primary grades as
well as other specialized areas such as physical educa-
tion. Also, teacher-training institutions must provide
administrators with programs which provide flexibility
for future assignments in developing reorganization
plans.
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Montana. Programs are not very creative. There
needs to be more learning by doing and less lecture
on how to do it. It takes too long to make any
changes in the academic community by the time
everybody gets into the act that apparently needs to
have his say!

Nevada. (a) Supply problem—overproduction of
social science, biology, and boy’s physical education
majors, and a shortage of teachers of elementary and
handicapped childien. (b) Need for relevance in
teacher education. (c) Duplication of content in
courses; need for interdisciplinary courses. (d, Need
to restructure teacher education programs; combine,
consolidate courses; less emphasis on credit require-
ments, department and college requisites.

New Jersey. (a) Adequate professional staffing for
the Office of Teacher Education and Certification to
carry on college accreditation and approval. (b) Need
to combat the climate of opinion that is being created
by those interested in reforming teacher education
and certification who use the “SDS” approach of con-
demning everything that is being done but who have
no thought-through plan with which to replace pres-
ent certification practices. This approach undermines
confidence and is creating negative public attitudes
toward any type of teacher certification.

Pennsylvania. The approved-program approach to
teacher certification requires 2 large staff of highly
skilled professional employees to evaluate teacher
education programs, establish liaison wiin college
personnel, with other educators in the State Depart-
ment of Education, and with other subject matter
groups who have a stake in the preparation of teach-
ers. This is more costly to the state than a group of
transcript evaluators. There is need to increase the
salary of state employees in order to attract and retain
the type of professionals needed to keep program
approval on a high-quality level.

Certification

State directors were also asked to identify the
chief problems their states face in the future in
teacher certification. The problems most often
mentioned were reciprocity (Florida, Hawaii,
Louisiana, Missouri, Nevada); developing and
applying performance criteria (Delaware, New
Hampshire, Rhode Island, Y/ermont, Washing-
ton); inadequate staffing of state office (Colorado,
Maryland, New York); full implementation of the
approved-program approach (Arizona, Georgia,
Pennsylvania, West Virginia, Wyoming); ard flex-

ibility in certification requirements and processing
{Kentucky, Montana, New Mexico, South Da-
kota). Of course, some of these problems are
interrclated. A few states identified continuing
teacher shortages as major problems. The com-
ments of some of the states follow:

Arizona. The approved-program concept seems to
spawn a basis for accepting programs with great
variance in content and amount of course work
required, giving rise to charges of “double” or “multi-
pie” standards for certification.

Colorado. Lack of sufficient staff to cope with
increased work load. Certification changes require
changes in statutes, so increased requirements are
slow in coming to pass in this state.

Connecticur. Conflict between the State Depart-
ment, the general public, and enlightened profes-
sionals on the one hand and the “organized profes-
sion”—the unions—on the other over the direction
certification should take: toward performance eval-
uation or toward more and more specifics based on
increased input and unevaluated output. Basically,
this is but one facet of the power struggle over con-
trol of the public schools.

Georgia. Establishing acceptable uniformity for
checking standards; recognizing and accepting the
approved-program approach for certification pur-
poses; continuous in-service education for new per-
sonnel who work with the college system.

Kentucky. The continuing pressures for more and
more specificity and rigidity in teacher certification,
These pressures continue to come from professional
groups.

Maine. Storage and processing of records, which
we hope to solve with microfilming; obtaining ac-
curate information within a reasonable period of time
from the data-processing people.

Maryland. Lack of state financial support for
staffing the Office of Certification. This problem is
probably universal, but in Maryland it continues to
cause at least a six-months lag in processing applica-
tions and answering correspondence.

Missouri. Because the NCATE already has twenty-
eight states committed to the “NCATE way” of cer-
tification, it seems that our biggest concern is in
getting other states to follow suit. We see little need
for devising other means for teacher reciprocity when
NCATE accreditation is a vehicle which is so well
established and accepted in the majority of the states.

Montana. Trying to maintain a middie road be-

45

et T oo b ™, 1 cratun 14 M ¥ GEe w Bh a1 e

z
K
;
‘3

1
1




SR AL A Tt

=
E
A
e
3
3
A
3
4

haNiA

tween sky-high optimum requirements which the
“pros” want in their fields and requirements which
the traffic will bear in a rural state with hundreds of
small schools and the largest city about 75,000
people.

Oklakoma. The profession scems to be concerned,
along with some national groups, about proliferation
of certificates. I believe the proliferation of certifi-
cates in Oklahoma helps in the proper assignment of
teachers and has done more to insure quality instruc-
tion than anything we have dore.

South Dakota. Our teacher certification standards
are too rigid. We are not ready to accept experience
in other fields of work as equivalent to professional
teacher education programs.

THE SHAPE OF THINGS To COME

The state directors were asked to identify the
significant trends in certification as upcoming in
their states. Their replies tend to cluster around
three broad categories, as follows:

1. Greater flexibility in the certification process
was most often identified. This category includes
alternate routes into certification through measures
of experience and competence rather than course
credits, the use of performance criteria, a reduc-
tion in the number of certificates and endorse-
ments, and a shift in the role of legal authorities
to leadership and away from the enforcing role.

2. The next most mentioned category was full
implementation of the approved-program ap-
proach.

3. The third major category was interstate reci-
procity. In this connection, a growing number of
state directors seem to favor achieving this through
the approved-program approach and greater reli-
ance upon approved programs of the respective
states. Several mentioned reliance upon the Inter-
state Reciprocity legislation.

The following trends were identified by one or
more directors: certification of new personnel
(pupil personnel service, early childhood educa-
tion, vocational fields, paraprofessionals, etc.);
in-service experiences rather than formal course
credit for certificate renewal; earlier exposure of
teacher education students to actual school experi-
ences. Below are some selected comments:

Connecticut. This is hard to predict because too
few knowledgeable people in this state have put
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their minds to it. Those few, to the extent one can
detect consensus, appear to lean toward fewer en-
dorsements, broader certification, and, it is hoped,
some kind of performance evaluation for differen-
tiated staffing, continuing certification, and (few naive
but hardy souls!) initial regular certification. If we
car ever get some concerned people to sit down for
a couple of days ang do something besides emote on
the sad state of the “art,” maybe some kind of trend
will be visible. There is some hope for a statewide
conference in the fall of 1969. We need one. Mean-
while, this bureaucrat seems to be the chief voice
raised against the continuation of bureaucracy, as it
has been for the past ten years.

Kentucky. A continuation of the changes that are
made as a consequence of the dynamic nature of
teacher education and certification. The greatest need
and the greatest potential is for professional develop-
ment experiences at the local school level which are
completely independent of teacher certification.

Pennsylvania. The focus is on teacher competency
in the job to be performed as a basis for approving
teacher education programs for automatic issuance of
certificates. This is accomplished through the new
“Standards for Evaluation and Approval of Pro-
grams.”

Colleges that formerly conducted a one-man de-
partment of teacher education, whose function was
to advise students and determine their eligibility for
teaching certificates by matching courses and credits
specified in the certification regulations with the stu-
dent’s transcripts, are now developing teacher educa-
tion committees including representatives from vari-
ous departments. There is more involvement of some
academic departments in the teacher education pro-
gram than was evident even a few years ago.

Program approval is bringing about more attention
to teaching as a profession, more acceptance by some
liberal arts colleges of the obligation to provide .de-
quate professional education in their programs.

There is more and more consideration of new
media, new learning situations, microteaching, and
improvement of the student-teaching experience in
the approved programs.

Interest is developing in research as a means of
determining the effectiveness of teacher education
programs by measuring the results in terms of pupil

behavior.

South Dakota. We think that a general overhaul
of teacher certification requirements and procedures
is in order. The present pattern is too rigid and many
persons who would make very good teachers are
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legislated out of the profession. Team teaching,
modular scheduling, and other innovaticns require a
new look. We have done nothing except talk about it.

TEACHING IN CANADA

There appears to be an increasing migration of
U.S. teachers to Canada. For that reason, certain
basic information is given below, as furnished by
the Canadian Teachers Federation.

Education in Canada is a responsibility of the
provincial, territorial, or federal governments. In
each of the ten provinces, the department of edu-
cation has responsibility for certificating teachers.
In the Yukon Territory, this responsibility is
vested in the Yukon Territorial Government; in
the Northwest Territories, in the Department of
Indian Affairs of the federal government.

The Canadian Teachers Federation says that
the chief handicaps for U.S. teachers migrating to
Canada are: (a) Some provinces have a 13-year
elementary and secondary education program, as
contrasted with the 12-year system in the United
States. (b) The evaluation of teaching credentials
is done on an individual basis by the respective
provincial departments of education, and in some
provinces credential evaluation for salary purposes
is done independently; consequently, the certifi-
cate awarded may not predict the salary offered.
(c) In some provinces applicants are required to
be Canadian citizens or declare their intention to
acquire citizenship. The difficulties are define2 as
follows by the Registrar of the Province of Ontario:

Probably the strongest expression of dissatisfaction
with our decisions comes from teachers from the
United States and from some of the provinces who
hold undergraduate degrees in education. The teacher
from ihe United States who completes grade 12
(unior matriculation) and receives a degree in educa-
tion after four years of study at an American college
or university and a teaching certificate from one of
the states cannot be certificated as a secondary school
teacher in Ontario. The proessional training, if
directed toward the secondary schools, is usually
acceptable, but there is a deficiency of at least one
year of academic studies. The holder of a degree in
education must present evidence of twenty full-year
arts or science courses beyond junior matriculation,
the equivalent of a full year of professional courses
with sufficient student teaching, and a teaching cer-

tificate valid in secondary schools, to qualify for a
Letter of Standing having the force of an Interim
High School Assistant’s Certificate, Type B. Where
the professional studies have been directed toward
the elementary schools, the teacher usually qualifies
for a Letter of Standing having the force of an Ele-
mentary School Teacher’s Certificate Standard 3.
This may be raised to Standard 4 by completing
additional academic courses.?

Information on Requirements

Information on requirements and procedures in
applying for certificates may be obtained from the
following sources:

Registrar, Department of Education, Victoria,
British Columbia

Registrar, Department of Education, Edmonton,
Alberta

Director of Teacher Training, Department of
Education, Regina, Saskatchewan

Director of Teacher Certification and Profes-
sional Development, Department of Educa-
tion, Winnipeg, Manitoba

Registrar, Department of Education, 44 Eglin-
ton Avenue West, Toronto 12, Ontario

Registrar, Department of Education, Quebec
City, Quebec

Registrar, Department of Education, Frederic-
ton, New Brunswick

Registrar, Department of Education, Halifax,
Nova Scotia

Registrar, Department of Education, Charlotte-
town, Prince Edward Island

Registrar, Department of Education, St. Johns,
Newfoundland

Yukon Territorial Government, Department of
Education, Box 2703, Whitehorse, Yukon
Territory

Registrar, Education Division, Department of

Indian Affairs and Northern Development,
Ottawa, Ontario

"Letter from Geraldinz Channon, Coordinator, Teach-
er Education Project, Canadian Teachers Federation,
under date of November 17, 1969.
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TABLE 1. — MINIMUM REQUIREMENTS FOR LOWEST REGULAR TEACHING CERTIFICATES*

Elementary School

Secondary School

Professional Directed Professional Directed
Degree or Education Teaching Degree or Education Teaching
Number of Required, | Required, Se- | Number of Required, | Required, Se-
Semester Semester | mester Hours | Semester Semester | mester Hours
Hours Hours (Included in Hours Hours (Included in
State Required (Total) Column 3) Required (Total) Column 6)
1 2 3 4 5 6 7
Alabama B 27 6 B 21 6
Alaska B 24 C B 18 C
Arizona 5* 24 6 52 22 6
Arkansas B 18 6 B 18 6
California B® AC® ACP B® ACP ACP®
Colorado B AC AC B AC AC
Connecticut B 30 6 B 18 6
Delaware B 30 6 B 18 6
District of Col. B¢ 15 C 5¢ i5 C
Florida B 20 6 B 20 6
Georgia B 18 6 B 18 6
Hawaii B 18 AC? B 18 ACt
Idaho B 24 6 B 20 6
Illinois B 16 5 B 16 5
Indiana B 27 8 B 18 6
Iowa R 20 5 B 20 5
Kansas B 24 5 B 20 5
Kentucky B 24 8¢ B 17 8¢
Louisiana B 24 4 B 13 4
Maine B 30 6 B 18 6
Maryland B 26 8 B 18 6
Massachusetts Bf 18 2 Bf 12 2
Michigan B 20 58 B 20 58
Minnesota B 30 6 B 18 4
Mississippi B 36 6 B 18 6
Missouri B 18 5 B 18 5
Montana B AC AC B 16 AC
Nebraska 60 8. 3 B AC AC
Nevada B' 18 6 B 20 6
New Hampshire B 30 6 B 18 6
New Jersey B 30 6* B 21 6*
New Mexico B 24 6 B 18 6
New York B 24 J B 12 c!
North Carolina B 24 6 B 18 6
North Dakota B 16 3 B 16 3
Ohio B 28 6 B 17 6
Oklahoma B 21m 6 B 21" 6
Oregon B 20 - B® 14 -
Pennsylvania B AC 6-12P B AC 6-12°P
Puerto Rico 681 531 6% B9 299 59
Rhode Island B 30 6 B 18 6
South Carolina B 21 6 B 18 6
South Dakota 60" 15 3 B 20 6
Tennessee B 24 4 B 24 4
Texas B 18 6 B 18 6
Utah B 26 8 B 21 8
Vermont 90 18 6 B 18 6
Virginia B 18 6 B 15 6
Washington B* AC AC B® AC AC
West Virginia B 20 6 B 20 6
Wisconsin 64" 26 5 B 18 5
Wyoming B 23 C B 20 C
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TABLE 1 FOOTNOTES

LEGEND: — means not reported. AC means ap-
proved curriculum; B means a bachelor's degree of
specified preparation; 5 means a bachelor’s degree plus
a fifth year of appropriate preparation, not necessarily
completion of the master’s degree; C means a course.

* Professional requirements listed are the basic require-
ments for degree or lowest regular certificates. Some
variations from the professional requirements as stated
in this table may be found in the requirements for
specific certificates listed for the respective states in
Chapter III.

3 Standard certificates: master’s degree or 30 s.h. of
graduate credit. Temporary certificates: bachelor’s
degree and completion of an approved program; valid
for five years only.

* Under the approved-program approach for elementary
and secondary teacher certification. Califomnia will
accept the number of semester hours for the major,
minor, professional education, directed teaching, and
general education as required by the preparing insti-
tution for the completion of its aporoved teacher
education curriculum. However, professional educa-
tion is not acceptable for a credentiai major or minor.
Four years of preparation (bachelor's degree) is the
minimum requirement for initial elementary or secon-
dary certification; a fifth year is required for the
permanent certificate.

 Bachelor's degree for elementary and junior high
school; master’s degree for senior and vocational high.

“ Not included in Columns 3 and 6.

A teacher who has taught successfuily for four or
more Years is required to take only 4 s.h. of practice
teaching or a seminar of 4. A teacher who has had
two years of successful experience may take a seminar
dzaling with professional problems instead of the 8
s.h. In precdce teaching.

* Completion 6f the bachelor’s degree or graduation
from an approved four-year norruai school.

*Total of 8 s.h. of laboratory experience, 5 of which
must be student teaching.

® Provisional teaching certificates are issued for specifi-
cally endorsed grades, subjects, fields, and areas in
designated classes of school districts upon evidence of
partial completion of an approved teacher education

program, generally at least 60 s.h., including specified
amounts of gereral and professional education. Effec-
tive September 1, 1972, elementary teachers in
accredited schools must hold a certificate based on
degree preparation.

' A temporary certificate will be issued on completion
of 96 hours in 2 program leading to the bachelor's
degree.

Y For a five-year noarenewable certificate. The holder
must establish eligibility for a regular five-year certifi-
cate, the requirement for which is 30.

* The practice-teaching requirement is 150 clock hours,
90 of which must be in actual classroom teaching.

'One year of paid full-time satisfactory teaching ex-
perience on the level for which certification is sought
may be accepted in lieu of college supervised student
teaching but only when such experience carries
recommendation of the employing school district
administrator.

™ For the standard certificate; for the temporary cer-
tificate, the requirement is 12.

" Required, but there is no specific hours requirement.

° Provisional certificate only; for standard certification,
a fifth year must be completed within five years after
provisional certification.

P Minimum 6, maximum 12.

*Puerto Rico did not report for 1970. Requirements
shown are carried over from the 1967 Edition.

¥ All teachers in independent school districts mast have
a certificate based on a bachelor’s degree. The 6C-hour
certificate has very limited validiiy. It will seldom be
used after July 1, 1970; none will be issued after July
1, 1972.

* Provisional certificate only; for standard certification,
a fifth year must be completed within six years aticr
provisional certification.

t Bachelor's degree must be completed within seven
years. Such certificates apparently are issued only to
graduates of two- or three-year programs in state or
county colleges and will not be issued after 1971-72.
Effective with the 1972-73 school year, the bachelor’s
degree will be the minimum requirement for initial
certification.
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TABLE 2.—SPECIFIC MINIMUM REQUIREMENTS FOR ELEMENTARY SCHOOL
CERTIFICATES BASED ON DEGREES*

ARSEARE AR LS UL G FRIM S AL A LYY

Degree or General Professional Dlre:zl;d‘;li';:i;:hmg
State College Years Education Education Scmwgzr Hours
y of Preparation Required, Required, A
Required Semester Hours Semester Hours (Included in
Column 4)
! 2 3 4 5
Alabama B 59 27 6
Alaska B - 24 C
Arizona 5° 40 24 6
Arkansas B 48 18 6
California 8° ACP AC® ACP
Colorado B AC AC AC
Connecticut B¢ 75 3 6
Delawaiz B 60 30 6
District of Col. B? NS 15 C
Florida B 45 20 6
Georgia B 40 18 6
Hawaii B AC 18 AC*
Idaho B 42 24 6
ilinois B 78" 16" 5
Indiana B 73 27 8
lowa B 40 20 5
Kansas B 50 24 5
Kentucky B® 45" 24 8
Louisiana B 46 24 4
Maine B 64 30 6
Maryland B 80 26 8
Massachusetts B* - 18 2
Michigan B 40 20 s!
Minnesota B NS 30 6
Mississippi B 48 36 6
Missouri B 53 18 5
Montana B AC AC AC
Nebraska B AC AC AC
Nevada B - 18™ 6
New Hampshire B - AC 6
New Jersey B 45 30 6"
New Mexico B 48 24 6
New York B° NS 24 NS
North Carolina B 48 24 6
North Dakota B AC 16 3
Ohio B 60 28 6
Oklahoma B 50 21° 6
Oregon B - 20 -
Pennsylvania B AC AC 612"
Puerto Rico B® 16° 20° 3
Rhode Island B - 30 6
South Carolina B 45 21 6
South Dakota B 60 26 6
Tennessce B 40 24 4
Texas B 60 18 6
Utah B AC 26 8
Vermont B AC 18 6
Virginia B 60 18 6
Washington B AC AC AC
West Virginia B 40" 20 6
Wisconsin B - 26 5
Wyoming B 40 23 C




LEGEND: — means not reported; AC means ap-
proved curriculum; B means completion of the bachelor’s
degree; 5 means the bacheler’s degree plus a fifth year
of appropriate preparation, not necessarily completion
of the master’s degree; C means a course; NS means
not specified; CH means clock hours.

* Professional requirements listed are the basic require-
ments for degree or lowest regular certificates. Some
variation from tiie professional requirements as stated
in this table may be found in the requirements for
specific ceriificates lisied for the respective states in
Chapter IIL

*For the standard certificate; bacheier’s degree for a
temporary certificate valid for five years only.

¥ Under the approved-program approach for elementary
and secondary teacher certification, California will
accept the number of semester hours for the major,
minor, professional education, directed teaching, and
general edication as required by the preparing insti-
tution for the completion of its approved teacher
education curriculum. However, professional education
is not acceptable for a credential major or minor.
Four years of preparation (bachelor’s degree) is the
minimum requirement for initial elementary or secon-
dary certification; a fifth year is required for the
permanent certificate.

“For the provisional certificate; five years for the
standard certificate.

? For elementary and junior high school.

“Not included in Column 4.

* Bachelor’s degree with a total of 120 s.h., including

78 in general education and 16 in professional educa-
tion; the remaining 26 can be in either.

*For the provisional certificate; fivz years for the
standard certificate.

®*Plus 26 sh. in general academic subjects (English,
social science, mathematics, art, music).

TABLE 2 FOOTNOTES

! A teacher who has taught successfully for four or more
years is required to take only 4 sh. of practice teach-
ing or a seminar of 4. A teacher who has had two
years of success experience may take a seminar
dealing with professional problems instead of the 8
s.h. in practice teaching.

3 The specified requirement in <lock hours of actual
teaching and observation is 90, 45 of which imust be
in actual teaching.

*Completion of the bach-ior’s degree or graduation
from a four-year normal school approved by the
State Board of Education.

*Total of 8 s.h. of laboratery experience, 5 of which
must be in student teaching.

= For a five-year nonrenewable certificate; holder must
establish cligibility for a five-year regular certificate,
the requirement for which is 30.

*The practice-teaching requirement is 150 clock heurs,
90 of which must be in actual classroom teaching.

°Five years required for the permanent certificate. A
provisional certificate is issued upon completion of
the bachelor’s degree with 24 sh. in education and
college supervised student teaching. The provisional
certificate is valid for five years; nonrenewable; holder
must complete requirements for the permanent cer-
tificate.

* For the standard certificate; for the temporary certifi-
cate the requirement is 12.

% Required, but there is no specific hours requirement.
" Minimum 6, maximum 12.

* Puerto Rico did not report for 1970. Requirements
shown are carried over from the 1967 Edition.

* For the provisional certificate; five years for the stand-
ard certificate.

“The state requires 85 s.h. of “nonprofessional” credit.
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TABLE 3.—SPECIFIC MINIMUM REQUIREMENTS FOR SECONDARY SCHOOL
CERTIFICATES BASED ON DEGREES*

-
Ei
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i
= 1
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3
-
2
2
3
3
:
1

Degree or General Professional D)rc(;{:d 'l_‘cachmg
. - X quired,
State College chrs Edum.non l:dum_uon Semester Hours
of Preparation Required, Required, (Included in
Required Semester Hours Semester Hours Column 4)
1 2 3 4 5
Alabama B 44 21 6
Alaska B - 18 C
Arizona 5* 40 2 6
Arkansas B 48 18 6
California B® AC® ACP AC®
Colorado B AC AC AC
Connecticut B¢ 45 18 6
Delaware B 60 18 6
District of Col. 54 Nsdd 15 C
Florida B 45 20 6
Georgia B 40 18 6
Hawaii B AC 18 AC*
Idaho B - 20 6
Illinois B, 42 16 5
Indiana B’ 50 18 6
Iowa B 40 20 5
Kansas B 50 20 5
Kentucky B® 45 17 gh
Louisiana B 46 18 4
Maine B 64 18 6
Maryland B - 18 6
Massachusetts B’ - 12 2
Michigan B 40 20 5*
Minnesota B - 18 4
Mississippi B 48 18 6
Missouri B 40 18 5
Montana B AC 16 AC
Nebraska B AC AC AC
Nevada B - 20 6
New Hampshire B - 18 6
New Jersey B 30 21 6
New Mexico B 48 18 6
New York B™ NS 12 NS
North Carolina B 48 18 6
North Dakota B - 16 3
Ohio B 100 17 6
Okiahoma jH 50 21" 6
Oregon B° - 14 P
Pennsylvania B? AC AC 6-12
Puerto Rico B® =5 29° 5°
Rhode Island B - 18 6
South Carolina B 45 18 6
South Dakota B -t 20 6
Tennessee B 40 24 4
Texas B 60 18 6
Utah B AC 21 8
Vermont B AC 18 6
Virginia B 48 15 6
Washington B" AC AC AC
West Virginia B 40" 20 6
Wisconsin B v 18 5
Wyoming B 40 20 C
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TABLE 3 FOOTNOTES

LEGEND: — meuns not reported; AC means ap-
proved curriculum; B means completion of the bachelor’s
degree; 5 means the bachelor's degree plus a fifth year
of appropriate preparation, not necessarily completion
of the master’s degree; C means a <course; CH means
clock hours; NS means noi specified.

* Professional requirements listed are the basic require-
ments for degree or lowest regular ceriificates. Some
variation from the professional requirements as stated
in this table may be found in the requirements for
specified certificates listed for the respective states in
Chapter I1I.

* Standard certificate; for a temporary certificate, bache-
lor’s degree and completion of an approved program;
valid for five years only (grades 7-12).

“Under the approved-program approach for clementary
and sccondary teacher certification, California will
accept the number of semester hours for the maijor,
minor. professional education, directed teaching, and
general education as required by the preparing insti-
tution for ihe >mpletion of iis approved teacher edu-
caiion curriculum. However, professional education is
not acceptable for a credential major or minor. Four
years of preparation (bachelor’s degree) is the mini-
mum requirement for initial elementary or secondary
certification; a fifth year is required for the permanent
certificate.

< For the provisional certificate; five years for the stand-
ard certificate.

¢ A master’s degree is required for the permanent cer-
tificate for senior and vocational high school.

44 A 30 s.h. major is required.
“Not included in Column 4.

A master’s degree is required for the permanent
certificate.

®For the provisional certificate; five years for the
standard certificate.

* A teacher who has taught successfully for four or
more years is required to take only 4 s.h. of practice
tea :ing or a seminar of 4. A teacher who has had
two y2ars of successful expzrience may take a seminar
dealiug with professional problems instead of the 8
sh in practice teaching.

Tne specified requirement in clock hours ot actual
teaching and observation is 90, 45 of which must be
in actual teaching.

} Completion of the bachelor’'s degree or graduation
from a four-year normal school approved by the State
Board of Education.

*Total of 8 s.h. of laboratory experience, 5 of which
must be in student teaching.

! The practice-teaching requirement is 150 clock hours,
90 of which must be in actual classroom teaching.

™ Five years required for the permanent certificate. A
provisional certificate is issued upon completion of the
bachelor’s degree with 12 sh. in education and a
college supervised student-teaching experience. The
provisional certificate is valid for five years; nonre-
newable; holder must complete requirements for the
permasneant ce:tificate.

® For tiie standitrd certificate; for ihe temporary certifi-
cate the requirement is 12.

°For the provisional certificate; five years for the
standard certificate.

" Required, but there is no specific hours requirement.

* Twenty-four s.h. of postbaccalaureate work required
for permanent certification.

* Minimum 6, maximum 12,

* Puerto Rico did not report for 1970. Requirements
shown are carried over from the 1367 Edition.

! Major in an academic area.

“ For the provisional certificate; five years for the stand-
ard certificaie.

" The state requires 100 s.h. of “nonprofessional” credit.

* Patterns for general education must be approved by
the state superintendent and be filed in his office.
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LEGEND: BR means the basic requirement for
teaching a subject full time, for a major fraction of the
school day, or in the highest classfication of schools.
MR means the minimum requirement for teaching a
subject part time, for a minor fraction of the school
day, or in the lowest classification of schools. — means
not reported. M means a major; m means a minor. AC
means approved curriculum.

* The high school certificate is of the blanket type for
academic fields; authorized teaching fields are not
endorsed on the certificate. Where teaching require-
ments are listed, these are enforced by the employing
school officer or by accrediting regulations.

Alabama

*This work must include biology, chemistry, and
physics.

* A major in social science must include at least two
fields.

Alaska

* Teaching-field preparation must meet the standards of
the Northwest Association of Secondary and Higher
Schools—a major or minor of 16 and 12 s.h. re-
spectively.

Arkansas

* May include not more than 6 s.h. in speech and
journalism in any combination.

*Must include 6 s.h. in U.S. history, 6 in European
history, and 9 chosen from at least three of the fol-
fowing fields: economics, sociology, political science,
geography.

California

* Under the approved-program approach for elementary
and secondary teacher certification, California will
accept the number of semester hours for the major,
minor, professional education, directed teaching, and
general education as required by the preparing insti-
tution for the completion of its approved teacher edu-
cation curriculum. However, professional education is
not acceptable for a credential major or minor.

The standard elementary, secondary, and junior
college credentials require completion of an academic
major o1 minor. No minor is required if the major
is academic.

The standard elementary credential requires an
academic major to authorize teaching of all elemen-
tary school subjects. With a nonacademic major, the
credential holder is restricted to teaching only the
subject areas listed as majors and minors on the
credential.

The holder of a standard secondary credential is
limited to teaching subjects listed on the credential,
except by special resolution of tne local governing
board with a report to the State Department of
Education.

The standard junior coliege credential major re-
quires a master’s, doctor’s, or other postzraduate de-
gree approved by the State Board of Education in
a subject matter area (not professional education).
No minor is required if the major is in an academic

.
4
<
:

TABLE 4 FOOTNOTES

subject commonly taught in the public jiinior college.
If desired, the minor must consist of 20 sh. ir a
single subject or academic interdepartmental group,
including 12 upper-division or graduate s.h. in one
subject. With a nonacademic major, a 20-s.h. minor
is required in a single academic subject or inter-
departmental group, including 12 upper-division or
graduate s.h. in one subject. The holder is authorized
to teach any subjects lisied as majors on the creden-
tial. Subjects listed as minors may be taught only by
resolution of the district governing board of trustees.

Colorado

* Including 5 s.h. in the specific subject taught.

* Including physics and chemistry.

* Eighteen in science, including 10 in the specific subject.
* Including biological and physical science.

Connecticut

* In addition to an introductory course.

“A provisional certificate in mathematics may be
granted on the basis of 12 hours, including calculus;
additioral content preparation must be complected be-
fore issuance of the standard certificate.

< For the first science; for each additional science, 12
s.h.

* Including 12 s.h. in one science and a course in each
of two others.

Delaware

*Or 30 s.h. if freshman English was waived by the
coilege.

* Minimum requirecments for permission to teach up to
three classes along with classes In the certificated
subject.

“In addition, a demonstrated proficiency of at leasi
“good,” as measured by criteria of the Modern Lan-
guage Association.

*Plus 6 each in physics, biology, and mathematics.

“ Minimum requiremeni to teach up to two classes or
sections, plus 6 s.h. in biology, physics, and/or college-
lIevel math.

f Plus 6 s.h. each in chemistry, biology, and math.

= Minimum requirement to teach up to two classes or
sections, plus 6 s.h. in math.

® Plus 6 s.h. each in chemistry and elective science.

' Minimum requirement to teach up to two classes or
sections, plus 3 s.h. in chemistry.

I Six each in biology, chemistry, physics or physical
science, mathematics, and electives.

* For partial teaching assignment of up to three classes
or sections, 18 s.h., including two semesiers in each
of chemistry, physics, and biology.

! Thairty s.h. in specified areas.

™ Minimum requirement, including two semester courses
in U.S. history, for permission to teach up to three
sections or classes along with certificated area.

Florida
2 For the first language; 18 for the second.

Georgia
* BR and MR refer to requirements for listing fields on
the certificate.
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TABLE 4 FOOTNOTES {continued)

¥ Teachers of grades 9-12 must meet the BR. Teachers
of grades 7-8 may hold an slementary school cer-
tificate.

Hlinois

*The requirement for a special certificate in any field
is a major of 32 sh.

*Ten s.h. in the subject, with 24 in the field of physical
science.

May be a minor of 16 s.h. in history provided the
applicant has a total of 24 in social science.

lowa

* Jowa actually issues two authorizations: a general
certificate and an approval statement. Institutions are
authorized to file programs of feacher education speci-
fying higher than minimum standards. When such
prog:ams are approved, students attending such in-
stitutions must meet the institutional standards, even
though they exceed the minimum state standards, in
order to secure “regular approval.” Teachers devoting
a major portion of time to a subject area are urged
to have 30 s.h. of preparation in it.

b Standards require 20 s.h. in the field, with some credit
in the subject taught.

€ Standards require 20 s.h. in the field, with 6 in each
science subject taught.

4 Standards require 20 s.h. in the field, with preparation
in both physical and biological sciences.

€ Standards require 20 s.h. in the field, with 6 in each
social studies subject taught.

Kansas

*The 24 s.h. are required for teaching English in com-
prehensive and standard schools. A journalism teacher
must obtain the 24 but must include 6 in journalism
or other subjects in the field.

¥ Only 15 required for authorization in Latin.

€A second language may be taught with 15 s.h. in the
field.

4 Effective September 1, 1970, 18 in the field, to in-
clude only courses beginning at a level equivalent to
analytic geometry and calculus. (No specific subject
preparation is required.)

< Twenty-four s.h. in the field and 6 in a specific subject.

f Effective September 1, 1970, 36 s.h. in the field, with
a minimum of 12 to teach American history, govern-
ment, and other history courses; a minimum of 6 to
teach anthropology, economics, sociology, geography,
and other social science courses.

Kentucky

* Specialization requirements for certification may be
completed under one of four options (see below) in
accordance with these definitions: Area of concentra-
tion—concentration usually 48 s.h., in accordance with
an approved plan designed to insure well-rounded
specialization in the area. Major—minimum of 24
s.h. in accordance with scope and sequence appropri-
ate for the subject; majors in English and in certain
approved combinations require 30 s.h. Minor—mini-
mum of 18 s.h. in accordance with scope and sequence;
a minor in English and in certain approved subject
combinations requires 24 s.h.

56

Specialization Option I, an area of concentration.
Specialization Option 2, two majors. Specialization
Option 3, one major and two minors. Specialization
Option 4, one major and one minor when credit in
both is 48 s.h. (54 when English is included as a
major).

Where two numbers are listed, the first is for the
area of concentration, the second for the major.
Single numbers refer to majors only.

® Area in English: 48 s.h.,, 30 of which must be dis-
tributed among grammar, composition, and literature,
and 18 among speech, dramatics, and journalism.

 Area in foreign languages: 48 s.h., including at least
18 in the leading language, 12 in each of two others,
and 6 in electives.

9 Area in natural science: 48 s.h., including at least 12
each in biology, chemistry, and physics, with at least
15 in one of the three, plus 3 s.h. in geology and the
remainder in electives. Area in physical science and
mathematics: 48 s.h., including at least 15 each in
chemistry, physics, and mathematics.

© No separate certification in general science. A teacher
qualifies for general science if certified in the science
area of concentratiton or in chemistry, physics, or
biology as the major or minor subject.

f Area in social studies: 48 s.h., including 18 in history
and 6 each in political science, economics, sociology,
and geography; remainder in electives.

Louisiana

* Twenty-four in the first language, 18 in the second.

¥ Six s.h. each in biology, chemistry, and physics gives
authorization in general science. An additional 6
in any one of the three gives authorization in that one.

< Including U.S. history and government.

Maine

*In academic fields, the general certificate requires a
30-hour major and 18-hour minor or a 50-hour area
in English, mathematics and science, or social studies.

®Thirty s.h. if major, 18 if minor.

 Latin, French, Spanish, German: 30 s.h. if major, 18
if minor.

4 Math and science: 50 s.h. for the broad field; both
subjects may be included.

Maryland

* A single language; 18 s.h. are acceptable if the appli-
cant completed 2 or more units of the language dur-
ing the last three years of secondary school.

® Eighteen s.h. are acceptable if the applicant com-
pleted 3 or more units of senior hizh school mathe-
matics and the 18 are composed entirely of generally
recognized college mathemmatics content.

¢ Including at least 18 in one of biology, chemistry,
earth science, or physics and 6 each in two others.
A junior high school teacher may substitute 6 s.h. in
physicai or earth science for the physics. A senior
high school teacher who has in addition to the above
requirements 15 sh. in another science may be as-
signed to teach this science.

4Including 18 in history (6 in U.S. history), 6 in eco-
nomics, and one course each in sociology, political
science, and geography.
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TABLE 4 FOOTNOTES (continued)

Massachusetts

* All secondary sci:col and special subject certificates
have the same requirements; 18 s.h. in the major ficid
or fields (for authorization to teach full time) and 9
in minor subject fields (for authorization to teach
minor fields up 0 5§ perceat of total teaching time).

All secondary school and special subject certificates
are special certificates in that a certificate is issued
for each subject or field requesied (assuming the appli-
cant meets all requirements). Thus, an applicant
who qualifies in two major fields may apply for and
receive two certificates, one for each field.

Minor fields are recorded in the office of the Divi-
sion of Teacher Certification aud Placement biit are
not recorded on the teacher’s certificaie.

*No certificate issued for physical science.
€ No certificate issued for biological science.

Michigan

* Provisional certificates may be endorsed for K-12
subject matter.

Minnesota

* Secondary school teachers certified to teach with
minor preparation in science, mathematics, English,
social studies, and modern foreign languages, shall
within seven years after the initial certification acquire
a college major in order to continue to be certificated
10 teach in the subject or field.

® One s.h. per unit of high school credit is allowed, not
to exceed 3 s.h.

€ Major or minor concentration in general area; some
college credits in specific subject are required. A
major if over half-time is spent teaching a specific
subject; minor if half-time or less.

Mississippi
*Or 12 s.h., plus 2 high school units.
®Eight s.h. in mathematics may be applied toward

meeting requirements in physics if the applicant meets
requirements for endorsement in all areas of science.

Missouri

*Or 24 s.h., plus 2 or more high schooi units in a
foreign language.

*Plus 18 in other science.

¢Twenty in any biological science, plus 10 in other
science; the applicant may then teach biclogy, zoology,
or botany.

Montana

*Ten s.h. in the subject, plus certificate endorsement
in either science or physical science; or certificate
endorsement in the subject, which is based on com-
pletion of a college approved teaching major or minor
(minimura, 20 s.h.).

»Ten s.h. in the subject, plus certificate endorsement in
science; or certificate endorsement in biology or bio-
logical science.

Nebraska

2 BR is now an endorsement on the teaching certificate.

* Eighteen in the specific language.

< Twenty-four in the field and preparation in each sub-
ject taught.

¢Including 8 in specific science taught, except general
science requires at least one course each in physics,
chemistry, anc biology.

Mew Hampshire

*Thirty in the area, 18 in the specific subject taught.
¥ In the specific language.
Twelve in the area, 6 in the subject to bz taught.
4Twelve in the area, covering physical and biological
science.
< Thirty in the area, 6 in the subject to be taught.

New Jersey

*BR is requirsad for an initial teaching field, MR for
additional teaching fields.

v Separate certificates are not issued for chemistry and
physics. The teaching of these subject fields is covered
by the physical science or comprehensive science
certificate.

© A separate certificate is not issued for biology. The
teaching of this field is covered by the biological
scienc: or the comprehensive science cettificate.

New York

2 At least 15 s.h. must be in the science area for which
certification is requested.

v All certificates issued for a specific science carry
validity for general science if collegiate study shows
preparation in at least two science areas (biology,
chemistry, physics, earth science).

North Dakota

* The high school certificate is of the blanket type for
academic fields; majors and minors appear on the cer-
tificate. Teaching assignments are enforced by accred-
itation. Each high school teacher of subjects in the
academic fields shall teack only in the field or fields
indicated in which he has the equivalent of a college
minor. Sixteen s.h., or the nuinber of credits required
by the North Central Association for determining a
minor in any field, is considered the standard for in-
terpreiing inis requiremcnt.

Ohio

* Latin, 15; French, Spanish, or German, 20.

» Must include basic courses in chemistry and physics.

< Or basic courses in biology, zoology, and botany.

¢ Must include basic courses in physics, biology, and
chemistry.

* Well distributed among history, economics, sociology,
political science, and geography.

Oklahoma

* Or language arts.

* A maximum 6-hour deduction is allowed for appropri-
ate high school credit in meeting minor teaching as-
signment requirements. None allowed for certification;
the rule applies only to assignment outside the major
teaching field.
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TABLE 4 FOOTNOTES (continued)

<One college course is required in each subject taught.
A maximum of 3 s.h. may be deducted from the total
hours required for either intermediate algebra, solid
geometry, or trigonometry omitted in college because
of work completed in high school. Courses in basic
mathematics, business mathematics, and methods of
teaching mathematics are excluded toward mceiing the
above requiremcis.

< Distributed araong physical and biological sciences.

Oregon

* Required in each language taught.

® Must include 4 in chemistry.

< Must include 4 in physics.

2 Must include 6 in U.S. history, 6 in history of Western
or world civilization or equivalent courses, and work
in geography, economics, sociology, and political
science.

Puerto Rico
*No report for 1970. Requirements shown are carried
over from the 1567 Edition.

Rhode Island

* May include up to 3 s.h. of speech.

» Must include at least 18 in the specific area; remaining
6 may be in math or other sciences.

< Must include at least 6 each of biology, chemistry, and
physics; remaining 6 in math or science.

4 Must include at least 18 in history.

South Carolina
* Calculus must be included.

South Dakota

* At Jeast 10 in the science taught.

» With at least 3 each in zoology and botany.

<The preparation must be in at least two fields.

2 At least 5 in each subject taught, except American his-
tory, 8.

Tennessee

*Or 18 and 2 high school units.

b Must include three areus.

< Must include both biciogy and physical science.

4 Must inciude 12 of history and 6 each of sociology,
geography, economics, and government.

Texas

* The composite science and general science fields must
have major emphasis in biology and include at least
3-6 s.h. in chemistry, physics, and earth science.

® Must have major emphasis in history and include a.
least 3-6 s.h. in government, economics, geography,
and sociology.

Vermont

* Latin, 24; modern languages, 24 beyond the first-year
introductory course.

®Thirty in a scquential program, sfarting with analytics
or calculus.

58

< Thirty in chemistsy, physics, or biology, or 48 in sci-
ences, including at least 18 in each of two of
chemistry, physics, and biology.

4 Thirty in history, or 48 in social studies, including 182
in histor and one year of U.S. nistory.

Virginia

a Teachers of eighth- and ninth-grade arithmetic, con-
sumer mathematics, and basic mathematics only.

» Must include at least three ¢f the science fields.

< The credit distribution shall be history, 18; govern-
ment, i2; geography, 6; and economics, 6.

Washingtcn

» Graduates of Washington institutions now obtain a
provisional teaching certificate which is valid for teach-
ing K-12. This should not be interpreted to mean that
holders of these certificates have not met certain re-
quirements in major and minor subject fields. State
Board of Education accreditation of junior and senior
high schools is one of the controls which influence
assignment of teachers to their proper fields. Begin-
ning teacher assignments are limited to levels and sub-
jects recommended by the institution.

West Virginia

* A comprehensive field of 50 s.h., including English,
speech, and journalism, is the minimum requirement
for persons qualifying in 2 single area of specialization.

» Teachers of chemistry, physics, and biology are also
prepared to teach general science. Every science
teacher must have a foundation of 8 hours each in
chemistry, physics, and biology.

< Must include 24 of history and 6 each in government,
sociology, and geography.

Wisconsin

 With a minor of 22 in one subject and one full-year
course of at least 8 s.h. in the other three. Subjects
included are chemistry, physics, biology, and earth
science. A minimum of 6 s.h. of mathematics shall be
a prerequisite.

v With work in at least three sciences.

< At least 22 in history and one full-year course in
sociology, economics, political science, and social

geography.

Wyoming

2 Certificates usually are endorsed by fields since few
teachers in the state teach a particular subject for a
major poriion of the day. However, individual subject
endorsements are available for teachers with the re-
quired 24-30 sh. Minor teaching fields, are not en-
dorsed on the certificate. Accreditation enforces a
minimum of 18 in each minor taught.

b Six-hour deduction allowed for high school work if
proficiency is indicated in transcript of credits.

< Endorsement in science requires 30, including 8 each
in physics and chemistry and 12 in bioiogy.

4 Eight eack in physics, chemistry, and additional physi-
cal sciences.

¢ Eighteen of biological science and 6 of chemistry.
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TABLE 5 FOOTNOTES

LEGEMD: BR means the basic requirement for teachi-
ing a subject full time, for a major fraction of the school
day, cr in ihe highest classification of schools. MR means
the minimum 1equirement for teaching a subject part
time, for a miror fraction of the school day, or in the
lowest ciassification of schools. — means not reported.
AC means approved curriculum. B means a bachelor's
degree. M means a major; m means a minor. NR means
no requirement. VR means vocational requirement.

*The high school certificate is of the blanket type for
zcademic fields and, in some instances, for special
fields; authorized teaching fields are not endorsed on
the certificate. Waere requirements for teaching are
listed, these are enforced by the employing school offi-
cer or 2y accrediting regulations.

** Some states have separate certification for health

education. Check requirements in Chapter III or with
the respective state certification offices.

Arkansas

* Agriculture, home economics, and industrial aris are
checked by the state supervisor of the particular serv-
ice involved.

California

* Under the approved-program approach for elementary
and secondary teacher certification, Califormia will
accept the number of semester hours for the major,
minor, professional education, directed teaching, and
general education as required by the preparing in-
stitution for completion of its approved teacher edi-
cation curriculum. However, professional education
is not acceptable for a credential major or minor.

The standard clementary, secondary, and junior
college credentials require completion of an academic
major or minor. No minor is required if the major is
academic.

The standard elementary credential requires an aca-
demic major to authorize teaching of ali elementary
school subjects. With a nonacademic major, the holder
is restricted to teaching the subject matter areas listed
as majors and minors on the credential.

The holder of a standard secondary credential is
limited to teaching single subjects listed on the
credential, except by special resolution of the local
governing board with a report to the State Department
of Education.

The standard junior college credential major requires
a master’s, doctor’s, or other postgraduate degree ap-
proved by the State Board of Education in a subject
matter area (not professional education). No minor is
required if the major is in an academic subject com-
monly taught in the public junior college, but if de-
sired, it must consist of 20 sh. in a single subject or
academic interdepartmental group, including 12 upper-
division or graduate s.h. in one subject. With a non-
academic major, one minor is required consisting of 20
s.h. in a single academic subject, including 12 upper-
division or graduate, or 20 in an academic interdepart-
mental group, including 12 upper-division or graduate
in one subject. The holder is authorized to teach any
subjects listed as majors on the credential. Subjects
listed as minors may ve taught by resolution of district
governing board of trustees.

60

*Four ye..s of appropriate educaticn beyond high
school graduation or four years of approprialc success-
ful experience obtained after high school graduation in
the subject to b= named on the credential, or any com-
bination of experience and education. For a credential
authorizing teaching in an academic subject matter
area, the education shall be at the college or university
level.

Connecticut

* Business (commerce) is considered a secondary field.
(Secondary business education, 30 s.h.)

* For the provisional certificate, 18 in library science
and 17 in “bread cultural fields” (not defined); for the
standard certificate, 30 in library science.

 For teaching academic subjects customarily taught in
secondary schools in adult education classes, require-
ments are the same as for those for secondary school
subject preparation.

Delaware

* Grades 1-12.

* Plus 18 in professional education, or a valid teaching
certificate.

< A major in dramatic arts and speech, with a minimum
of 36 s.h.

4 Including one 3-s.h. course in directing if major teach-
ing assignment is in dramatic arts and speech. Mini-
mum of 16 s.h. if the area is taught as a minor assign-
ment.

 For adult basic education; B or three years of experi-
ence in a special field for general adult education.

Florida

* Major must be agriculture.

®With certification in English, 6.

€ High schooi graduation and 48 months of work experi-
ence, or institutional training and 24 months of ex-
perience.

Georgia

* Basic and minimum requirements refer to the listing of
fields on certificates.

® Bachelor’s degree from a college approved for training
teachers of vocational agriculture or vocational home

econumics.
¢ Included in the broad field of English.
4 For certification as teacher-librarian, 12.

Hawaii

* Plus a course in the teaching of agriculture.
® Not listed separately.

Idaho

* Endorsement also must be approved by the vocational
agriculture supervisor for vocational education.

* Endorsement also must be approved by the home eco-
norrics supervisor for vocational education.

Illinois

*If English major or minor, 8.

b Section 21-11, General Certificate. “The State Teacher
Certification Board may issue a general certificate for
part-time teachers of junior college and adult education
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TABLE 5 FOOTNOTES (continued)

subjects. Such certificate shall be for not more than
cight clock hours per week and the subject named in
the certificate. The requirement is proof that the appli-
cant is a recognized specialist in his occupational field
and that the employing board makes the request.”

fowa

* Jowa actually issues two authorizations: a general cer-
tificate and an approval statement. Special certificates
with the subject or service area endorsed thereon are
available in the following areas: art, industrial arts,
education of exceptionz! children, music, physical edu-
cation, and librarianship. These certificates require at
least 30 s.h. of preparation in ihe area endorsed
thereon. The holders of blanket certificates are also
required to have 30 s.h. of preparation in any arca just
named to which they devote more thar half-time, ex-
cept that no authorization for the education of excep-
tional children is given on less than 30 s.h.

* Nonvocational.

¢ Standards require 20 in the field, with some credit in
the subject taught, except that preparation in shorthand
and typewriting must include “advance preparation”
beyond the beginning course.

¢ The requirement is 6 when the teacher also has 20 in
English.

* For more than half-time service, a certificate endorsed
for librarianship is reqeizzd.

Kansas

* The requirement for vocational agriculture is higher.

*In the specific subject.

<The requirement for vocational home economics is
higher.

¢In English, including 6 in any subject taught in this
field.

¢ In secondary schools, 24 to teach vocal music plus 24
to teach instrumental music.

 Including at least one course each in public speaking,
theater, and discussion and debate, and one chosen
from among oral interpretation, speech correction,
and voice and diction.

*To teach adult credit courses, valid secondary certifi-
cate and subject and field qualifications as required
of instructors in accredited high schools.

Kentucky

* Specialization requirements for certification may be
completed under any one of four options (see below)
in accordance with the following definitions: Area of
concentration—concentration usually 48 sh., in ac-
cordance with an approved plan designed to insure
well-rounded specialization in the area. Major—mini-
mum of 24 s.h. in accordance with scope and sequence
appropriate for the subject; majors in English and in
certain approved combinations require 30 s.h. Minor
—minimum of 18 s.h. in accordance with scope and
sequence; a minor in English and in certain approved
subject combinations requires 24 s.h.

Specialization Option 1, an area of concentration.
Specialization Option 2, two majors. Specialization
Option 3, one major and two minors. Speciclization
Option 4, one major and one minor, when credit in
both is 48.

Where two numbers are listed, the first is for the
atea of concentration, the second for the major. Single
numbers refer to majors only.

Before a teacher with less than a minor of 18 can be
assigned to a subject, approval must be secured by the
local school superintendent from the kead of the
Bureau of Instruction of the State Department of
Education.

* Area in agriculture: completion of vocational agricul-
ture curriculum which includes a minimum of 60.

< Area in art: 48 distributed among drawing and paint-
ing, design, sculpture and ceramics, history and appre-
ciation of art, and methods.

2 Area in commerce (business education): 48 distributed
among business education subjects, with a degree of
specialization in one.

< Area in home economics: completion of vocationai
home economics curriculum which includes 48 s.h.

? Area in industrial arts: 48 distributed among general
shop, woods, metals, graphic arts, drafting, crafts, elec-
tricity and power, and transportation.

£ An approved minor in iibrary science is sufficient to
validate a provisional or standard teaching certificate
for librarianship until the standard iibrarianship cer-
tificate is obtained.

* Area in music: minimum of 48, including applied
music; music theory; conducting, 2; musicology; meth-
ods, 4; and electives. Each institution plans its own
course distribution.

! A teaching major or minor in a speech-dramatics com-
bination is issued, but a major is not recognized in
dramatics as an individual subject. A teaching minor
is issued in dramatics. A speech-dramatics combina-
tion must include 8 s.h. in the lesser of the two
subjects.

Louisiana

* Thirty-three gives authorization in health, physical,
and safety education; 20 gives authorization only in
physical education (including coaching).

®No official laws or minimum requirements for adult
education. By informal agreement, superintendents
employ teachers with regular certificates, or if they are
not available, at least individuals with college degrees.

Maine

* A valid general elementary or secondary certificate
may be endorsed to authorize service as a Jibrarian for
the particular level covered by the general certificate
when the applicant presents 18 s.h. in approved library
science. The regular school librarian’s certificate is
based on a bachelor’s degree from an approved pro-
gram for the preparation of school librarians.

Maryland

* Listed as business education.
* Included in English requirement.

Massachusetts

* All secondary certificates and special subject certifi-
cates have the same requirements: 18 in the major
field or fields (to teach full time) and 9 in minor
subject fields (authorized to teach minor fields up to
half-time).
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TABLE 5 FOOTNOTES (continued)

All secondary and special subject certificates are <pe-
cial certificates in that a certificate is issued for each
subject or field requested (assuming the applicant
meets all the requirements). Thus, an applicant who
qualifies in two major fields may apply fer and
receive two certificates, one for each field.

Minor fields are recorded in the office of the
Division of Teacher Certification anéd Placement but
are not recorded on the teacher’s certificate.

»Teachers in the adult civic education program arc re-
quired to have special certification by the Division of
Civic Education.

Michigan

3 Provisional certificates may be endorsed for K-12
subject matter.

Minnesota

* A major if over half-time is spent teaching a specific
subject, a minor if half-time or less.

* Approved college minor.

Missouri

* General.

¥ A person certificated in English may teach journalism
with 15 s.h. in journalism.

<In speech or dramatics, or both, with a minimum of
5 in the subject taught, plus 9 in other English which
must include 5 in composition.

Montana

2 May teach journalism with endorsement in English
and two or more courses in journalism.

*Ten s.h. in speech, plus certificate endorsement in
English; or certificate endorsement in speech.

Nebraska

2 BR is row an endorsement on the teaching certificate.

* Eighteen in the field, including preparation in each
subject taught.

New Hampshire

* Plus 6 in methods of teaching the specialty on the ele-
mentary and secondary levels.

b AC or 30 in the area, 6 in the subject taught.

< Twelve in the area, 6 in the subject taught.

4 Or bachelor’s degree, plus 6 in professional education.

New York

* Certification in high school English is needed to teach
journalism.

» No defined preparation is required. The applicant must
hold a regular public school teaching certificate or
have sufficient training and experience and the recom-
mendation of thc iuvcal superintendent of schools for
an adult education certificate.

North Dakota

* Majors and minors are shown on certificates. Place-
ment is enforced by accrediting regulations.

Ohio

2 Special certificates are issued only for art, library sci-
ence, music, physical education, speech, and hearing-
speech therapy.

*Fifty for a special certificate.

<Thirty for a special certificate.

4 Forty for a special certificate.
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Oklahoma

> Bookkeeping and clerical practice: MR, 26: BR, 18.
Business education: MR, 30; BR, 18.

* Instrumental and vocal music: MR, 46; BR, 18. In-
strumental music: MR, 40; BR, 18. Vocal music:
MR, 40; BR, 18.

Pennsylvania
2 Must hold a certificate.

Puerto Rico
3 No report for 1970. Requirements shown are carried
over from the 1967 Edition.

Tennessee

2 Program approved by State Board for Vocational
Education.

v valid for grades 1-12.

< Must include 12 distributed among introduction to
business, accounting, typewriting, business law, eco-
nomics, and business mathematics. Also, provision for
endorsement in individual areas.

4 Must be distributed with not more than 10 in one area
to apply on the minimum.

* Endorsement for teacher-librarian, 12.

f Public school music endorsement. Instrumental music,
42,

= Including health, 12, physical education, 12.

Texas

3 For vocational agriculture; when not vocational, 48.

v Art is considered a secondary field. For all-level en-
dorsement, 48, covering all areas in art education.

< Commerce (business education) is considered a sec-
ondary field and requires 24 for secretarial science.
The composite field covering all areas of business
education requires 48.

¢ For vocational home economics; when not vocational,
48.

* Speech is considered a secondary field. For all-level
speech-drama endorsement, 48 in the major areas in
speech and drama.

Utah

* Minimum for a single subject within the field.

Virginia

» Approved curriculum resulting in bachelor of science
in agriculture degree; sound background of agricul-
tural experience; preferably farm-reared.

» Must include design, drawing, painting, and graphics,
12; sculpture, 6; ceramics and crafts, 6; history and
appreciation, 6.

< An applicant may qualify for endorsement to teach
general office procedures, stenography, or bookkeep-
ing-data processing with 45 s.h. in the particular area.

¢ For subject endorsement in bookkeeping and account-
ing, basic business, data processing, or office systems
and procedures. Shorthand and typewriting endorse-
ment, 15 s.h.

¢ Applicant must qualify for the Collegiate Professional
Certificate by completing approved curriculum lead-
ing to the bachelor’s degree. Subject content: 9 s.h.
each in family and child development; housing, home
furnishing and equipment; foods and nutrition; cloth-
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TABLE 5 FOOTNOTES (continued)

ing and textiles; family economics and home manage- culture, 45; home economics, 40; industrial arts, 52;
ment. music, 47. The teacher of a special subject would find
it difficult to secure a satisfactory position without

Washington holding a special ceriificate.

*Valid for grades 1-12.
< Approved by the supervisor of vocationzal education on
an individual basis.

* Graduates of Washington institutions now obtain a
provisional teaching certificate which is valid for teach-
ing K-12. This should not be interpreted to mean that
holders of these certificates have not met cerfain re- Wisconsin

quirements in fields cf concentration or in major and 2 No teacher may continue to teach a special subject
minor subject fields. State Board of Education accred- with less than a major of at least 34 s.h. (exceptions:
itation of junior and senior high schools is one of the journalism, library science, and speech).

controls which influence assignment of teachers to ]

their proper fields. Beginning-teacher assignments are  Wyoming

limited to levels and subjects recommended by the 2 Certificates .ually are endorsed by fields since few
institution. teachers in ti:e state teach a particular subject for a

major portion of the day. However, individual subject
endorsements .i7e available for teachers with the re-
quired 24 or 3¢ s.h. Minor teaching fields are not en-

® On recommendation of the school district.

West Virginia dorsed on the certificate. Accreditation enforces a
* Endorsements in a single subject are given for the fol- minimum of 18 in each minor field taught.
lowing fields if specified requirements are met: agri- ¥ Must be part of the English endorsement.
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TABLE 6. — MINIMUM REQUIREMENTS IN DEGREES AND SEMESTER HOURS

FOR ADMINISTRATIVE CERTIFICATES*

Elementary School Secondary School
State Principais Principals Superintendents

1 2 3 4
Alabama M M M
Alaska M M M
Arizona M+24 M+24 M+30
Arkansas M M M+30
California 6 years® 6 years® 7 years®
Colorado M€ M¢ M+30
Connecticut M+ 15° M+ 15° M+30
Delaware M M M + 30, or 60
District MTNe) MiNe) Mf (NC)
Florida M M NC
Georgia M8 MS ME
Hawaii M+20 M+20 M+20
Idaho M M M
Illinois MP Mh M + 30"
Indiana M’ M Ed. Sp..
Iowa M M M + 30
Kansas M+6 M+6 M+ 30
Kentucky M+15 M+ 15K M +30
Louisiana M M M
Maine B+6 B+6 M
Maryland M™ M™ M+ 30
Massachusetts B+3" B+ 3" B+15"
Michigan NC NC NC
Minnesota M° M° M+ P
Mississippi M M M
Missouri M M M + 309
Montana M M M
Nebraska M’ M’ M’
Nevada M M M+ 15
New Hampshire M M M+ 30
New Jersey M M M
New Mexico M* M* M*
New York M! M! M +30
North Carolina M®V ¥ b M
North Dakota M M M
Ohio M M M+ 30
Oklahoma M"Y MY MY
Oregon M+22 M+ 22 M+30
Pennsylvania M+15 M+ 15 M + 40"
Puerto Rico B+ 30¥ B + 30" B + 30¥
Rhode Island M? M? M?
Couth Carolina M M M+1yr
Soath Dakota M M M
Tenu~ssee M M M
Texas - M+30 M+ 30 M+ 30
Utah M+ 30 M+ 30 M+ 30
Vermon+ B+ 18 M M
Virginia M* (NC) M*? (NC) M + 30%*(NC)
Washington M+ 14 M+ 14 M+ 30
West Virginia M M M + 30°°
Wisconsin B Mee M
Wyoming Mmad mdd M + 1599
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TABLE 6 FOOTNOTES

LEGEND: B means completion of the bachelor’s
degree. M does not necessarily mean that completion of
a master's degree is required; in some instances it means
completion of five college years of specified preparation.
Ed.Sp. means specialist in education (six years). NC
means no certificate issued.

# Professional requirements listed are the basic require-
ments for degree or lowest regular certificates. Some
variation from the professional requirements as stated
in this table may be found in the requirements for
specific certificates listed for the respective states in
Chapter III.

* Standard Supervisory Credential requirements for serv-
ice as elementary or secondary principal include a
master’s or other acceptable postgraduate degree in an
academic subject matter area or a master’s or other
acceptable postgraduate degree in a nonacademic area
and completion of an academic major (12 sh. of
upper-division or graduate work).

"Standard Administrative Credential requirements for
service as superintendent include a master’s degree in
an academic subject matter area or an acceptable
doctor’s degree. If the doctorate is not in an academic
area, completion of a 24-s.h. academic major (upper-
division or graduate work) or approval by the State
Board of Education is required.

°With a major in elementary school administration.
There is some movement toward M 4 15.

4 With major in secondary school administration. Likely
to move to M -~ 15 by September 1, 1970.

*For initial (provisional) certificate as intermediate
administrator and supervisor; M 4 30 for standard.

f A master’s degree is required for the position but D.C.
does not issue administrative certificates.

* Provisional certification is granted on the basis of the
T-4 certificate (bachelor’s degree) plus 6 hours of
appropriate graduate study.

* Hlinois issues an Administrative Certificate which has
three endorsements: General Supervisory for super-
visors and curriculum directors; General Administra-
tive for principals and assistant superintendents; and
Superintendent. The first two require a master’s degree
in an approved program with some specific require-
ments and two years of teaching. The superintendent
endorsement requires graduation from an approved
sixth-year program, or a doctor’s degree, with some
specific requirements and two years of teaching and
two years of administration or supervision.

' Valid for five years; an additional 30 s.h. is required
for renewal.

I NCATE-approved sixth-year program.
¥ Effective September 1, 1970.

! Master's degree including or plus 18 s.h. in profes-
sional education.

™ Effective September 1, 1972, an additional 15 hours
of graduate credit will be required.

* Principals: Teaching certificate at appropriate level
plus 3 s.h. in appropriate supervision or administra-
tion. Superintendent: Teaching certificate plus 6 s.h.
in elementary education, 6 in secondary education, and
3 in school administration.

“ Masters degree or partial completion of a specialist’s
program.

® Master's degree plus 16 graduate s.h. (partial comple-
tion of specialist’s degree program) for a standard
certificate; specialist’s degree for the professional
certificate.

7 Sixth-year NCATE-approved graduate program deal-
ing with the superiniendency.

¥ Master's or 36 graduate s.h. toward completion of an
approved sixth-year program for the Standard Ad-
ministrative and Supervisory Certificate; completion of
the sixth year for professional certification. The pro-
visional certificate, which requires verification of status
in an appropriate graduate program, cannot be en-
dorsed for superintendents.

* Including 20 s.h. in administration.
* Master’s or 30 s.h. of graduate study.

“One certificate issued to principals in elementary and
secondasy -~ hools,

¥ Opticaal sixth-year program.

™ For a provisional certificate; an additional 16 and
30 s.h. of graduate credit required for a standard
certificate for principals and superintendents respec-
tively.

* Doctorate or 70 s.h., including the master’s degree.

¥ Puerto Rico did not report for 1970. Requirements
shown are carrizd over from the 1967 Edition.

* Master’s degree or 36 graduate s.h.

3 No separate administrative certificate is issued, but
the master’s degree is required for endorsement for
all three fields. Superintendents must have 60 hours
of graduate work.

" Effective September 30 1970.

““ For elementary principals in schools of 6-10 teachers,
a bachelor’s degree and a course in administration; in
schools of 11 or more teachers, a master’s degree with
16 graduate s.h. in specified education courses. For
secondary principals, a master’s degree with specified
courses in education. For superintendents, a master’s
degree with specified courses.

¢ For initial certification. Standard certificate for princi-
pals, M--15; for superintendents, M-30.
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TABLE 7. — TYPES OF SCHOOL PERSONNEL REQUIRED BY STATE LAW
OR REGULATION TO HOLD CERTIFICATES

State

Public School

Private and Parochial School

Nursery
Teachers

liindcrgurtcn
Teachers

Elementary
Secondary
Teachers
Junior

Teachers
School

Teachers

Teachers

Teachers
Nursery

Teachers

Kindergarten

Teachers

dlementary

School

Teachers

Secondary
S_chool
Teachers
I'eachers
Teachers
College

Junior
College

Teachers

| School

W

& | School

W

on| College

< | College

oo | School

O

S

—
—t
—
[IN]

—
w

Alabama
Alaska
Arizona
Arkansas
California
Colorado
Connecticut®
Delaware
District of Col.
Florida
Georgia
Hawaii

Idaho

Illinois
Indiana

lowa

Kanszs
Kentucky
Louisjana
Maine
Maryland
Massachusetts
Michigan
Minnesota
Mississippi
Missouri
Montana
Nebraska
Nevada

New Hampshire
New Jersey
New Mexico
New York
North Carolina
North Dakota
Ohio
Oklahoma
Oregon
Pennsylvania
Puerto Rico!®
Rhode Island
South Carolina
South Dakota
Tennessee
Texas

Utah
Vermont
Virginia
Washington
West Virginia
Wisconsin
Wyoming

HoR KR

LRI

-}

>
-)

- b T I ]
w

LT

XXX_NXXXXXXXXNX
(-]

LR TR I

=)

XXXXXXXXXXXXXXXXXXXX><XXX)‘-XXXXXXXXXXXXXXXXXXXXXXXXXXX

LR I I I R e e R R R R R R E R EEEEE

10

14

13

15

19

18

b

»
—

X“X b X_N

bl
—

X

b

HoR R M
Pt

[

ERIC

s




(L AT vy e

o

i oo A

WAL Yo fih3 b xpen ton

e

AL I P g i

SRR Ay T T & T TR R T R e T Narm N e 2 B TRl T R TR S RO T S R -7 S TR T LA s ST e MR T B TR

fuzd RS AE TR OSSR S T BT TR TR TeRdimotes TR st g wy T S TEDRT TR, #57

B T TS FLTET s R e

TABLE 7 FOOTNOTES

*If accreditation is desired; or in Connecticut, if the
school wishes state aid based on the number of teach-
ers of nonreligious subjecis.

= Children's Center Permit required.

3 Nor.certificated teachers who hold a master’s or doc-
tor’s degree in an academic subject field may be em-
ployed in junior colleges for an aggregate total of
three years without holding a credential, after which
they must be regularly certificated.

¢ Applies to state institutions operating education pro-
grams.

*No longer under D.C. Board of Education-Higher
Education.

¢ A certificete is available.

* Refers now to preschool through grade 6.

* In parochial schools.

° Certificates are issued upon request to nonpublic
school teachers who meet requirements.

*Only in junior colleges operated by a local school
committee; at present there are only two.

*In private schools only.
2 Refers to kindergarten through elementary.

B Rules of the Department of Health in New York City
require that professional staff of a private nursery
school hold state teaching certificates. State voluntary
registration of private nursery schools requires the
staff to be certificated.

* Only if teaching in the campus schGol.

* A new law allocates public funds for nonpublic school
teachers, who must be certificated within five years.
Certificates now are issued upon request to teachers
who meet requirements.

 Puerto Rico did not report for 1970. Requirements
shown are carried over from the 1967 Edition.

¥ Nonpubic elementary teachers who apply for salary
supplements authorized by the 1969 legislature must
be certificated.

* An approved kindergarten must employ teachers who
hold professional elementary teaching certificates.

2 Rules of the Department of Public Welfare require
the principal teacher in a private or parochial nursery
school to have a license attesting to the meeting of
state qualifications.
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TABLE 8. — GENERAL REQUIREMENTS FOR TEACHING CERTIFICATES

e o e heea s A rns o b e e e e

Oath Recom-
of mendation ree General
Alle- Must (College Required | Health
UsS. giance Secure or Minimum for Certifi- Chest Special
State Citizen- or Employ- | Employing| Age Certifi- cate X-ray Course
ship Loyalty ment Officer) {Required cate Required | Required | Required
1 2 3 4 5 6 7 8 9 10
Alabama No No No Yes 17 $ 200 No Yes No
Alaska Yes No No No 18 5.00 No No No
Arizona Yes Yes No Yes! 18 8.00 No Yes Yes?
Arkansas No No No Yes 18 None Yes Yes No
California Yes?3 Yes No No 18 $20.00 Yes No Yes?
Colorado No Yes No® Yes None 5.00 No No No
Connecticut Yes No No Yes 18 None No No Yes®
Delaware No Yes’ Yes8 Yes None None Yes Yes® No
District of Col. Yes Yes No Yes None None Yes Yes No
Florida Yes Yes No Yes 200 $10.00 Yes No No
Georgia No No No™! Yes None None No No No
Hawaii No No No No None None No No No
I1daho Yes'? No No Yes 18 $10.00 No No No
Illinois Yes Yes'? No No™ 19 13.00| No No Yes'6
Indiana No Yes No Yes None 5.00 Yes No No
Towa No No No Yes 18 2.00 No No Yes!?
Kansas No Yes No Yes None 5.00 No No No
Kentucky No No No Yes 18 None No'® No'® No
Louisiana No No No Yes None None No No Yes!?
Maine No No Yes? Yes 17 None No Yes?! No
Maryland Yes No Yes Yes? 18 None No No No
Massachusetts Yes*3 No No No None None Yes No No
Michigan Yes?* Yes No Yes 18 None® No No No
Minnesota No No No Yes None S 5.00 Yes No No
Mississippi Yes Yes No Yes 18 None Yes No No
Missouri No No Yes26 Yes None None Yes No No
Montana Yes?’ Yes No Yes 18 $ 2.002| Yes Yes? No
Nebraska Yes Yes No Yes None 8.00 No No No
Nevada Yes3! Yes No Yes 18 3.00 Yes Yes Yes?
New Hampshire No Yes Yes Yes None None No No No
New Jersey Yes Yes No No i8 $ 5.00 No No No
New Mexico Yes No No Yes 18 1.00 Yes Yes No
New York No* No* No No 18 5.00 No No No
North Carolina No No No Yes 18 None No No¥ No
North Dakota Yes Yes No Yes 18 S3.-S5. No No No
Ohio No No No Yes None S 2.00 No No No
Oklahoma Yes¥ No Yes® Yes None 1.00 Yes No Yes®
Oregon Yes No No Yes 18 5.00 No No No
Pennsylvania Yes® No No Yes 18 None Yes No No
Puerto Rico™ Yes Yes Yes No 18 None Yes Yes No
Rhode Island Yes¥ No No Yes 19 None Yes No No
South Carolina Yes No No Yes 18 None Yes Yes No
South Dakota Yes Yes No Yes 18 $§5.-§10. No No No
Tennessee No No No Yes 18 S 2.00 No No No
Texas Yes Yes No Yes 18 $2.-S3. No Yes Yes®
Utah No No No Yes None None No No No
Vermont No Yes Yes# Yes 19 None No No No
Virginia Yes No Yes® Yes 18 None No No No
Washington Yes* No No?¥ Yes 18 S 1.00 Yes Yes Yes®
West Virginia Yes No No Yes 18 None No No No
Wisconsin No No No Yes None $ 5.00 Yes¥ Yes® Yes¥
Wyoming Yes®! No Yes Yes None None Yes No YesS2
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TABLE 8 FOOTNOTES

! Out-of-state applicants.

= Arizona and U.ZS. Constitutions.

3 Fiiing for declaration of intention will qualify for
citizenship.

4If the requirement was not met at the time of initial
certification, a course or examination in the U.S.
Constitution is required for renewal of the standard
elementary, secondary, and juniur college credentials.

s Except for vocational and some special service certifi-
cates.

¢ U.S. history (or acceptable equivalent).

*For state employment, not certification.

* Except for graduates of Delaware colleges.

* Not prerequisite but required by law sometime during
the first year and each year of employment.

1 Or bachelor's degree from an accredited institution.

" Evidence of employment is required for issuance of
the temporary four-year certificate based on the bache-
lor's degree, unless the applicant has been certificated
previously in Georgia.

3 Or first papers.

3 An oath is required before teaching is begun but not
before issuance of the certificate.

" The administrative certificate is issued only to gradu-
ates of approved programs and requires recommenda-
tion of the institution.

3Total fee includes $10 for evaluation of credentials
and entitlement: $3 for issuance and registration.

* American history and/or government.

% American history or government.

» Must be filed with employing board of education, not
the State Department.

» American history, biological and physical science;
Louisiana history for elementary teachers only.

* Required only of out-of-state, initial applicants who
apply under reciprocity.

' Not required for certification, but the law requires
a chest x-ray every two years; responsibility cf
employing superintendent.

Z Recommendation of employing officer.

3 A noncitizen may obtain a temporary certificate, valid
six years, to teach his native language provided he
meets all other certification requirements and presents
a certified copy of his declaration of intention to be-
come a citizen and a school committee requests it.

# For permanent or continuing certification only.

= Out-of-state applicants are charged a fee of $3 for
investigation of credentials.

% Qut-of-state applicants.

# Provisional certification may be granted to a non-
citizen if requested by the employing district.

= A registration fee of $2 is charged for initial certifica-
tion and $2 for each year of validity.

= Can use Mantoux test.

> Provisional certificates may be issued to exchange
students or other qualified aliens if there is a demon-
strated need for their services.

21 Or have filed declaration of intention.

= Nevada school law and Constitution and U.S. Con-
stitution (by credit or examination).

= A provisional certificate may be issued to a noncitizen
provided all other requirements for the certificate are
met. For permanent certification, the applicant must
be a U.S. citizen or have filed a declaration of in-
tention and meet all other requirements for the per-
manent certificate.

3¢ Required of aliens eligible for a teaching permit.

= Required for employmenti but not for certificate.

»Or declaration of intention.

¥ Or first papers.

3 For temporary certificate only.

» Oklahoma history (credit or examination) and 6 s.h.
of American history and government.

% May be waived for exchange and foreign language
teachers. Others who sign a statement of intention to
become a U.S. citizen may be eligible.

“ No report for 1970. Information here is carried over
from the 1967 Edition.

* May be waived when a noncitizen applicant has not
been a resident for the period required to apply for
citizenship provided employment is not contrary to
law; waiver may not be extended beyond the normal
period required to obtain citizenship.

“ Texas and federal governments; one year to complete
(may be satisfied by examination).

* Required of nonresidents.

* Graduates of Virginia institutions may receive certifi-
cates without employment.

* Or declaration of intention.

" Required of nonresidents.

“ Washington state history and government or Pacific
Northwest history and government are required of
social studies majors and teachers recommended for
all elementary grades or for intermediate grades.

“ Health certificate must be filed with the employing
board of education, not with the State Department.

“ Cooperatives required of teachers of economics, social
studies, and agriculture; conservation required of
teachers of science and social studies.

* Or first papers.

*U.S. and Wyoming Constitutions (may be satisfied by
credit or examination).
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TABLE 9. — ALLOCATION OF CERTIFiICATION AUTHORITY. W.TH LIMITATIONS,

AND APPROVAL OF INSTITUTIONS FOR TEACHER EDUCATION
Certification Authority Approval
Vested in: Authority ,
for Teacher
State State Education .
State Board Limitations of Authority Programs ;
Legislature Board 2nd Other Specified by Law Vested in X
Agencies State Board i
3
1 2 3 4 5 6 y
Alabama x Age Yes ,
Alaska b Age: citizenship No H
Arizona x Age; citizenship; US. and Arizona Constiturions; chest Yes ;
X-ray; oath H
Arkansas X Age; health certificate; x-ray Yes
California x! x! X3 Age: citizenship: degree; oath; evidence of identification Yes
and good moral character
Colorado x3 x3 None Yes
Connecticut b None Yes
Delaware x4 x3 Oath; also sec Footnote No. 5 Yes
District of Col. b3 Age; citizenship No :
Florida x Age; citizenship; health certificate; charactes certificate; Yes
recommendation by graduating institution: oath
Georgia X None Yes?
Hawaii X Hold to ideals of democracy:; knowledge of American history Yes ’1
and institutions; ability to read, write, speak English j
Idaho X Age; citizenship; graduation from 4-year high school or Yes
cquivalent course
Illinois X x8 x° Age; citizenship; pass course in U.S. history or government; Yes
good health: good character; general educational qualifi-
cations
Indiana X b3 Pay taxes; pass physical examination; oath Yes
lowa b3 Age; physically competent and morzlly fit Yes
Kansas X -1 Sce Footnote No. 11 Yes
Kentucky x12 - Age; good moral character Yes!3
Louisiana b3 None Yes
Maine x4 Age; evidence of good moral character Yes
Maryland X . Citizenship Yes't 4
| Massachusetts X x'6a Citizenship; good health; sound moral character; bachelor’s Yes .
i degree or graduation from approved normal school; also :
see Footnote No. 17 T
Michigan X Age Yes i
Minnesota X None Yes
Mississippi X None Yes ol
Missouri x!8 x!8 General health certificate Yes
Montana b Agc;cilizcnship;19 oath; health certificate Yes
Nebraska X X Maximum required for initial certificate Yes
; Nevada X Age; citizenship; oath; U.S. and Nevada Constitutions; Yes
: Nevada school law
New Hampshire X None Yes
New Jersey X Age; citizenship; examination in physiology and hygiene; Yes
oath
New Mexico X Age; citizenship; health certificate Yes
New York X x® Age Yes ;
North Carolina X Age Yes 3
North Dakota X x2 Age; citizenship; oath No .
Ohio X None Yes iz
Oklahoma X _2a Graduation from approved 4-year institution Yes E
Oregon X Age; citizenship; academically, physically, and morally fit Yes
Pennsylvania X = Minimum degree required; age; citizenship;® good moral No ;
¢ character; mental and physical health; no use of narcotic §J?
: drugs or intoxicating beverage; no major physical disability Ry
i Puerto Rico®* X Age; citizenship; physically able to practice; also see Foot- No %
note No. 24 K
Rhode Island X None Yes E
i South Carolina X None Yes :
South Dakota X Age; citizenship; oath Yes®® ‘;
Tennessee X Age Yes z
{ Texas X Age; citizenship; oath; Texas and U. S. Constitutions; moral Yes £
| character certified; ability to speak and understand English
; Utah b3 None Yes 7
: Vermont X Age Yes v
! Virginia b3 Age; citizenship; degree; physical and moral fitness Yes -3
i Washington X Age; citizenship; health czrtificate; Washington State history Yes F
! and govcmmcnt% 3]
. West Virginia X Age; citizenship; mental, moral, emotional fitness; college Yes 4
! graduation
! Wisconsin x¥ None Yes® 4
§ Wyoming X Wyoming and U.S. Constitutions Yes ?
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TABLE 9 FOOTNOTES

! General requirements for credentials were defined by
legislative enactment.

*County boards may issue student-teaching and 120-
day interim certificates; Governing Board of Com-
munity Colleges formulates standards for public juaior
college certification.

* Authority is usually delegated to the Colorado Siate
Board of Education, except for statutory provision.

‘The City of Wilmington, which issues its own certifi-
cates.

“The professional status certificate was established by
law.

¢ Upper age, 50.

“The Georgia State Board of Education provides for
the establishment of siandards and courses of study
for the education of teachers, the approval of insti-
tutions offering satisfactory planned programs, and the
certification of the graduates.

*Refers to the Illinois State Teacher Certification
Board, which is appointed by the State Superintendent
of Public Instruction. (County superintendents must
sign all certificates before issuance is complete.)

®The Chicago Board of Education certifies its public
school teachers.

*The Board approves on recommendation of the state
superintendent.

" Must grant a certificate to B.S.E. graduates of the
three state colleges.

'* State Board, upon recommendation of the Kentucky
Council on Public Higher Education, which is the
legal agency.

* The function is performed by the Division of Teacher
Education and Certification.

M Statutes vest certification authority in the Commis-
sioner of Education; in practice, the Maine State
Board approves regulations upon recommendation of
the Commissioner.

** Baltimore City is excepted by law from state certifica-
tion and certain other state requirements. State regu-
lations apply to all other areas of Maryland.

* The Maryland State Board of Education approves
institutions for teacher education. The Board acts on
the recommendation of the State Superintendent, who
in turn secures information through the Division of
Certification and Accreditation of the State Depart-
ment of Education.

' Massachusetts :tatutes authorize appropriate bureaus
t0 approve vocational and citizenship teachers and
teachers of the blind and emotionally disturbed.

¥ Requirements as to semester hours, etc., may not
become effective until three years afier their promul-
gation by the Board of Education.

The Missouri State Board of Education has broad
powers. Also, sevzn state colleges, Lincoln University,
and the Universitv of Missouri grant their own teach-
ing (life) certificates to their B.S.E. graduates. County
superintendents are authorized to issue third-grade
(one-year) certificates by examination.

» A Montana provisional cenificate may be granted to
a noncitizen if requested by the employing district.

* Buffalo and New ‘York City are empowered to issue
certificates to their teachers, based on minimum stand-
ards established by the Commissioner of Education.

* Diplomas of graduvates in education from state col-
leges are accredited as certificates.

**The new Profession~] Standards Board will serve in
an advisory capacity.

=Emergency certificates are issued by the county or
district superintendent’s office for a limited time; other-
wise, authority is not shared. Interim college certifi-
cates are requested by the county and district superin-
tendents.

= Citizenship requirement may be waived for exchange
and foreign language teachers and those who file a
declaration of intention to become a citizen.

=2 Puerto Rico did not report for 1970. Information here
is carried over from the 1967 Edition.

*Law establishes minimum academic requirements for
all certificates.

*The University of South Dakota performs this func-
tion for junior colleges.

* Teachers recommended for all elementary grades (ex-
cept one subject throughout) and for intermediate
grades; all teachers of social science subjects, ele-
mentary and secondary.

% Wisconsin has no state board; authority is placed with
the state superintendent.

# Authority is delegated to the state superintendent.
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Chapter 1l

CERTIFICATION REQUIREMENTS FOR TEACHERS, SUPERVISORS,
ADMINISTRATORS, AND SPECIAL SCHOOL SZRVICE PERSONNEL

The materials in
this chapter are arranged by states and terriicries
in alphabetic order. In each case the general re-
quirements which apply to all certificates are given
first; they are not repeated for each certificate
which foilows. To conserve space ii hias been
necessary to omit minor details relating to certifi-
cate renewal and conversion and to present the
requirements of some of the specialized certificates
and those with substandard requirements in out-
line form. Detailed requirements for these may
be had by writing to the director of certification or
other administrative unit, whose name and address
is given for each state.

Certain requirements and practices were found
to be so common that it seemed uneconomical of
space to repeat them. The following are of this
type:

1. Most states set forth their course require-
ments in semester hours (s.h.) of credit. A few
states use quarter hours (q.h.). Where the word
“hours” is used alone in this Manual, it means
semester hours.

2. All states require that credits and degrees
presented as a basis for certification be from insti-

tutions approved by some official accrediting body.
Each state sets its own standards regarding the
institutions whose credits and degrees it will honor.

3. Where credit hours or experience are set
forth as conditions for certificates or renewals,
ihere is an implicd rcsponsitility for the applicant
to validate the credit or experience by transcript,
signed statement, or other appropriate means.

4. Practically all states expect appilicants to use
official state forms in applying for a certificate. It
would be wise to write the state director of certifi-
cation for the official application form.

5. Several states specify that fees for granting
certificates must be paid by money order or cash-
ier’s check. Applicants should remit by one of
these two means.

6. All requirements were in effect January 1,
1970, unless otherwise specified.

7. Statements in this chapter concerning ac-
creditation of institutions refer to state (state
department of education or comparable agency),
regional (one of the six regional accrediting associ-
ations), or national (National Council for Ac-
creditation of Teacher Education).

Alabama

State Certification Officer. W. Morrison Mc-
Call, Director of Teacher Education and Certifi-
cation, State Department of Education, Montgom-
ery, Alabama 36104.

General Requirements. Minimum age, 17. Fee,
$2 for all certificates and renewals. Class B cer-
tificates are issued for a term of eight years and
are renewable on 8 hours of graduate or under-
graduate credit or four years of use of tlre certifi-
cate. Class A certificates are issued for ten years
and are renewable on 8 graduate hours or five

years of use. Class AA certificates are issued for
twelve years and are renewable on 8 graduate
hours or six years of use. Certificates are required
of administrators, supervisors, special school serv-
ice personnel, and teachers in public or private
elementary and secondary schools. They must be

recorded in the office of the county or city super-
intendent of schools,

Credentials To Accompany Application. State-
ment of age, transcript on official state forms,
recommendation of preparing institution or last

employer, and social security number.
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CERTIFICATES AND REQUIREMENTS

Administrators

1. CLASS A SUPERINTENDENT-PRINCIPAL PRO-
FESSIONAL. Requirements: Eligibility for a Class B
Professional certificate; completion of an NCATE-
approved program for administrators, or a mas-
ter's degree with 18 hours of resident graduate
credit in such areas as foundations of education,
school organization and administration, curricu-
lum development, supervision, and school finance;
three years of teaching or administrative experi-
ence during the five years preceding application.

2. CLASS AA SUPERINTENDENT-PRINCIPAL PRO-
FESSIONAL. Requirements: Eligibility for Class B
or Class A Professional certificatz; completion of
a two-year NCATE-approved graduate program,
or a master’s degree plus 30 hours in advanced
study in curriculum development, school law, pub-
lic finance, schooi plant, research, personnel ad-
ministration, and school administration.

3. CLASS A SUPERVISOR PROFESSIONAL. Issued
with endorsement for supervision of instruction or
attendance in elementary and/or high school. Re-
quirements: Eligibility for certificate 5 or 8; mas-
ter’s degree; 8 graduate hours in supervisicn, or
for attendance supervisor, 8 in social work, school
attendance, and related subjects; three years of
experience as a teacher, supervisor, or administra-
tor during the five years preceding application.

4. CLASS AA SUPERVISOR PROFESSIONAL. Re-
quirements: Eligibility for certificate 3; completion
of an appropriate sixth-year graduate program.

Teachers: Elementary and Secondary

5. CLASS B ELEMENTARY PROFESSIONAL.! Valid
for teaching grades 1-6. Requirements: Bachelor’s
degree from an in-state or NCATE-approved
program, or bachelor’s degree including general
education, 59 (English, literature, and speech, 14;
social science, 18, with 3 in each of three areas
chosen from history, economics, political science,
sociology, cultural anthropology, and geography;
science, 12, with a full-year course in either bio-
logical or physical science and credit in the other;
mathematics, 3; psychology, 3; art, 3; music, 3;
health and physical education, 3); professional
education, 27 (including human growth, develop-
ment, and learning, 3; principles, philosophy, and
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foundations, 3; materials and methods, 6; student
teaching, 6).

6. CLASS A ELEMENTARY PROFESSIONAL.! Re-
quirements: Eligibility for certificate 5; master’s
degree in elementary education.

7. CLASS AA ELEMENTARY PROFESSIONAL.! Re-
quirements: Eligibility for certificate 6; completion
of a sixth-year program.

8. CLASS B SECONDARY PROFESSIONAL. Valid
for teaching grades 7-12. Requirements: Bach-
elor’s degree from an in-state or NCATE-
approved program, or bacheior’s degree including
generai educaiion, 44 (English, litcratuic, and
speech, 14; social science, 12, with 3 in each of
two areas chosen from history, economics, politi-
cal science, sociology, cultural anthropology, or
geography; science, 12, with a full-year course in
either biological or physical science and credit in
the other; mathematics, 3; psychology, 3); pro-
fessional education, 21 (including human growth,
development, and learning, 3; principles, philoso-
phy, and foundations, 3; materials and methods in
major or minor, 3; student teaching in major or
minor, 6); specialization, 24-30 in the major (ex-
cept agriculture, 50; home economics, 42 if minor
is in home economics, 45 if not; distributive edu-
cation, 33 and one year of work experience; trades
and industries, 24 and three years of work experi-
ence) and 18 in the minor.

9. CLASS A SECONDARY PROFESSIONAL. Re-
quirements: Eligibility for certificate 8; master’s
degree, including 6 hours each in the teaching field
and secondary education.

10. CLASS AA SECONDARY PROFESSIONAL. Re-
quirements: Eligibility for certificate 9; completion
of a sixth-year program.

11. cLASS B ELEMENTARY-SECONDARY PROFES-
SIONAL. Valid for teachers of art, industrial arts,
health and physical education, music, or speech,
and for persons performing special services such
as librarian, speech therapist, speech correction-
ist, guidance counselor, or recreation director,
grades 1-12. Requirements: Bachelor’s degree
from an in-state or NCATE-approved prograi,
or bachelor’s degree including general education,
44 (same as certificate 8); professional education,

1 May be endorsed for nursery school or kindergarten,
or both, with appropriate credit.
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21 (human growth, development, and leaming, 3;
principles, philesophy, and foundations, 3; mate-
rials and methods, 4; student teaching, 6; electives,
5); specialization, 24-30 in the major and an
academic minor of 18.

12. CLASS A ELEMENTARY-SECONDARY PROFES-
SIONAL. Requirements: Eligibility for certificate
11; master’s degree, including 6 hours each in the
special field and professional education.

13. CLASS AA ELEMENTARY-SECONDARY PRO-
FESSIONAL. Requirements: Eligibility for certifi-
cate 12; completion of an appropriate sixth-year

program.

Special School Service Personnel

14. CLASS A COUNSELING AND GUIDANCE PRO-
FESSIONAL. Requirements: Eligibility for Class B
Professional certificate; two years of successful
teaching experience; master’s degree in approved
curriculum, including at least 18 hours in philoso-
phy, organization, and administrative relationships
of guidance services, appraising, assessing, and un-
derstanding the individual, individual counseling,
educational and occupational information, and
group guidance procedures.

15. CLASS AA COUNSELING AND GUIDANCE PRO-
FESSIONAL. Requirements: Eligibility for certifi-
cate 14; completion of a sixth-year program, in-
cluding supervised practice.

16. CLASS A SCHOOL PSYCHOLOGIST PROFES-
SIONAL. Requirements: Master’s degree; eligibility
for a Class B Professional certificate; two years of
successful teaching experience; 27 hours in such
areas as human growth and development, person-
ality assessment, group dynamics, and social psy-
chology, testing and counseling practicums, group
testing, individual testing, statistics and research
methods, special techniques in counseling, guid-
ance, and psychotherapy, and proficiency in ad-
ministration and interpretation of intelligence tests.

17. CLASS AA SCHOOL PSYCHOLOGIST. Require-
ments: Eligibility for certificate 16; completion of
a sixth-year program in clinical or school psychol-
ogy, including practicums.

18. CLASS B SPECIAL EDUCATION PROFES-
SIONAL. Requirements: Eligibility for Class B
Professional teaching certificate; a survey course

in education of exceptional children, 3; area of
endorsement as follows:

a. MENTAL RETARDATION. Nature, needs, and
psychological tests for mentally retarded, 3; mate-
rials, methods, and curriculum, 3; electives, 6
(including 3 each in two areas chosen from arts
and crafts for atypical children, adapted physical
education, multiple deviations, language develop-
ment, and student teaching).

b. PHYSICAL DISABILITY. Medical aspects of
crippling and special health conditions, 3.

C. MULTIPLE DISABILITIES (including cerebral
paisy). Same as a and & combined, except cne
elective, 3.

d. PARTIALLY SEEING. Educational prccedures
for partially seeing children, 3; anatomy, physiol-
ogy, and hygiene of the eye, 1-3; student teach-
ing, 3.

e. BLIND. Nature and needs of blind children,
3; educational procedures for the blind, 3; Braille,

4; anatomy, physiology, and hygiene of the eye, 3;
student teaching, 3.

f BLIND AND PARTIALLY S.ZING. Same as d
and e combined.

g. SPEECH THERAPY. Phonetics, language de-
velopment, foundations of speech and hearing
disorders, including anatomy and physiology, 6;
pathologies in oral communication and educa-
tional procedures, 12; audiometry and hearing
rehabilitation, 6; clinical practice under a super-
visor certified by the American Speech and Hear-
ing Association, 200 clock hours.

h. DEAF AND SEVERE HEARING DISABILITIES.
Three s.h. each in education and psychology for
the deaf, speech reading, audiology, anatomy and
physiology of hearing and speech, auditory train-
ing, speeck development for hearing handicapped,
teaching language to hearing handicapped, teach-
ing reading to hearing handicapped, speech path-
ology or correction, student teaching, and elec-
tives.

19. CLASS A SPECIAL EDUCATION. Require-
ments: Eligibility for certificate 18; master’s de-
gree in special education or endorsement area,
including an internship, 3, and specified courses.

20. CLASS AA SPECIAL EDUCATION. Require-
ments: Eligibility for certificate 19; approved
sixth-year program.
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Other Certificates Issued

21. TYPE 1l DAY TRADE CERTIFICATE. Valid
for four years for day trade or itinerant instructors
in state trade schools or high school trades and
industries programs; renewable on experience.
Requirements: High school graduation and seven
years of experience in the occupation taught, or
graduation from an approved trade school or high
school trade program and three years of experi-

ence. Proof of experience must be submitted on
the State Vocational Education Qualification Form

to the director of the Vocational Education Divi-
sion. Type II certificate issued on 12 s.h. in trades
and industrial education, Type I on an additional
30 s.h. in general and professional education.

22. NONPXOFESSIONAL CERTIFICATE WITH EN-
DORSEMENT IN TRADES AND INDUSTRIES. Valid
for one year. Requirements: Bachelor’s degree and
three years of appropriate work experience. Re-
newable on additional credit and convertible on
completion of required credit to Class B Secon-
dary Professional certificate with a major in
trades and industries.

Alaska

State Certification Officer. Norma S. Bowkett,
Supervisor of Certification, State Department of
Education, Juneau, Alaska 99801.

General Requirements. Minimum age, 18. Ini-
tial fee, $5; each renewal, $5. Certificaies are
required of administrators, supervisors, and teach-
ers in public schools, kindergarten through high
school, and in accredited private and parochial
schools. All certificates must be recorded in the
office of the Commissioner. Initial certificates are
issued for five years unless otherwise specified and
are renewable on payment of the fee and recom-
mendation of the previous administrator.

Credentials To Accompany Application. Tran-
script, evidence of employment, notarized experi-
ence record, fee.

CERTIFICATES AND REQUIREMENTS

Administrators

1. ADMINISTRATIVE. Valid for superintendents
or high school principals in incorporated districts
or superintendents in rural systems with five or
more teachers. Requirements: Six years of suc-
cessful experience as a regularly certified teacher
or three years as a high school principal or as
superintendent; master’s degree; 30 hours in edu-
cation, including courses in school administration,
supervision of instruction, school finance, curricu-
lum construction, educational measurements, and
guidance.

2. prINCIPAL. Valid for principals in incor-
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porated districts or rural schools with three or
more teachers. Requirements: Three Yyears of
successful experience as a regularly certified
teacher; master’s degree; 30 hours in education,
including courses in school supervision, curricu-
lum construction, educational measurements, and
guidance.

Teachers: Elementary and Secondary

3. ELEMENTARY. Valid for teachers of grades
K-8. Requirements: Bachelor’s degree; profes-
sional education, 24, including a coursc in ele-
mentary student teaching and 8 s.h. in methods.
Two years of full-time elementary teaching may
be substituted for student teaching. The last 6
hours presented for certification purposes must
have been earned within six years preceding ap-
plication. A teacher who holds a bachelor’s de-
gree but lacks specific courses for a regular certifi-
cate may be issued a provisional certificate for one
year, renewable for one year. If after two years
the deficiencies are not completed, an emergency
certificate may be issued on a year-to-year basis,
but the teacher may not progress on the salary
scale.

4. SECONDARY. Valid for teachers of grades
7-12. Requirements: Bachelor’s or higher degree;
professional education, 18, including a course in
secondary student teaching and 3 hours in meth-
ods. Two years of full-time secondary teaching
may be substituted for student teaching. The last
6 hours presented for certification purposes must




have been earned within six years preceding ap-
plication. Provisional certification as in certificate
3. The minimum qualifications for secondary cer-
tification are as required of high school teachers
by the Northwest Association.

Other Certificates Issued

School nurse, professional, provisional, special
education, emergency, vocational guidance coun-
selor.

Arizona

State Certification Officer. John A. Freestone,
Director of Certification, State Department of
Public Instruction, Capitol Building, Phoenix,
Arizona 85007.

General Requiremerts. Minimum age, 18. Ini-
tial fee, $8; renewal, $3. Certificates are required
of administrators, supervisors of nonspecial in-
struction, and teachers in public schools, kinder-
garten through junior college. Certificates must
be recorded in the office of the county superin-
tendent. Standard certificates are issued for six
years unless otherwise specified and are renew-
able for six years on 5 hours of approved upper-
division or graduate study or om continuous
teaching.

Credentials To Accompany Application. In-
state graduates are certificated on the basis of a
statement from the preparing institution of satis-
factory completion of an approved program bear-
ing on the certificate requested. Out-of-state grad-
uates of NCATE or regionally accredited institu-
tions are accepted if they substantially meet the
requirements after the transcript of credits is
evaluated. Evidence of U.S. citizenship and oath
of allegiance are also required.

CERTIFICATES AND REQUIREMENTS

Administrators

A general administrative certificate is required
of any administrator responsible directly to a
school board.

1. SUPERINTENDENT. Requirements: Hold cer-
tificate 5 or 7; three years of public school experi-
ence; completion of a program for the superin-
tendency, including 30 hours beyond the master’s
degree level and appropriate preparation in ad-
vanced school administration.

2. SECONDARY SCHOOL PRINCIPAL. Require-

ments: Certificate 7; three years of teaching ex-
perience; master’s degree, plus 24 graduate hours
in school administration, supervision, curriculum,
schooi finance, and school law.

3. ELEMENTARY SCHOOL PRINCIPAL. Require-
ments: Certificate 5; three years of teaching expe-
rience; master’s degree, plus 24 graduate hours in
school administration, supervision, curriculum,
school finance, and school law.

Teachers: Elementary and Secondary

4. ELEMENTARY-TEMPORARY. Requirements:
Bachelor’s degree, including general education,
40 (communication, behavioral sciences, science
and mathematics, humanities); academic major,
30, or academic minor, 18 and 12 in an additional
field of specialization; professional education, 24
(psychological and philosophical foundations,
curriculum and methods, student teaching in

grades 1-8 or two years of experience); Arizona -

and U.S. Constitutions; electives.

5. ELEMENTARY-STANDARD. Requirements:
Master’s degree in an approved program or 30
graduate hours in an appropriate program devel-
oped by the institution’s committee on teacher
education.

6. SECONDARY-TEMPORARY. Requirements:
Bachelor’s degree, including general education,
40 (communication, behavioral sciences, science
and mathematics, humanities); teaching major,
30; professional education, 22 (psychological and
philosophical foundations, curriculum and meth-
ods of the special field, student teaching in grades
7-12 or two years of experience); Arizona and
U.S. Constitutions; electives.

7. SECONDARY-STANDARD. Requirements: Mas-
ter’s degree in an approved program or 30 grad-
uate hours in an appropriate program developed
by the institution’s committee on teacher educa-
tion.
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8. SECONDARY, VOCATIONAL SUBJECTS. Re-
quirements: Bachelor’s degree; professional edu-
cation, 18. Field of concentration—agriculture,
60; home economics, 40; business and distributive
education and trade and industrial education, sece
Arizona State Plan for Vocaiional Education.

9. SPECIAL ENDORSEMENT IN MUSIC. Re-
quirements: Bachelor’s degree; 40 hours in the
major, with methods courses on elementary and
secondary levels.

10. SPECIAL ENDORSEMENT IN ART. Require-
ments: Same as for certificate 10.

11. SPECIAL CERTIFICATE IN HOME ECONOMICS.
Requirements: Bachelor’s degree; professional
education, 18, including 6 in student teaching in
home economics; home economics, 30 (including
family, child guidance, home management, food
and nutrition, clothing and textiles).

Special School Service Personnel

12. COUNSELOR-GUIDANCE. Requirements: Cer-
tificate 5 or 7; three years of teaching or two
years of approved clinical or work experience;
master’s degree in an approved program, includ-
ing 30 hours in guidance and counseling courses.

13. SPECIALIZED SERVICE (special education,
speech and hearing clinician, school psycholo-
gist).

a. SPECIAL EDUCATION. Requirements: For
temporary certificate, bachelor’s degree, ‘nclud-
ing 18 hours in special education. For stindard

certificate, master’s degree or 30 graduate hours
in an appropriate area.

D. SPEECH AND HEARING CLINICIAN. Require-
ments: For temporary certificate, 30 hours in
required speech courses. For regular certificate,
60 hLours in required speech courses.

C. SCHOOL PSYCHOLOGIST. Requirements: For
psychometrist, master’s degree in school psychol-
ogy with specified courses. For assistant school
psychologist, master’s degree, plus 50 graduate
hours in school psychology with approved se-
quence of study. For school psychologist, 710
graduate hours in school psychology or a doctorate
in psvchology, education, or school psychelegy,
with an approved sequence of study.

14. LiBRaRIAN. Requirements: Certificate 4
or 5 if in elementary school; certificate 6 or 7 if
in secondary school; 18 hours in library science,
including courses in organization and admin-
istration of a library, cataloging and classifica-
tion, reference materials for library, literature
for children or adolescents. The basic certificate
will be stamped to indicate qualification as a
school librarian.

Other Certificates Issued

Provisional certificates, valid for one year, are
issued for all the above certificates (except ad-
ministrative). If all deficiencies are removed with-
in one year, the certificate is extended for a
five-year period.

Arkansas

State Certification Officer. Curtis R. Swaim,
Associate Commissioner for Instructional Services,
State Department of Education, Little Rock, Ar-
kansas 72201.

General Requirements. Minimum age, 18;
maximum age, 72. Certificates are required of
professional employees of public schools and must
be filed with the appropriate county supervisor.
A health statement from a physician must be filed
with the employing school superintendent.

Credentials To Accompany Application. State-
ment of age, recommendation (on application
form) of the preparing institution or last employ-
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ing school official, and official transcript (may be
mailed direct by the institution).

CERTIFICATES AND REQUIREMENTS

Administrators

1. sUPERINTENDENT. Valid for six years for
school officials whose duties are mainly adminis-
trative. Requirements: Eligibility for certificate
7 or 8; three years of experience as a supervisor
or five years as a teacher; master’s degree plus 30
hours, including 20 in administration. (Experi-
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ence and preparation must have been earned in
the five-year period preceding application.)

2. SECONDARY SCHOOL PRINCIPAL. Valid for
six years. Requirements: Eligibility for a high
school teaching certificate; three years of experi-
ence as a secondary teacher, supervisor, or ad-
ministrator; master’s degree, with 20 hocurs in
administration and supervision of secondary edu-
cation. (Experience and preparation must have
been carned in the five-year period preceding
application.)

3. ELEMENTARY SCHOOL PRINCIPAL. Valid for
six years. Requirements: Eligibility for an ele-
mentary teaching certificate; three years of expe-
rience as an elementary teacher, supervisor, or
administrator; master’s degree, with 18 hours in
administration and supervision of elementary edu-
cation. (Experience and preparation must have
been ecammed in the five-year period preceding
applicatica.)

Teachers: Elementary and Secondary

4. KINDERGARTEN. Requirements: Bachelor’s
degree in elementary education (child develop-
ment, 3; early childhood curriculum, methods, and
materials, 6; early childhood practicum, 6, includ-
ing 3 in kindergarten).

5. ELEMENTARY, Valid for teachers of all sub-
jects in grades 1-8 for six years. Requirements:
Bachelor’s degree, including general education,
48 (English, 12; natural sciences and/or mathe-
matics, 11; social science, 12; physical education,
health, and safety, 6; electives, not in major field,
7); professional education, 18 (including study
of the school; the learning processes; teaching;
and student teaching, 6); specialization, 24 (pub-
lic school art, 3; public school music, 3; geogra-
phy, 3; American history and government, 6;
children’s literature, 3; mathematics, 6).

6. HIGH sCHOOL. Valid for teachers of en-
dorsed subjects in grades 7-12 for six years. Re-
quirements: Bachelor’s degree, including general
and professional education as for certificate 5,
except that prescribed areas must be in the sec-
ondary field and methods and student teaching
must be in major or minor area. Specialization
as follows:

d. GENERAL ACADEMIC SUBJECTS. Art, 24;
commerce, 21; English, 24; foreign languages, 18;
librarianship, 15; mathematics, 18; physical edu-
cation, 21; public school music, 24; science, 24;
social studies, 24; speech, 24.

b. VOCATIONAL SUBJECTS. Agriculture, 75;
home economics, 72; industrial education, 48.

7. ELEMENTARY MASTER’S CERTIFICATE. Re-
quirements: Qualification for certificate 5; mas-
ter’s degree, including professional education and
psychology related to eclementary education, 12,
subject matter, 12, and electives, 6.

8. SECONDARY MASTER'S CERTIFICATE. Re-
quirements: Qualification for certificate 6; mas-
ter’s degree, including professional education and
psychology related to secondary education, 6,
subject matter in teaching fields, 18, and elec-
tives, 6.

Special School Service Personnel

9. SPECIALIZED SERVICES (counselor, speech
therapist, teacher of mentally retarded or physi-
cally handicapped).

a. COUNSELOR. Requirements: Master’s degree
in counseling; certificate 6; two years of teaching
and one year of work experience; 15 hours of
guidance (9 graduate), including principles and
practices, analysis of the individual, occupational
and educational information, counseling tech-
niques, and administrative relationships in guid-
ance.

b. SPEECH THERAPIST. Requirements: Bache-
lor’s degree, including general education require-
ments for certificate 5 or 6; professional educa-
tiori, 18 (study of the school, the learning proc-
esses, and 200 clock hours of clinical practice);

required speech courses, 18.

C. TEACHER OF MENTALLY RETARDED OR PHYS-
ICALLY HANDICAPPED. Requirements: Certificate
5 or 6 and specialized professional courses, in-
cluding education of exceptional children, 3;
nature and needs of physically handicapped or
mentally retarded, 3; methods for area, 3; speech
and language development, 3; directed teaching
in special education, 6; appropriate electives, 6.
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California

State Certification Officers. Carl A. Larson,
Chief, Bureau of Teacher Education and Certifi-
cation; Blair E. Hurd, Assistant Chief; Eli Obrad-
ovich and Lawrence E. Gowin, Consultants in
Teacher Education; Gerald Pangburn, C. Richard
MacNair, and Dorothy Blackmore, Coordinators
of Teacher Recruitment; Edward G. Price, Super-
vising Certification Analyst, State Department of
Education, 721 Capitol Mall, Sacramento, Cali-
fornia 95814.

General Requirements. Minimum age, 18. Fee,
$20; each renewal, $20. Certificates are required
of administrators, supervisors, pupil personnel
workers, school nurses, librarians, and teachers
in all public schools, kindergarten through junior
college, and must be recorded in the office of the
county superintendent. Initial certificates are is-
sued for two years unless otherwise specified and
are renewable for varying periods upon comple-
tion of specific requirements.

Credentials To Accompany Application. In-
state graduates are certificated on the basis of a
statement from the preparing institution of satis-
factory completion of an approved program bear-
ing on the certificate requested, or by direct appli-
cation to the state verifying completion of require-
ments. Out-of-state graduates, under the approved-
program approach, may also be certificated on the
basis of a statement from the preparing institution
of satisfactory completion of an approved pro-
gram. Transcripts of record, evidence of U.S.
citizenship or intention to become a citizen, health
certificate, personal identification (fingerprint)
cards, application form, and verification of school
experience, as appropriate, are required.

CERTIFICATES AND REQUIREMENTS

Administrators

1. STANDARD ADMINISTRATION. Valid for the
same period as the basic teaching certificate. Re-
quirements: Hold certificate 3 or old-type kinder-
garten-primary, general elementary, junior high,
general secondary, or junior college credential;
seven years of college, including three postgradu-
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ate years; master’s degree in an academic area (or
acceptable doctor’s degree which, if not academic,
must include a 24-hour academic major at the
graduate level); five years of teaching experience;
advanced professional education, 24 (legal and fi-
nancial aspects of education, school management,
education and school administration in the com-
munity, staff development, personnel manage-
ment, curriculum development, evaluation, re-
search, and supervised field experience).

2. STANDARD SUPERVISION (health services;
pupil personnel services; library services; trade,
technical, and industrial; special education; ele-
mentary; secondary; junior college; special sub-
jects; instructional aids; elementary principal;
secondary principal; and junior college principal,
president, or director). Valid for the same period
as the basic teaching or service certificate. Re-
quirements: Hold certificate 3, 4, or 5; five years
of teaching or service experience; six years of
college, including two postgraduate years (except
for trade and technical), including professional
education, 12 (administration of school systems,
personnel administration, development and eval-
uation of instructional and service programs, and
specific courses in the area of supervision); for
principal, master’s degree in an academic area
(or other acceptable postgraduate degree in a non-
academic subject and completion of an academic
major, 12 hours of which must be at upper-divi-
sion or graduate level).

Teachers: Elementary and Secondary

Under the approved-program approach for ele-
mentary and secondary certification, California
will accept the number of semester hours for the
major, minor, professional education, directed
teaching, and general education as required by the
preparing institution for the completion of its ap-
proved teacher education curriculum. However,
professional education is not acceptable for a
credential major or minor. Under the approved-
program approach, the standard elementary and
secondary credentials (3a and 3b) will not be
granted unlimited validity until the holder has
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completed three years of successful full-time
teaching in California.

3. STANDARD TEACHING CREDENTIAL (elemen-
tary, secondary, junior college, librarianship, ex-
ceptional children).

a. SPECIALIZATION IN ELEMENTARY TEACHING.
Requirements: Bachelor’s degree for the initial
certificate; a year of postgraduate work for the
permanent certificate; either the major or minor
must be academic. No minor is required when
the major is in an academic subject commonly
taught in the public schools. When the major is
academic, the applicant may offer, in lieu of the
minor, specialized preparation in librarianship,
deaf or hard-of-hearing, mental retardation, ortho-
pedically handicapped, speech and hearing handi-
capped, or visually handicapped.

b. SPECIALIZATION IN SECONDARY TEACHING.
Requirements: Bachelor’s degree for the initial
certificate; a year of postgraduate work for the
permanent certificate. No minor is required when
the major is in an academic subject commonly
taught in the public schools. Valid for grades
7-12 in a subject matter major or minor or in
special education if such preparation has been met
for the minor.

C. SPECIALIZATION IN JUNIOR COLLEGE TEACH-
ING. Validity unlimited. Requirements: Master’s
or higher degree in a subject matter area com-
monly taught in the public schools, or in librarian-
ship if used in lieu of the minor; subject matter
minor, 20. No minor is required when the major
is academic. The credential authorizes teaching
the major and minor in grades 13 and 14 if the
minor is in librarianship or special education.
Teaching other minors requires district board
resolution.

d. LIBRARIANSHIP. Requirements (may be sub-
stituted for the minor): Specialized courses, 24
(basic reference work ana bibliography, selection
of materials, technical services, classification and
cataloging, school library organization and admin-
istration, literature appropriate for elementary and
secondary students, and 90 clock hours of super-
vised field experience).

Under the approved-program approach, an ap-
plicant with a specialized area of preparation
qualifies for an initial standard elementary or

e T S e

standard secondary credential if he has completed
the institution’s approved four-year curriculum
for the preparation of teachers in the appropriate
specialized area, when such completion is verified
by the head of the school or department of teacher
education or the applicant has completed an
NCATE-approved program in the appropriate
specialized area. Since an academic major is re-
quired, this may be incorporated as part of the
fifth-year requirement for the permanent creden-
tial if the applicant has not already completed
such a major.

€. TEACHER OF EXCEPTIONAL CHILDREN. Re-
quirements (may be substituted for the minor):
Specialized courses appropriate to the area (in-
cluding student teaching) — deaf and severely
hard-of-hearing, 30; mentally retarded, 22; ortho-
pedically handicapped, 22; speech and hearing
handicapped, 37; visually handicapped, 22.

Under the approved-program approach, an ap-
plicant with a specialized area of preparation
qualifies for an initial standard elementary or
standard secondary credential if he has completed
the institution’s approved four-year curriculum
for the preparation of teachers in the appropriate
specialized area, when such completion is verified
by the head of the school or department of teacher
education or the applicant has completed an
NCATE-approved program in the appropriate
specialized area. Since an academic major is re-
quired, this may be incorporated as part of the
fifth-year requirement for the permanent creden-
tial if the applicant has not already completed
such a major.

A separate group of “restricted credentials,”
valid for ten years, for teaching in areas of spe-
cial education have been authorized by the legis-
lature. These credentials do not require a major
or minor and the authorizations are limited to
teaching the specialized area of preparation at all
grade levels.

4. STANDARD DESIGNATED SUBJECTS TEACH-
ING CREDENTIAL (aviation flight instruction; avia-
tion ground instruction; basic military drill; busi-
ness education; modern foreign language; adult
education; public safety and accident prevention,
including driver education and training; voca-
tional trade and technical teaching; persons of
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outstanding eminence; Afro-American studies).
Requirements range from an appropriate Federal
Aviation Agency license and military recommen-
dation through appropriate practical experience
and college or university preparation and verifi-
cation of eminence.

Special School Service Personnel

5. STANDARD DESIGNATED SERVICES CREDEN-
TIAL (health and pupil personnel services). Valid-
ity unlimited.

a. SPECIALIZATION IN HEALTH (clinical psychol-
ogist, dental hygienist, dentist, nurse, oculist, op-
tometrist, otologist, physician, podiatrist, psychia-
trist). Requirements: Five years of college prep-

aration with a bachelor’s or higher degree and an
appropriate valid license, certificate, or registra-
tion issued by the authorized California agency.
There are additional specialized requirements for
school nurses.

b. SPECIALIZATION IN PUPIL PERSONNEL SERV-
1ces (child welfare and attendance; school psy-
chometry; school psychology; counseling, includ-
ing rehabilitation counscling; and social work).
Requirements: Graduate course work, 60, with a
master’s or higher degree in social work, rehabili-
tation counseling, counseling, or psychology; or
registration as a certified psychologist by the Cali-
fornia Board of Medical Examiners and specif-
ically required couise work for each area.

Colorado

State Certification Officers. Otto G. Ruff, Di-
rector of Teacher Education and Certification;
Eleanor L. Casebolt, Supervisor of Teacher Cer-
tification; State Department of Education, 414
State Office Building, Denver, Colorado 80203.

General Requirements. Fee, $5. Certificates are
required of all teachers, principals, supervisors,
and superintendents in the public schools; not
required for public junior college instructors,
instructors in adult education programs, or pro-
fessional employees in nonaccredited private, pa-
rochial, and denominational schools. Certificates
must be registered in the office of the employing
school district at no charge. Renewals are depen-
dent upon application, payment of fee, and 6 or
more hours of appropriate credit earned during
the preceding five-year period. Regionally or
NCATE-accredited colleges and universities are
deemed to be standard institutions of higher learn-
ing for purposes of certification in Colorado.

Credentials To Accompany Application. Appli-
cation form, which includes personal data, experi-
ence reference (if applicable), and institutional
recommendation sections; official transcript suf-
ficiently clear for microfilming, with degree
notation; fee.

CERTIFICATES AND REQUIREMENTS

Administrators
1. SCHOOL ADMINISTRATOR CERTIFICATE, TYPE
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p. Endorsed for superintendents and secondary
and elementary school principals, later for other
specialties in administration. Valid for ten ycars.
Requirements: Graduate degree with specializa-
tion in school administration, with a major in the
field of requested endorsement; institutional rec-
ommendation; three or more years of certificated
experience in established elementary and/or sec-
ondary schools. A sixth year of preparation is
required for superintendents.

Teachers: Elementary and Secondary

2. TEACHER CERTIFICATE, TYPE A. Endorsed
for grade level or teaching field or other educa-
tional specialization. Valid for five years. Require-
ments: Bachelor’s or higher degree in an approved
program, including student teaching or equiva-
lent; institutional recommendation. The certificate
may be issued under another plan to degree
holders with five or more years of teaching ex-
perience in established elementary and/or sec-
ondary schools who achieve a satisfactory score
on the NTE or other examination selected by
the State Board of Education.

3. PROFESSIONAL TEACHER CERTIFICATE, TYPE
B. Endorsed as in certificate 2. Valid for ten years.
Requirements: Satisfactory completion of three
or more years of service in established elemen-
tary and/or secondary schools under a Type A




or equivalent certificate; satisfactory completion
of a planned, sequential fifth-year program with
a teaching objective, ordinarily qualifying for a
master’s degree; institutional recommendation.
4. VOCATIONAL TEACHER CERTIFICATE, TYPE
c. Endorsed for secondary trade or vocational
areas or subjects, such as auto and diesel mechan-
ics; radio, television, and electronics; subjects
in the building trades; subjects identified with
industry. Valid for five years. Requirements: Five
or more years of experience in a trade or voca-
tional or industrial field; statement of employment
or intention to employ from a school district.

Special School Service Personnel

5. SPECIAL SERVICES CERTIFICATE, TYPE E.
Endorsed for nurse, social worker, speech correc-
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tionist, psychologist, or librarian. Valid for five
years. Requirements: Completion of a program
of preparation with a major in the special service
area; orientation to performance of the service
in schools; institutional recommendation. A state-
ment of employment or intention to employ from
a school district may be required.

NoTE: Completion of such specialties as guid-
ance and counseling, various special education
fields, speech correction, school psychology,
school librarianship, and others will usually and
preferably be endorsed as additional specializa-
tions on certificates of Type A or B. Endorsement
will be added without charge upon completion of
prescribed ccurses and recommendation of the
preparing college or university.

Connecticut

State Certification Officer. Peter L. LoPresti,
Chief, Bureau of Teacher Preparation and Certifi-
cation, State Department of Education, Box 2219,
Hartford, Connecticut 06115.

General Requirements. Minimum age, 18. No
fee. Certificates are required of all professional
personnel in the public schools, nursery school
and kindergarten through grade 12; not required
of nonpublic school personnel unless state aid is
desired, based on number of teachers of non-
religious subjects. All certificates are issued by
the State Department of Education through the
certification office, where all certificates are re-
corded. Initial (provisional) certificates are is-
sued for five years and are renewable for five
years on experience. The holder must qualify for
a standard certificate within ten years.

Credentials To Accompany Application. In-
state graduates are certificated on the basis of a
statement from the preparing institution of satis-
factory completion of an approved program bear-
ing on the certificate requested. Out-of-state grad-
uates are certificated on the basis of regional, state,
or national accreditation or other evidence of qual-
ity of preparation by the preparing college,
whose recommendation is required based on com-
pletion of an appropriate program. Official tran-

script, application form, and evidence of success-
ful experience, where appropriate, are also re-
quired. Application includes an affidavit of citizen-

ship.

CERTIFICATES AND REQUIREMENTS

Administrators

1. SUPERINTENDENT (valid also for all other
administrative and supervisory positions). Re-
quirements: Eligibility to hold certificate 3, 4, 5,
6, or 7; eight years of experience, including five
in public schools and three in a position requiring
certificate 2; 30 hours in addition to the mas-
ter’s degree, 15 of which must be at an approved
recommending institution and the balance with
its approval as a planned program, including his-
torical, philosophical, and sociological founda-
tions of education, psychological foundations,
curriculum development, administration and su-
pervision of school systems, and a core of related
study in economics, sociology, political science,
and the humanities. The total six-year prepara-
tion must include 100 hours in general education.
For the standard certificate, three years of success-
ful experience under the provisional certificate.

2. INTERMEDIATE ADMINISTRATOR OR SUPER-
visor (valid for all administrative and supervisory
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positions except superintendent). Requirements:
Eligibility to hold certificate 3, 4, 5, 6, or 7; five
years of experience, including three in public
schools; 15 hours in addition to the master’s de-
gree taken at an approved recommending institu-
tion, including the first four areas required for
certificate 1, with emphasis appropriate to career
objective, the latter to be specified by the institu-
tion. For the stand::rd certificate, three years of
successful experience under the provisional certif-
icate and 30 hours beyond the master’s degree;
the total six-year program must include 100 hours
of general education.

Teachers: Elementary and Secondary

3. ELEMENTARY. Requirements: Bachelor’s de-
gree, including general education, 75 (6 each in
English and social studies, including U.S. history;
at least one course each in mathematics, science,
fine arts; distribution of rest optional); profes-
sicnal education, 30 (foundations of education;
educational psychology; curriculum and meth-
ods; student teaching, 6); endorsement for vari-
ous combinations of nursery school-kindergarten
through grade 8, depending upon recommenda-
tion of the preparing institution. For the standard
certificate, three years of successful experience
and completion of a fifth year cf preparation.

4. seCONDARY. Requirements: Bachelor’s de-
gree, including general education, 45 (in addition
to the teaching field and including 6 each in En-
glish znd social studies, including U.S. history);
professional education, 18 (foun<ations of educa-
tion; educational psychology; curriculum and
methods; student teaching, 6). Valid in grades
7-12 for the subjects endorsed, the requirements
for which are as follows: English, 30; history and
social studies, 30 (15 in history, including U.S.
and European or world, plus three other areas
from government, international relations, econom-
ics, sociology, geography); history, 18 (including
U.S., European, or world); business education,
30; languages, 18 in addition to 6 hours intro-
ductory; mathematics, 18; biological science, 18;
earth science, 18; physics, 18; chemistry, 18; gen-
eral science, 21 (12 in one science, one course in
each of two others). For the standard certificate,
three years of successful experience and comple-
tion of a fifth year of preparation.

84

5. SPECIAL SUBJECTS OR FIELDS. Require-
ments: Bachelor’s degree, including general edu-
cation, 40 (in addition to the teaching field and
‘ncluding 6 each in English and social studies,
including U.S. history); professional credit same
as secondary. Valid for grades 1-12, 1-8, or 7-12
for the subject or field endorsed, on the basis of
recommendation by the preparing institution. En-
dorsement is based or: a minimum of 35 hours in
the special subject or field (agriculture, art, health,
homemaking, industrial arts, library, music, phys-
ical education); library may include 17 hours in
broad cuiiural fields, with 12 additional in library
science required for the standard certificate. For
the stzandard certificate, three years of successful
experience and completion of a fifth year.

6. SPECIAL EDUCATION. Recquirements: Same
basic preparation as for certificate 3 (if for grades
1-8 or 1-12) or certificate 4 (if for grades 7-12);
12 additional hours in specified areas for each
type of special education—mentally handicapped,
physically handicapped, blind, partially sighted,
deaf, speech correction, hearing conservation. For
the standard certificate, three years of successful
experience and completion of a fifth year.

Special School Service Personnel

7. SPECIAL SERVICES (reading consultant, psy-
chological examiner, psychologist, social worker,
nurse-teacher, dental hygienist-teacher). Require-
ments: Bachelor’s degree, and the first four listed
require a master’s degree with a program appro-
priate to the certificate. The school psychologist
must have a sixth year for the provisional certif-
icate, a seventh year for the standard certificate.

Other Certificates Issued

8. VOCATIONAL EDUCATION. Requirements are
based on a combination of trade or industrial
experience (cight years for trade instructor, three
years for related-subjects instructor) and educa-
tion (high school plus basic instructor training for
trade instructor; two years of college, including
30 hours in such technical subjects as mathe-
matics, science, drafting, design, plus basic in-
structor training, for related-subjects instructor).
Secondary certificates are valid for endorsed sub-
jects in vocational-technical schools.
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Delaware

State Certification Ofjicer. Elizabeth C. Lloyd,
Director of Teacher Education and Professional
Standards, State Department of Public Instruction,
Box 697, Dover, Delaware 19901.

General Requirements. Certificates are required
of administrators, supervisors, teachers, and spe-
cial service personnel in all public schools, kinder-
garten through high school. Initial certificates are
issued for three vears unless otherwise specified
and may be converted to five-year professional
status certificates on completion of three con-
tinuous years of experience in Delaware in the
certificated area. Professional certificates are re-
newable on teaching in Delaware for three years
of the five-year period.

Credentials To Accompany Application. In-
state graduates are certificated on the basis of a
statement from the preparing institution of satis-
factory completion of the preparation required for
the certificate requested. Out-of-state graduates
are certificated on the basis of state and regional
accreditation of the institution and evidence of
completion of the preparation required. Transcript,
health certificate, verification of years of experi-
ence and satisfactory references, evidence of em-
ployment (for out-of-state applicants), and stu-
dent-teaching reports for recent graduates +three
years of successful teaching experience will be ac-
cepted in lieu of student teaching but not in lieu
of the 6 credits) are also required. Thers is
reciprocity with no penalty for recommended
graduates of NCATE-approved programs; for
elementary education graduates of state and re-
gionally approved programs in the eleven North-
eastern states; for graduates of programs approved
on the basis of Circular 351 and the Interstate
Compact; and for applicants with a valid cer-
tificate, three years of successful experience, and
the total number of credits required in Delaware
but not necessarily the specific course areas re-
quired.

CERTIFICATES AND REQUIREMENTS
Administrators

1. CHIEF SCHOOL OFFICER. Required for the
local chief school officer in districts employing 12

or more teachers in both elementary and sec-
ondary schools. Requirements: Eligibility to hold
certificate 3 or 4; completion of 60 hours of an
NCATE-approved program for chief school of-
ficers, or master’s degree in school administration,
plus 30 hours in a program planned for chief
school officers.

2. ADMINISTRATIVE ASSISTANT.

a. ASSISTANT SUPERINTENDENT. Requirements:
Same as for certificate 1.

b. GENERAL ADMINISTRATIVE ASSISTANT. Re-
quiremenis: Master’s degree in administration;
three years of teaching or administration.

C. ADMINISTRATIVE ASSISTANT IN SPECIALIZED
AREA. Requirements: Master’s degree; specific
training in specialized area; if assigned to busi-
ness, must meet minimum requirements for busi-
ness manager.

d. SCHOCL BUSINESS MANAGER. Requirements:
Valid teaching certificate; or bachelor’s degree
(business administration, accounting, or engineer-
ing) ; or business training or experience approved
under criteria established by the State Advisory
Council on Teacher Education and Professional
Standards, including specialized courses, 10-15
(school business administration and accounting).

3. SECONDARY SCHOOL PRINCIPAL. Require-
ments: Eligibility to hold a senior high school
teaching certificate; three years of experience as a
secondary school teacher or two years of teaching
and one year of internship or approved equal,
such as an assistant principalship; master’s de-
gree in an NCATE-approved graduate program
in secondary administration and supervision, or
master’s degrce with a minimum of 15 hours in
courses in school administration, supervision, and
curriculum development. (For a principal serving
as chief schcol officer, a course in school business
management is required.)

4. ELEMENTARY SCHOOL PRINCIPAL. Require-
meunts: Same as for certificate 3, except that the
applicant must be eligible for certificate 7, teach-
ing experience must be in the elementary school,
and specified courses must be in elementary
school administration.

5. SUPERVISOR. Requirements: Eligibility for a
Delaware teaching certificate in the area to be

85

Garrsimsierensbmmmrse o= = -

LW WY 8K R O e a4 Yeseptt a1




supervised; master’s degree in the area to be su-
pervised, or a master’s degrec in another area
with 30 graduate hours in the area to be super-
vised; five years of successful teaching experi-
ence in the area to be supervised; 9 graduate
hours in supervision.

6. DIRECTOR.

a. DIRECTOR OF SPECIALIZED AREA (e.g., cur-
riculum). Requirements: Master’s degree plus 30
additional graduate credits, with emphasis in the
special area; teaching certificate and three years of
experience.

b. DIRECTOR OF BUSINESS AFFAIRS. Require-
ments: Teaching or administrative certificate and
three years of experience; master’s degree with
supervised internship, or master’s plus 30 hours.

Teachers: Elementary and Secondary

7. ELEMENTARY. Required for grades 1-6 and
valid for grades 7-8 and in the middle school
grades 5-8. Requirements: Bachelor’s degree, in-
cluding general education, 60 (including English,
8-12; social science, 4-6; laboratory science, 6-8;
fundamental concepts of mathematics, 2-3); pro-
fessional education, 30 (including human be-
havior, curriculum, methods, evaluation, student
teaching, and special methods in teaching read-
ing).

8. NURSERY - KINDERGARTEN. Requirements:
Same as for certificate 7, except that reading is
not required and 3 hours of student teaching must
be at the nursery level.

9. KINDERGARTEN - PRIMARY. Requirements:
Same as for certificate 7, except that professional
preparation must be on the appropriate level.

10. MIDDLE scHoOL. Requirements: Either
elementary or secondary certificate is valid.

11. JUNIOR HIGH SCHOOL. Requirements: Cer-
tificates 7 and 12 are valid for grades 7 and 8,
except that where accelerated courses are offered
to certain students and senior high school gradua-
tion or college admission credit is assigned to
these courses, the courses must be taught by per-
sons holding certificate 12. Also, certificate 7 is
valid in grades 7 and 8 for teaching mathematics
only on the basis of 21 hours in mathematics
courses and for teaching science only on the basis
of general science in certificate 12. Certificate 12
is required for teaching grade 9.
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12. SENIOR HIGH SCHOOL ACADEMIC SUBJECT
MATTER AREAS. Requirements: Bachelor’s degree,
including 60 hours in general education and 18 in
professional education (with not more than 6 in
human behavior, and courses in foundations of
education or tests and measurements, methods,
and student teaching). Specialization: English,
36; mathematics, 30; biology, 24, plus 6 in chem-
istry; chemistry, 18, plus 6 each in physics, biol-
ogy, and mathematics; physics, 18, plus 6 each in
chemistry, biology, and mathematics; general sci-
ence, 6 each in biology, chemistry, physics or
physical science, mathematics, and electives; for-
ecign language, 30; social studies, 30; dramatic
arts and speech, 36.

13. SECONDARY VOCATIONAL SUBJECTS. Re-
quirements: Bachelor’s degree, including general
education, 40; professional education, 18 (includ-
ing areas of human behavior and methods and
student teaching in the field covered by the cer-
tificate). Specialization: agriculture, 30 (and pre-
vious agricultural experience; distributive edu-
cation, 18, plus one year of work experience in
the distributive ficld; home economics, 38, plus
homemaking experience. For industrial educa-
tion, high school graduation; two years of ap-
proved industrial experience in the trade to be
taught; 48 hours of specialized training for teach-
ing vocational subjects and 12 in academic
subjects.

14. SPECIAL FIELDS.

a. MUSIC, ART, AND HEALTH AND PHYSICAL
EDUCATION. Valid for teaching in both elementary
and secondary schools. Requirements: Bachelor’s
degree, including general education, 40; profes-
sional education 18 (in areas of human behavior,
methods of teaching the specialty in either ele-
mentary or secondary schools, student teaching at
appropriate level, and general professional sub-
jects); specialization, 40.

b. INDUSTRIAL ARTS OR BUSINESS EDUCATION.
Valid for teaching in high school. Requirements:
Bachelor’s degree; general education, 60; profes-
sional education, 18 for business education and
21 for industrial arts (including required areas of
human behavior, special methods, student teach-
ing, and general professiopal education); speciali-
zation, 42 for business education and 30 for
industrial arts.
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C. DRIVER EDUCATION. Requirements: Bache-
lor’s degree, including 18 hours in professional
cducatior and 12 in driver and safety education;
Delaware driver’s license.

15. TEACHERS OF EXCEPTIONAL CHILDREN.

a. TRAINABLE AND EDUCABLE MENTALLY RE-
TARDED, PARTIALLY SIGHTED AND/OR EMOTIONAL-
LY MALADJUSTED, ORTHOPEDICALLY HANDI-
CAPPED. Requirements: Certificate 7 (or i2 for
teen-age mentally retarded), including or plus
courses in specialized professional preparation.

b. HOME-BOUND AND HOSPITALIZED. Require-
ments: A teaching certificate appropriaic 10 the
level of assignment; two years of successful class-
room teaching experience; 10 hours in child be-
havior, exceptional children, measurements, and
abnormal psychology or mental hygiene.

Special School Service Personnel

16. LiBRARIAN. Requirements: Bachelor's de-
gree with 18 hours in professional education, or
a valid teaching certificate; 30 hours in library
science, or master’s degree in an approved pro-
gram.

17. VISITING TEACHER. No certificate required.
Only persons who have had either teaching or
social work experience, preferably both, are em-
ployed as visiting teachers.

18. READING SPECIALIST. Requircments: Ele-
mentary or senior high school teaching certificate;
three years of successful teaching experience; 15
hours in specialized professional preparation.

19. READING CONSULTANT. Requirements:
Same as for certificate 18, plus two years of ex-
perience as a special reading teacher or one year
in a reading center or clinic; master’s degree or
equivalent, with 12 graduate credits in psychology,
2-3 in clinical analysis of reading retardation, and
one course in supervision.

20. SCHOOL PSYCHOLOGIST. Requirements:
Master’s degree; specialized professional prepara-

tion, 66, including clinical practice.

21. GUIDANCE COUNSELOR. Requirements:
Master’s degree or equivalent certificate appropri-
ate to level of employment; three years of teach-
ing experience, or two years and a one-year in-
ternship at the appropriate level; 13 courses in
specified areas of study.

22. SPEECH AND HEARING THERAPIST. Require-
ments: Bachelor’s degree, including 18 hours in
profcssional education and 24 in specialized
preparation.

23. scHOOL NURSE. Requirements: Registered
nurse in Delaware; 18 hours in public health,
school nursing, child development, sociology,
rental health, and family nutrition.

24. ADULT EDUCATION TEACHER. Requirements
for teaching adult basic education: Bachelor’s de-
gree in adult, elementary, or secondary education;
or liberal arts degree with a major in social studies
or English. Requircments for teaching general
adult education: Bachelor’s degree in education
or liberal arts and at least two years of training
in a special field; or three years of experience in
a special ficld and additional training in techniques
of working with adults.

25. SCHOOL SOCIAL WORKER. Requirements:
Master’s degree in social work; iwo years of ex-
perience in a children’s agency or in teaching;
experience in supervision and in orientation to
school philosophy is recommended.

Other Certificates Issued

26. TEACHER AIDES. Permits are issued on a
minimum requirement of a high school diploma.

27. sUBSTITUTES. ldentification cards are is-
sued on the basis of level of training ard eligibility
for certification. There are three levels of
classification.

28. INTERNS. An appropriate intern certificate
is issued on the basis of guaranteed supervision
by the preparing institution; qualifications deter-
mined by the institution.

District of Columbia

Public Schools Licensing Officer. Solomon J.
Kendrick, Chief Examiner, Board of Examiners,
Department of Personnel, District of Columbia

Public Schools, 415-12th Street, N.W., Washing-
ton, D.C. 20005.
General Requirerments. No fee. Properly su-
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pervised teaching experience may be substituted
for student-teaching credit. To fulfill the bache-
lor’s degree requirement for the several licenses,
the candidate may submit such a degree conferred
by an accredited teachers college as a result of a
four-year professional course satisfactory to the
Board of Examiners or by other accredited col-
lege; the required master’s degree must, in each
instance, have been earned in an accredited in-
stitution. Licenses are required of all teachers in
public elementary and secondary schools and in
teachers colleges, and of special service personnel
for whom certification standards have been estab-
lished. A license makes the holder eligible, for
two years, for appointment to an appropriate
position in the public schools of the District of
Columbia; if appointment is not made within two
years, the license becomes invalid. A license be-
comes a life certificate when the holder, appointed
to position, gains permanent status after a pro-
bationary period.

Procedures for Securing License. Licenses are
issued on the basis of credentials plus examina-
tions; applicants may be placed on probationary
status prior to completion of examinations and
some license requirements, provided a contract is
signed and everything is completed within two
years. The credentials must include original tran-
script of credit, birth certificate or equivalent, and
two character references. Examinations consist
of (a) written and, where required, practical
examinations covering subject matter in the area
and at the level to be taught; (b) oral examination
covering all or any part of credentials submitted,
all or any part of materials covered by the written
examination, and personal fitness for the position
sought; (c) physical examination, including chest
X-ray.

CERTIFICATES AND REQUIREMENTS

Teachers: Elementary and Secondary

1. ELEMENTARY (preschool and K-6). Re-
quirements: Bachelor’s degree; professional edu-
cation, 15 (including student teaching or a year
of teaching experience, principles of education
appropriate to the teaching level, educational
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psychology, and tests and measurements) ; special-
ization as follows:

a. REGULAR TEACHER. In addition to or as
part of the 15 hours in professional education,
there must be preparation in materials and meth-
ods of language arts (including reading), social
studies, mathematics, science, and related sub-
jects; or specialization in preschool or elementary
education.

b. ART, MUSIC, PHYSICAL EDUCATION, FOREIGN
LANGUAGE, MATHEMATICS, SCIENCE. Specializa-
tion, 30, including methods and materials.

C. SPECIAL EDUCATION (mentally, education-
ally, visually, hearing, physically, socially handi-
capped). Area of specialization, 6.

2. JUNIOR HIGH SCHOOL. Requirements: Back-
clor’s degree; professional education, 15 (as out-
lined in certificate 1); speciaiization as follows:

a. ACADEMIC SUBJECTS, BUSINESS, ART, MUSIC,
INDUSTRIAL ARTS, HOME ECONOMICS, PHYSICAL
EDUCATION. Specialization, 30, including meth-
ods and mater:als.

b. sPECIAL EDUCATION (as outlined in certifi-
cate 1c). Major field or subject, 30; area of
specialization, 6.

3. SENIOR AND VCCATIONAL HIGH SCHOOL. Re-
quirements: Master’s degree; professional ecuca-
tion, 15 (as outlined in certificate 1); specializa-
tion as follows:

a. ACADEMIC SUBJECTS, BUSINESS AND DISTRIB-
UTIVE EDUCATION, ART, MUSIC, INDUSTRIAL ARTS,
HOME ECONOMICS, PHYSICAL EDUCATION. Speciali-
zation, 30, including methods and materials.

b. SPECIAL EDUCATION (educationally, visually,
hearing, physically, socially handicapped). Major
field or subject, 24; area of specialization, 6.

C. DRIVER EDUCATION. D. C. driver’s license;
satisfactory driving record; courses in driver edu-
cation, first aid, and safety education.

4. MILITARY SCIENCE. Requirements: Two
years of active duty; reserve commission in United
States Army; satisfactory college preparation.

5. TRADES AND INDUSTRIAL OCCUPATIONS AND
RELATED SUBJECTS. Requirements: Vocational
education, 6; three years of full-time wage-earning
trade or industrial experience; additional satis-
factory experience or college preparation.
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Special School Service Personnel

6. SPEECH CORRECTIONIST. Requirements:
Bachelor’s degree; speech sciences and speech
arts, 24; course in methods of teaching speech and
speech correction; 200 clock hours of supervised
practice or a year of experience in speech therapy.

7. HEARING THERAPIST. Requirements: Bache-
lor’s degree; speech and hearing courses, 24;
course in speech correction or hearing therapy;
200 clock hours of supervised practice or a year
of experience.

8. READING CLINICIAN. Requirements: Mas-
ter’s degree; appropriate major, 30, with at least
12 in reading, reading disabilities, and remedial
reading techniques.

9. LIBRARIAN. Requirements for elementary
and junior high school: Bachelor’s degree; profes-
sional education, 15, including elementary educa-
tion and educational psychology; student teaching
or one year of teaching or library experience; li-
brary science, 18. Requirements for senior and
vocational high school, Teachers College, and
laboratory schools; Master’s degree; professional
education, 15, including secondary education (or
ciementary education for Teachers College and
laboratory schools) and educational psychology;
student teaching or experience; library science,
30.

10. counseLor (all levels). Requirements:
Master’s degree in guidance and two years of
teaching, counseling, pupil personnel work, or

appropriate experience in business or industry;
or master’s degree with 30 hours in counseling
(including guidance and research, 9; psychology,
9; societal forces, 6) and two years of experience.

I1. SCHOOL PSYCHOLOGIST. Requirements:
Master’s degree in psychology, including courses
in projective techniques and individual testing; or
master’s degree with 30 hours in psychology (in-
cluding projective techniques and individual test-
ing) and 15 in education; in either case, one year
of teaching or experience as psychologist or in
pupil personnel work, or two semesters of super-
vised internship or externship.

12. ATTENDANCE OFFICER, SCHOOL SOCIAL
WORKER. Requirements: Master’s degree in social
work; credits in education and fiela work place-
ment, or one year of paid professional experience.

13. CENSUS SUPERVISOR, CHILD LABOR INSPEC-
TOR. Requirements: Bachelor’s degree with a
major in elementary or secondary education, busi-
ness administration, economics, or sociology.

Other Certificates Issued

14. TEMPORARY CERTIFICATES for elementary
and secondary teachers are issued on the bache-
lor's degree and/or other established require-
ments; valid until June 30 next following appoint-
ment.

15. SUBSTITUTE TEACHING CERTIFICATES are
issued on a bachelor’s degree and/or other estab-
lished requirements, for per diem empioyment.

Florida

State Certification Officer. John Staples, Ad-
ministrator, Teacher Certification, State Depart-
ment of Education, Tallahassee, Florida 32304.

General Requirements. Minimum age, 20, or
an earned bachelor’s degree from an accredited
institution of higher learning. Initial fee, $10. Cer-
tificates are required of administrators, super-
visors, and teachers in all public schools, kinder-
garten through junior college. Initial certificates
are issued for five years unless otherwise specified
and may be extended for five years on 6 hours
from an approved Florida iunior college or ac-
credited four-yeas institution.

Credentials To Accompany Application. In-
state graduates are certificated on the basis of a
statement from the preparing institution of satis-
factory completion of an approved program bear-
ing on the certificate requested. Out-of-state gradu-
ates are certificated on the basis of compietion of
a nationally approved program. Also required are
transcript, evidence of U.S. citizenship, health
certificate, character certificate, evidence of three
years of experience for a certificate covering
administration and five years for a certificate cov-
ering supervision.
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CERTIFICATES AND REQUIREMENTS

Administrators

1. SUPERVISING PRINCIPAL. Valid for ten years.
Requirements: Eligibility to hold a graduate cer-
tificate; three years of teaching experience; mas-
ter's degree, including 24 hours in curriculum,
educational supervision, and school administra-
tion.

2. SECONDARY SCHOOL PRINCIPAL. Valid for
ten years. Requirements: Eligibility to hold a
graduate certificate; three years of teaching experi-
ence; master’s degree, including 18 hours in sec-
ondary curriculum, administration, and educa-
tional supervision.

3. ELEMENTARY SCHOOL PRINCIPAL. Valid for
ten years. Requirements: Eligibility to hold a
graduate certificate; three years of teaching expe-
rience; master’s degree, including 18 hours in ele-
mentacy curriculum, administration, and supervi-
sion.

4. SUPERVISOR. Requirements: Same as for
certificate 1, except five years of experience.

Teachers: Elementiry and Secondary

5. ELEMENTARY. Requirements: Bachelor’s de-
gree, including general education, 45 (6-12 each
in English, social science, human adjustment, sci-
ence and mathematics, and humanities, and the ze-
mainder selected from foreign language, music,
speech and dramatics, home economics, agricul-
ture, industrial arts, geography, and the fields
listed as required); professional education, Z0
(psychological foundations, 3; sociological foun-
dations, 3; elementary curriculum and materials,
6; methods, 2; student teaching, 6); specializa-
tion, 21 (children’s literature, elementary school
art, science, health and physical education, music,

social studies, and arithmetic).

6. GENERAL SECONDARY. Requirements: Bache-
lor’s degree, including general education, 45 (6-
12 each in English, science and mathematics,
social studies, human adjustment, and humanities
and applied arts); professional! education, 20
(secondary curriculum and materials of instruc-
tion, 6; psychological foundations, 3; sociological
foundations, 3; methods, 2; student teaching, 6);
field of concentration, 30 (in most areas). Specific
requirements are not enforced if the applicant
presents a statement of completion of an approved
program or major in the subject.

7. SECONDARY, VOCATIONAL SUBJECTS. Re-
quirements: Same as certificaie 6; field of con-
centration—agriculture, bachelor’s degree; home
economics, 36. Specific requirements are not en-
forced if the applicant presents a statement of
completion of an approved program or major in
the subject.

Other Certificates Issusd

8. THREE-YEAR PROVISIONAL CERTIFICATES
valid in elementary schools and others valid in
specific secondary ficlds are issued to persons with
a bachelor’s degree from an accredited institution
who have met the practice-teaching requirement
but who do not qualify for a graduate or post-
graduate certificate. These certificates may not be
extended or reissued.

9. TEMPORARY CERTIFICATES valid for one year
in elementary and secondary schools are issued to
persons with a bachelor’s degree from an institu-
tion not regionally or nationally accredited or
who have not met the practice-teaching require-
ment. The candidate must complete 6 hours an-
nually toward meeting requirements for the
graduate certificate.

Georgia

State Certification Officers. John A. Wimpey,
Director of Teacher Education and Certification;
Ted R. Owens, Associate Director, State Depart-
ment of Education, Atlanta, Georgia 30334.

General Requirements. Certificates are re-
quired of all teaching and service personnel in
public schools, grades 1-12.
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Credentials To Accompany Application. In-
state graduates are certificated on the basis of a
statement from the preparing institution of satis-
factory completion of an approved program bear-
ing on the certificate requested. Out-of-state gradu-
ates are certificated on the basis of regional and
national accreditation of the preparing institution.
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CERTIFICATES AND REQUIREMENTS

Administrators

1. ADMINISTRATION AND SUPERVISION, PROVI-
SIONAL. Valid for principals, assistant principals,
superintendents, and assistast superintendents for
one year; renewable on two graduate courses
toward professional certification. Requirements:
eligibility for a four-year certificate in any field;
6 graduate hours, including 3 in administration;
one year of school experience.

2. ADMINISTRATION AND SUPERVISION, PROFES-~
SIONAL FIVE-YEAR. Valid for seven years; renew-
able on two graduate courses. Requirements: Eli-
gibility for a four-year certificate; master’s de-
gree, including 6 hours in the nature of the learn-
er and psychology of learning and school program
and problems, 15 hours in elementary and sec-
ondary administration, and 3 in research; three
years of school experience.

3. ADMINISTRATION AND SUPERVISION, PROFES-
SIONAL SIX-YEAR. Requirements: Eligibility for a
five-year certificate; additional 30 graduate hours;
institutional recommendation; required scores on
appropriate NTE taken at an approved center;
three years of experience. Total graduate work
should include 6 hours in nature of the learner
and psychology of learning, 3 in school program
and problems, a major portion of 21 hours in
administration and supervision and related sub-
jects, including 3 in research.

Teachers: Elementary and Secondary

NOTE: Effective July 1, 1974, teaching certifi-
cates will be known as Career Professional, Pro-
fessional, and Provisional, all based on the mas-
ter’s degree; and Associate Professional and Pro-
visional (nonrenewable) based on the bachelor’s
degree. The fifth year will be required for con-
tinuing certification.

4. PROVISIONAL FOUR-YEAR. Valid for three
years; not renewable. Requirements: Bachelor’s
degree; all requirements for a teaching field for
high school level.

5. PROFESSIONAL FOUR-YEAR. Valid for seven
years; renewable on two additional courses. Re-
quirements: Bachelor’s degree; general education,

40 (English, science, social science, mathematics,
related subjects); professional education, 18 (hu-
man growth and development, curriculum and
methods, student teaching or approved substi-
tute); teaching field as follows:

a. EARLY CHILDHOOD (x-3). Early childhood
education, 18.

b. ELEMENTARY (K-8). Courses for elementary
teacher, 18 (language arts, social studies, science
and mathematics, creative arts, health and physi-
cal education, with maximum of 6 in any one
area).

C. GRADES 7-9. Approved program and institu-
tional recommendation.

d. GRADES 7-12. English—30, including gram-
mar and composition and English and American
literature, with maximum of 6 hours in such
courses as speech, journalism, reading, drama,
radio/TV. Speech (may be added to certificate in
another field)—30 selected from general speech,
drama and theater, discussion and debate, oral
interpretation. Foreign language—for any lan-
guage, 12 in senior or graduate courses. Modern
laiguage—24 each language, including grammar
and composition, pronounciation and conversa-
tion, and literature; 6 allowed for history and cul-
ture courses, high school competency, or foreign
residence. Latin and Greek—12 in each, includ-
ing grammar and composition, pronounciation,
and literature; 6 allowed for related history and
culture or high school competency. Second lan-
guage—20. Social sciences—24 for each area of
endorsement. Mathematics—27, including 3 each
in algebra, geometry, and calculus; may include
6 in physics. General Science—27, including 6
each in biology, chemistry, and physics. Biology—
24. Chemistry—24. Earth science—24. Physics—
24. Business—36, including 3 each in typing and
shorthand. Industrial arts—30, including 3 each
in drafting, woods, metals, electricity-electronics,
and power mechanics or graphic arts. Vocational
(agriculture, home economics, distributive, Di-
versified Cooperative Training, trade and indus-
trial)—approved program and institutional rec-
ommendation. General Home Economics—30,
including 3 each in home management and resi-
dence, and 6 in child development, including ob-
servation and experience in nursery school. Gen-
eral agriculture—30 in four areas chosen from
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agricultural economics, agricultural engineering,
agronomy, horticulture, animal husbandry, dairy
husbandry, poultry; plus 26 in five areas of sci-
ence chosen from bacteriology, botany, chemistry,
entomology, genetics, geology, physics, plant
pathology, soils, zoology.

e. SPECIAL SUBJECTS, GRADES 1-12. Art—30,
including 18 in drawing, painting, graphics,
crafts, sculpture, 3D, history, and appreciation.
Music—36, including 3 each in history and ap-
preciation or methods. Health and physical educa-
tion—21. Special education (speech correction,
mentally retarded, deaf and hard of hearing, crip-
pled children, emotionally disturbed, learning dis-
abilities)—approved program and institutional
recommendation.

6. PROFESSIONAL FIVE-YEAR. Requirements:
Eligibility for four-year certificate; master’s de-
gree, with approved courses or program. This cer-
tificate is also issued for reading specialists and
teachers of visually impaired.

7. TEACEER SPECIALIST SIX-YEAR. Valid for
seven years; renewable on two courses. Require-
ments: Eligibility for five-year certificate; ap-
proved sixth-year program; required scores on
NTE.

Special School Service Personnel

8. LIBRARIAN, GRADES 1-12. Approved pro-
gram and institutional recommendation.

9. COUNSELOR. Reguirements for the provi-
sional certificate, vaiid one year and renewable
on two courses; Eligibility for four-year certifi-
cate; 10 appropriate graduate credits; one year of

experience. Requirements for the professional five-
vear certificate: Eligibility for four-year certifi-
cate; master’s degree; three years of experience.
Requirements for the professional six-year certifi-
cate: Eligibility for the five-year certificate; ap-
proved sixth-year program and institutional rec-
ommendation; required scores on the NTE taken
at an approved center; three years of experience.

10. VISITING TEACHER. Requirements: Same
pattern as for certificate 9. A six-year certificate
is issued on a two-year master’s degree program in
school social work.

11. SCHOOL PSYCHOLOGIST, ASSOCIATE. Re-
quirements: Eligibility for four-year certificate, or
any undergraduate major in psychology and 6
additional hours in professional education; mas-
ter’s degree; approved sixth-year program and in-
stitutional recommendation; required scores on the
NTE taken at an approved center; three vears of
school or other appropriate experience.

12. SCHOOL LUNCH DIRECTOR, PROVISIONAL
FOUR-YEAR. Valid for three years, rencwable on
12 hours. Requirements: Bachelor’s degree with
a major in home economics education, food sci-
ence, nutrition science, dietetics, institutional man-
agement, elementary education, business adminis-
tration, biological sciences, chemistry, or physics,
with specified courses or evidence of meeting
membership requirements for the American Die-
tetic Association; three years of experience in
teaching or in school or other food-service man-
agement. A five-year certificaie is issued on a
master’s degree and three years of experience.

Hawaii

State Certification Officer. Eugene H. Yama-
moto, Administrator of Employment, Office of
Personnel Services, State Department of Educa-
tion, Honolulu, Hawaii 96804.

General Requirements. Certificates required of
all public and nonpublic school teachers are Basic,
based on a bachelor’s degree, or Professional,
based on five years of preparation. Admiristra-
tors must be eligible for the appropriaie Profes-
sional Administrator’s Certificate based on five
years of preparation and appropriate experience.
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Credentials To Accompany Application. Offi-
cial transcript.

CERTIFICATES AND REQUIREMENTS

A. BASIC TEACHER’S CERTIFICATE. Require-
ments: Bachelor’s degree, including 18 hours in
professional education, plus practice teaching (or
one year of acceptable experience). Or comple-
tion of a state-approved four-year program of
teacher preparation and a bachelor’s degree.
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Secondary teachers must have a major in a sub-
ject field which is taught in the secondary schools
of Hawaii.

B. PROFESSIONAL TEACHER’S CERTIFICATE. Re-
quirements: Bachelor’s degree and 30 hours of
subsequent course work, or a master’s degree; 24
hours of professional education, 6 of which must
be graduate; practice teaching (or one year of
acceptable experience). Or completion of a
state-approved five-year program of teacher prep-
aration (bachelor’s degree plus one year of grad-
uate study, or a master’s degree, including prac-
tice teaching or one year of acceptable experi-
ence). Secondary teachers must have a major in
a subject field which is taught in the secondary
schools of Hawaii.

Administrators

1. PROFESSIONAL SCHOOL ADMINISTRATOR’S
CERTIFICATE (principals and vice-principals).
Requirements: Three years of teaching experi-
ence and two years of satisfactory administrative
experience; successful completion of the Hawaii
Department of Education’s Administrative Intern
Program; 20 hours of course work beyond the
requirements for Certificate B (15 must be in
administration and supervision).

2. PROFESSIONAL ADMINISTRATOR’S CERTIFI-
CATE (state and district educational officers).
Requirements: Master’s degree or five years of
preparation; three years of teaching experience
or equivalent work experience.

Teachers: Elementary and Secondary

3. KINDERGARTEN —GRADE 6. Requirements:
Practice teaching (or one year of acceptable ex-
perience) at the elementary level (K-6); at least
12 hours in elementary education.

4. SECONDARY. Requirements for Professional
Certificate endorsement: Agriculture—46 hours
in the field; science, 26; a course in teaching agri-
culture. Ar+—30 hours in the field; one course in
teaching art. Commercial subjects—business and
economics, 30; two courses in teaching shorthand,
typewriting, and bookkeeping. Counseling—30
hours in the field; three years of teaching and/or
counseling experience. English—30 hours in the
field; a course in teaching English. Health and
physical education—30 hours in the field; a
course in the teaching of each. Home economics—
45 hours in the field; art and science, 29; a course
in teaching home economics. Industrial arts—30
hours in the field; a course in teaching industrial
arts. Languages—30 hours in the language taught;
a course in teaching the language. Mathematics—
30 hours at the college level; a course in teach-
ing mathematics. Music—30 hours in the field, a
course in teaching music; ability to play a musical
instrument. Biological science—30 hours in the
field; a course in teaching science. Physical science
—30 hours in the field; a course in teaching sci-
ence. Science—30; a course in teaching science.
Social studies—30 hours in the field, including a
course in teaching social studies. Speech—30
hours in the field; a course in teaching speech. A
college or university approved major is acceptable
in lieu of 30 credits for all subject fields except
agriculture and home economics.

Special Schoof Service Personnel

5. PROFESSIONAL SPECIALIST'S CERTIFICATE
(school librarians, counselors, registrars, special
education teachers). Requirements: Master’s
degree, or bachelor’s degree and a year of gradu-
ate study in an institution accredited for the
special field, plus qualification for Certificate A

or B.

Idaho

State Certification Officer. Dorcey S. Riggs, Di-
rector of Teacher Education and Certification,
State Department of Education, Room 206, State
House, Boise, Idaho 83702.

General Requirements. Minimum age, 18; high
school graduation; U.S. citizenship. Initial and

renewal fees, $10. Certificates are required of
administrators, supervisors, and teachers in all
public schools, grades 1-12. Certificates must be
recorded annually in the office of the district or
county superintendent.

Credentials To Accompany Application. Both
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in-state and out-of-state applicants are certificated
on the basis of state and regional accreditation
of the preparing institution. The applicant must
submit a transcript and, when requested, evi-
dence of citizenship and/or age.

CERTIFICATES AND REQUIREMENTS

Administrators

1. ADMINISTRATOR’S CERTIFICATE.

a. SUPERLITENDENT ENDORSEMENT. Valid for
five years; renewable for five years. Require-
ments: Eligibility for certificate 3 or 5; three
years of successful and acceptable educational ex-
perience, including at least one year as a principal
or county or district superintendent, or four years
of experience as a school or college teacher; mas-
ter's degree or approved sixth-year program in
administration, including 12 hours in supervision
of instruction, guidance, administration, measure-
ments and evaluation, school law, and school fi-
nance; 3 hours each in elementary and secondary
education.

b. SECONDARY SCHOOL PRINCIPAL ENDORSE-
MENT. Valid for five years; renewable for five
years. Requirements: Eligibility for certificate 3;
master’s degree or approved sixth-year program in
administration, including 12 hours in supervision
of instruction, guidance, administration, measure-
ments and evaluation, and school law; 2 hours
each in principles of secondary education and sec-
ondary curriculum; three years of successful ex-
perience as a secondary teacher or principal.

C. ELEMENTARY SCHOOL PRINCIPAL ENDORSE-
MENT. Valid for five years; renewable for five
years. Requirements: Eligibility for certificate 5;
master’s degree or approved sixth-year program
in administration, including 12 hours in super-
vision of instruction, guidance, administration,
measurements and cvaluation, and school law;
three years of successful experience as an ele-
mentary teacher or principal.

Teachers: Elementary and Secondary

2. ADVANCED SECONDARY. Valid for five years;
renewable for five years. Requirements: Eligibil-
ity for certificate 3; master’s degree, including 8
hours in education and 8 in teaching field or serv-
ice area.
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3. STANDARD SECONDARY. Valid for grades 7-
12 for five years; renewable for five years. Re-
quirements: Bachelor’s degree; professional edu-
cation, 20 (including student teaching, 6; methods
and materials, 3; educational psychology or child
growth and development, 3; foundations or princi-
ples of education, 3); preparation in two fields,
with not less than 30 in the major and 20 in the
minor.

4. ADVANCED ELEMENTARY. Valid for five
years; renewable for five years. Requirements:
Eligibility for certificate 5; master’s degree with a
major in elementary education.

5. STANDARD ELEMENTARY. Valid for grades
1-8 for five years; renewable for five years. Re-
quirements: Bachelor’s degree; professional edu-
cation, 24 (including student teaching, 6; methods
and materials, including language arts, 6; educa-
tional psychology or child growth and develop-
ment, 3; foundations or principles of education,
3); general education, 42 (English, including
composition, 12; social studies, including Ameri-
can history or government, 12; science, 8; music
and art, 3; electives, 7).

6. OUT-OF-STATE CERTIFICATE ENDORSEMENT.
A certificate issued by another state, currently
valid, may be endorsed for the period of validity,
not in excess of five years, provided issued for
teaching the same field and level the holder will
teach in Idaho. The applicant must have attended
an accredited institution approved by the Idaho
State Board of Education and satisfy minimum
requirements and total credits for Idaho certifica-
tion. A fee of $1 per year for each year of
endorsement is required.

Special School Service Personnel

7. PUPIL PERSONNEL SERVICES.

a. ENDORSEMENT FOR GUIDANCE. Valid for
five years; renewable. Requirements: Hold a valid
Idaho teaching certificate; two years of teaching
experience; master’s degree; 18 hours in guidance,
including 12 at the graduate level covering major
aspects of guidance, including principles, organi-
zation, techniques, occupational analysis, and

counseling.
b. ENDORSEMENT FOR PSYCHOLOGICAL EXAM-

INER. Valid for five years; renewable on 20 hours
earned toward the school psychologist endorse-
ment. Requirements: Master’s degree in psychol-




ogy, education, or closely related area, training
to include psychological foundations, educational
foundations, psychological methods (6 under-
graduate hours permitted), school organization
and program of exceptional child, diagnostic and
remedial instruction, special education, organiza-
tion and administration of guidance services, 120
clock hours of internship.

C. SCHOOL PSYCHOLOGIST ENDORSEMENT. Re-
quirements: Master’s degree in psychology, edu-
cation, or closely related area; two years of train-
ing beyond the master’s, including areas as listed
in certificate 7b; 300 clock hours of internship.

d. SPEECH AND HEARING THERAPIST ENDORSE-
MENT. Valid for five years; renewable. Require-
ments: Master’s degree; 60 hours to include work
in speech, hearing, and language development and
disorders, audiology, speech pathology, and 275
clock hours of clinical experience.

€. SCHOOL SOCIAL WORKER ENDORSEMENT.
Valid for five years; renewable. Requirements:
Master’s degree in social work, or master’s degree
in guidance and counseling plus 30 graduate
credits in social work, including course work in
understanding the individual, casework methods,
field placement, research methods, and social
welfare programs.

f. SCHOOL NURSE ENDORSEMENT. Valid for
five years; renewable. Requirements: Bachelor’s
degree in nursing and a valid license issued by the
Idaho State Board of Nursing.

8. THE EXCEPTIONAL CHILD CERTIFICATE.

a. AUDITORY IMPAIRED ENDORSEMENT. Valid
for five years; renewable. Requirements: Master’s
degree; 30 hours to include work in speech mech-
anisms, speech and language development and
correction, auditory training, methods, curriculum,
and materials for the hard of hearing, counseling
and guidance of the auditory handicapped, hear-
ing aids, phonetics.

b. VISUALLY IMPAIRED ENDORSEMENT. Valid
for five years; renewable. Requirements: Master’s
degree; 24 hours to include work in psychology
and education of exceptional children, problems
of the visually impaired, education of partially
seeing children, education of elementary school

blind, education of secondary school blind, mo-
bility training for the blind, Brailie, speech devel-
opment and correction, and 4-8 hours in super-
vised observation and/or student teaching of the
visually impaired. Two years of teaching experi-
ence is reccmmended.

C. EMOTIONALLY DISTURBED/SOCIALLY MALAD-
JUSTED ENDORSEMENT. Valid for five years;
renewable. Requirements: Master’s degree; 30
graduate hours to include behavioral science di-
rectly related to emotionally disturbed and socially
maladjusted, educational methodology and legal

aspects of delinquency, and 8 hours of supervised
observation and teaching of emotionally disturbed
and socially maladjusted children.

d. MENTALLY RETARDED ENDORSEMENT. Valid
for five years; renewable. Requirements: Master’s
degree; 24 hours to include work in psychology
and education of exceptional children, guidance
of retarded children, speech development and
correction, social problems, curriculum methods
and materials, physical education for the handi-
capped, recreation and fine arts for the retarded,
diagnostic and corrective techniques, perceptual
impairments, kinesiology, practicum to include
supervised and directed experience with retarded
children.

€. MULTIPLE HANDICAPPED ENDORSEMENT.
Valid for five years; renewable. Requirements:
Master’s degree; 30 hours to include work in the
diversified areas of exceptionalities, information
in the social, medical, psychological, educational,
nutritional, recreational, and vocational needs, and
appropriate supervised observation and experi-
ence in teaching in this area.

f. PERCEPTUALLY IMPAIRED ENDORSEMENT.
Valid for five years; renewable. Requirements:
Master’s degree; 30 hours to include behavioral
science courses relating to the etiology and psy-
chology of children with perceptual impairment,
educational methodology, diagnosis and remedia-
tion, curriculum, community resources, and
paraeducational services related to children with
perceptual impairment, 8 hours of supervised
observation and teaching and clinical experience
with children with perceptual impairment.
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Illinois

State Certification Officer. Robert L. Brissen-
den, Secretary, State Teacher Certification Board,
105 State Office Building, Springfield, Illinois
62706.

General Requirements. Minimum age, 19;
good character; good health; U.S. citizenship. A
fee of $10 is charged for evaluation of credentials
and establishment of entitlement, paid to the State
Teacher Certification Board, and $3 for issuance
and registration of certificate, paid to the county
superintendent. Certificates must be registered or
renewed annually with the county superintendent.
All certificates except the provisional are valid
for four years, and renewable indefinitely for
four-year periods on the basis of successful teach-
ing and professional growth. Certificates are re-
quired of professional employees of public schools.
State certificates are not valid in Chicago, whose
Board of Education certifies Chicago teachers.

Credentials To Accompany Application. State-
ment of age and citizenship; official transcript;
Institutional Credit Blank and coliege recommen-
dation for the type of certificate to be issued from
graduates of NCATE-accredited colleges.

CERTIFICATES AND REQUIREMENTS

Administrators

1. ADMINISTRATIVE CERTIFICATE. Valid for
teachers, supervisors, and administrators, grades
K-14. Requirements: Master’s degree, meeting
requirements for specified endorsement as follows:

a. GENERAL SUPERVISORY (supervisors, curric-
ulum directors, and similar positions). Profes-
sional education, 16 graduate hours in a program
for the preparation of supervisors, including cur-
riculum and research, 8; two years of teaching
experience.

b. GENERAL ADMINISTRATIVE (principals, assis-
tant principals, assistant or associate superinten-
dents, and similar positions). Professional educa-
tion, 20 graduate hours in a program for the prep-
aration of administrators and supervisors; two
years of teaching experience.

c. SUPERINTENDENT. Master’s degree, plus 30
hours in a program for the preparation of super-
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intendents (professional education, 16); two years
of administrative or supervisory experience in
public schools.

Teachers: Elementary and Seconda:

All standard elementary, high school, or special
certificates are issued on the basis of graduation
from an approved program in an Illinois institu-
tion or an out-of-state NCATE-accredited insti-
tution. Graduates of other institutions or pro-
grams must meet minimui.1 requirements as speci-
fied below.

2. STANDARD ELEMENTARY SCHOOL CERTIFI-
caTE. Valid for teaching grades K-9. Require-
ments: Bachelor’s degree, including general educa-
tion, 78 (language arts, 8; science, 6; social
science, including American history and/or gov-
ernment, 6; humanities, including music and art,
6; mathematics, 4; health and physical education,
3; additional work in above fields or in psychology
other than educational, 45); professional educa-
tion, 16 (educational psychology, including hu-
man growth and development, 2; approprate
methods and techniques, 2; history and/or philos-
ophy of education, 2; methods of teaching read-
ing, 2; appropriate student teaching, 5 (or student
teachmg sbove grade 9 and experience); electives
in above fields or in guidance, tests and measure-
ments, and instructional materials, 3).

3. STANDARD HIGH SCHOOL CERTIFICATE. Valid
for teaching grades 6-12. Requirements: Bache-
lor’s degree, including general education, 42 (lan-
guage arts, 8; science and/or mathematics, 6;
social science, including American history and/or
government, 6; humanities, 6; health and physical
education, 3; additional work in above fields
and/or psychology other than educational, 13);
protessional education, 16 (educational psychol-
ogy, including human growth and development, 2;
appropriate methods and techniques, 2; history
and/or philosophy of education, 2; appropriate
student teaching, 5 (or student teaching below
grade 6 and experience); electives in the above
fields and/or guidance, tests and measurements,
and instruct:onal materials, 5); specialization,
a major of 32 or three minors of 16-24 each

e




(48-72). Courses in general education may be
counted toward a major or minor.

4. JUNIOR COLLEGE CERTIFICATE FOR GRADES
13 AND 14. Requirements: Master’s degree with
a major of 36 in each teaching field specified.

5. a. STANDARD SPECIAL CERTIFICATE. Valid
for teaching subject(s) named in grades K-i4
Requirements: Same as certificate 3, except that
the applicant should be prepared to teach both
elementary and secondary levels.

b. SPECIAL CERTIFICATE, GRADES 11-12. Valid
indefinitely, for not more than 10 hours weekly,
when the county superintendent certifies that no
regularly certificated teacher is available for elec-
tive subjects, grades 11-12. Requirements: Bach-
elor’s degree, with a major and minor in separate
fields.

Other Certificates Issued

Provisional certificates corresponding to certifi-
cates 2, 3, and 5 may be issued on the bachelor’s
degree. These certificates are valid for two years
and may be renewed for two-year periods on
evidence of 8 hours of credit earned during the
period. The requirements for the corresponding
standard certificate must be met by the end of
the second renewal period.

Other certificates which are based on ap-
propriate training or experience as specified by
the State Certification Board are a Provisional
Vocational Certificate, a Provisional Foreign
Language Certificate, a General Certificate for
part-time teachers of junior college and adult
education subjects, a Temporary Certificate for
Teaching Trainable Mentally Handicapped, and a
Substitute Certificate.

Indiana

State Certification Officer. Bill L. Williams,
Director, Division of Teacher Education and Cer-
tification, State Department of Public Instruction,
Indianapolis, Indiana 46204.

Gerneral Requirements. Fee, $5. Certificates
are required of all teachers, administrators, and
supervisers in public elementary and secondary
schools and teachers in special state schools
(schools for the biind and the deaf, schools of
correction) and vocational trade schools, and of
special school service personnel for whom certifi-
cation standards have been established. Certifi-
cates are issued for five-year terms and must be
filed with the superintendent of the employing
corporation.

Credentials To Accompany Application. In-
state graduates must have institutional recommen-
dation. Out-of-state graduates must submit official
evidence of a bachelor’s degree from an ac-
credited school, transcript, a $5 evaluation fee,
and a letter stating on which level (elementary or
secondary) certification is desired. Oath of al-
legiance to U.S. and Indiana Constitutions, a
health certificate showing freedom from com-
municable disease and from addiction to drugs,
and a statement that no taxes are owed to Indiana
are required to complete certification.

CERTIFICATES AND REQUIREMENTS

Administrators

1. SUPERINTENDENT, PROVISIONAL. Require-
ments: Eligibility for certificate 4 or 5; three
years of experience as a teacher; master’s degree;
Ed.Sp. or equivalent or kigher degree, with 60 or
more kours of graduate credit in administration,
supervision, or cognate areas. Convertible to a
professional certificate on three years of
experience.

2. SECONDARY SCHOOL PRINCIPAL, PROVISIONAL.
Requirements: Eligibility for certificate 5; three
years of successful experience as a teacher;
master’s degree with 20 hours in secondary ad-
ministration and supervision. Convertible to a
professional certificate on three years of experi-
ence as an administrator and/or supervisor in the
public junior high or secondary sciools of Indiana
and 60 graduate hours, with 15 in secondary
school administration and supervision above those
required for provisional certification.

3. ELEMENTARY SCHOOL PRINCIPAL, PROVI-
SIONAL. Requirements: Eligibility for certificate
4; three years of successful experience as a teacher;
master's degree with 20 hours in elementary ad-
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ministration and supervision. Convertible to a
professional certificate on three years of experi-
ence as an administrator and/or supervisor in the
public elementary or junior high schools of In-
diana and 60 graduate hours, with 10 in ele-
mentary administration and supervision beyond
those required for the provisional certificate.

Teachers: Elementary and Secondary

4. GENERAL PROVISIONAL ELEMENTARY. Valid
for teaching all subjects in gra.des K-6 and con-
vertible to a professional certificate on three years
of teaching experience and a master’s degree. Re-
quirements: Bachelor’s degree, inciuding social
studies, 15; science, 15; mathematics, 8; English,

15; ans, 10; human growth and development, 10;
professional content and methods, 19; student
teaching, 8.

5. PROVISIONAL SECONDARY. Valid for teachers
of endorsed subjects in grades 7-12 and con-
vertible to a professional certificate with a master’s
degree and three years of teaching experience. Re-
quirements: Bachelor’s degree, includiag general
education, 50; professional education, 18; spe-
cialization, a major (40 hours) or an area major
(52 hours in a broad field such as social studies,
business education, eic.). There may be a second
major or one or more minors (24 hours in a
subject).

lowa

State Certification Officers. Orrin Nearhoof,
Director, Division of Teacher Education and Cer-
tification; Robert Glass, David Schruer, and Mer-
rill Halter, Consultants in Teacher Education
and Certification; Howard Hammond, Consultant,

- Teacher Education-Vocational, State Department
of Public Instruction, Des Moines, Iowa 50319.

General Requirements. Minimum: age, 18.
American government or American history, 2
hours. Initial fee, $2, each renewal, $2. Certifi-
cates are required of administrators, supervisors,

and teachers in all public schools, nursery

through junior college, and in private and paro-
chial schools for children of compulsory school
age. Certificates must be recorded in the office
of the county superintendent. Initial certificates
are issued for ten years unless otherwise speci-
fied and are renewable for ten years on comple-

tion of 6 approved credit hours and one year of

experience.

Credentials To Accompany Application. In-
state graduates are certificated on the basis of a
statement from the preparing institution of satis-
factory completion of an approved program bear-
ing on the certificate requested. Out-of-state
graduates are certificated on the basis of regional

and NCATE accreditation or other evidence of
quality of preparation, in either case having com-

pleted a program equivalent to that approved

within the state bearing on the certificate re-
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quested. NCATE-approved programs are con-
sidered equivalent to those approved within the
state. Also required: transcript, evidence of ex-
perience, if any, and recommendation of the pre-
paring institution. Important: Persons prepared
outside the state and seeking initial certification
in Jowa should write a letter indicating the type
of service for which a certificate is desired, enclos-
ing complete official transcript(s), itemizing ex-
perience, if any, and listing all certificates held
in other states, if any.

CERTIFICATES AND REQUIREMENTS

Administrators, Supervisors, Teachers,
and Special Service Personnel

1. PERMANENT PROFESSIONAL CERTIFICATE.
Valid for life. Endorsed for elementary teacher,
secondary teacher, elementary-secondary teachers
of special subjects, special service personnel,
elementary supervisor, elementary-secondary
supervisor in a special subject or service area,
elementary principal, secondary principal, or
superintendent. Requirements: Hold certificate 2;
master’s degree in an approved program; four
years of experience.

2. PROFESSIONAL CERTIFICATE. Requirements
for endorsement: Elementary teacher—approved
bachelor’s degree program. Secondary teacher—
approved bachelor’s degree program. Elementary-
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secondary teachers of special subjects or special
service personnel—approved bachelor’s degree
program in the subject or service, except that
endorsement for service as a school psychologist
requires a master’s degrez with a major in psy-
chology and two years of teaching experience.
Elementary supervision—meet reGuirements for
clementary teacher; master's degree, with em-
phasis on supervision; four years of experience.
Elementary-secondary supervision—meet require-
ments for elementary-secondary teachers or service
personnel; master’s degree, with emphasis on su-
pervision in a subject or service area; four years
of experience. Elementary principal—meet re-
quirements for a professional teaching certificate;
master’s degree in elementary education, with
emphasis on administration; four years of experi-
ence. Secondary principal—meet requirements
for a professional teaching certificate; master’s
degree in secondary education, with emphasis on
administration; four years of experience. Super-
intendent—meet requirements for a professional
teaching certificate; master’s degree in school ad-

ministration; 30 hours in an NCATE-approved
sixth-year program; fours years of experience.

Other Certificates Issued

3. SUBSTITUTE CERTIFICATE. Valid for six
years for the service designated on an expired
certificate; limited in use to replacement of a reg-
ularly certificated teacher who began the school
year and for not more thzn 90 days in an aca-
demic year. Requirements: Hold an Iowa or
other regular certificate that has expired but is
subject to renewal.

4. TEMPORARY CERTIFICATE. Valid for one
year for endorsed service; renewable on experi-
ence and 8 hours of credit earned toward regular
certification. Issued (a) tc holders of expired
reguiar Jowa certificates; (b) to applicants who
are qualified except for a deficiency of 6 hours or
less; (c) to clementary teachers with 100 hours
of college work, plus 8 in elementary professional
education; and (d) to cover emergency situations
where regularly certificated teachers are not avail-
able.

Kansas

State Certification Officers. F. Floyd Herr,
Director, Division of Accreditation, Teacher Cer-
tification, and Adult Education; Gladys Iske, Cer-
tification Specialist II; Edna Umbholtz, Certifica-
tion Specialist I; Wilma Clarke, Certification
Specialist I; Carolyn Look, Certification Specialist
I; Solomon Humbargar, Student-Teaching Con-
sultant, State Department of Education, Topeka,
Kansas 66612.

General Requirements. Fee, $5 for the initial
certificate, $5 for renewal or additional certifi-
cates. A “C” average is required in college work
submitted for certification or renewal. Certifi-
cates are required of administrators, supervisors,
and teachers in public and accredited nonpublic
elementary and secondary schools, nursery
through junior colicge, and in special state schools
(schools for the blind and deaf, schools of correc-
tion, vocational trade schools). Certificates must
be registered with the clerk of the board of
education.

Credentials To Accompany Application. Offi-
cial transcript and recommendation by the prepar-
ing institution; personal and character references.

CERTIFICATES AND REQUIREMENTS

Administrators

1. ADMINISTRATOR 1 (CODE: 148). Valid for
three years for building and assistant administra-
tors and renewable for three- and five-year periods
on specified credit and experience. Requirements:
Hold or be eligible for a degree three-year cer-
tificate on the level to be administered (elemen-
tary, secondary, junior college); two years of
teaching or administrative experience; graduate
degree; minimum graduate credits, 36 (15 in ad-
ministration and supervision, curriculum and pro-
gram development, sociclogical and philosophical
foundations of education, psychology, guidance,
group dynamics and human relations, legal and
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financial aspects of school operation, plant design
and operation, and research and evaluation; 9 in
general education and liberal arts courses; appro-
priate electives).

2. ADMINISTRATOR II (CODE: 151). Valid for
three years for supervisors and other specialized
personnel who report directly to a chief school
administrator or designated assistant and who are
responsible for a specialized function. Renewable
once without additional credit and subsequently
for three- and five-year periods on specified credit
and experience. Requirements: Hold or be eligible
for a degree three-year certificate; three years of
experience as a certificated school employee;
graduate degree; minimum graduate credits, 48
(15 as in certificate 1; 20 in specialization; ap-
propriate electives).

3. ADMINISTRATOR HiI (CODE: 154). Valid for
three years for chief school administrator and
central office administrative assistants who report
directly to a board of education. Renewable once
without additional credit and subsequently for
three- and five-year periods on specified credit
and experienice. Requirements: Hold or be eligible
for a degree three-year certificate; three years
of experience as a certificated school employee;
graduate degree; minimum graduate credits, 60
{30 as in cestificate 1; 12 in general education and
liberal arts courses; appropriate electives).

Teachers: Elementary and Secondary

4. DEGREE THREE-YEAR ELEMENTARY. Valid
for three years for teachers in grades K-9; renew-
able for five-year periods on specified credit and
experience. Requirements: Bachelor’s degree, in
cluding general education, 5